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communication  sgrategies  coffnmmunicative  competrence  strategic

competeRee  task-based liangwage teaching

      We  laave covesidered  the issue of  wheaher  there is valwae  in

imstructing forefigft fiamguage students  in the wse  of  comernuitAcation

stirategies,  de-`ined by Tarone (1977) as  strategies  which  are  
"tised

 by an

individual to overcorrie  the crisis which  occuTs  when  gamguage structures

are  inadequate to convey  the iredividualis 
'lhought"

 (p. 195). We  have

conciuded,  based on  our  observations  of  Japanese xmiversity  students  in

non-majoT  English ckasses,  
'
 that it can  be beneficial to teach students  how

to empaoy  certain  strategies  which  rrtake  use  of  the target  ganguage, if the

students  iR question are  skown  to avoid  such  sttrategies.

      In this presentataoge, we  discuss tke desigraimg of  awn E}iL curricugum

in wkich  communication  strategy  trainang  irzay  take  place. With  generag

principles of  task-based lamguage teaching as  owr  backgrroun(X, we  base our

curricugum  idea upon  speciffic  principles of  coffrmiruunication  sitraSegy

instructioit offered  by Faerch  and  Kasper (1986). T?tese principles include:

whether  strategy  use  itself is to be discutssed ("rrietacornrrgunicatgve

awareness");  whether  Eanguage strucauxes  are  provided oT  not;  whetker

the class participates as a whoae  or  in sffnalg groups or  pairs; whether  tasks

are  open  or  closed;  whether  or  not  there is an  information  gftp; whether  or

mot  there is visual  eontact;  awad  wi/tether  or  pmot tkere is visual  agd.  We

argue  thaft certaan  factors are to be emphasizedi  at differene tiffxues durgng

the curraculum.  Metacowamunicemtfive awareness,  provision of  language

strcanc'kures, wkigoAe class participattgome, opem  
'
±fisks, andl  visenall coantnct  are

facttors pg'esent at the introd'enction oX/rairdng,  while  group and  paiif work,

ceosedi  tasks, infoa:vaitatioga gap, no  vistiag  contact,  amedi visxuft1 nid  arre pxeseftte
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at the coRcbusion.  A  concauLding  activity  is to be desigited so  that students

must  use  the stra'tegies  recommended  in the eourse  of  instruction, oT  egse

they will  not  be able  to perform the activlty.

     With  our  framework  in min.d,  we  examine  severall  exercises  from

popugar !anguage texts (Eklks &  SinclagL 1989, Redffnan &  Eglis, 1989,

rdchards, E-Iulg &  Proctor, 1991). W}uile vve  find alU of  the  exercises  to be of

value,  we  argue  that they may  best be used  in accordance  with  the teaching

framework  we  have set  up.

     Final]y, we  consider  some  of  the issues involved in the testing of

cormnunication  sftrategy  use.  We  ,present a  prototype test, requiring

students  ±o  ask  other  students  fer objects  for which  they do  not  lcnow tke

English terms. We  discuss the problem of  reliability  that occurs  when

students  perform the test tasks with  single  partners; the score  of  a  peorSy

performing partner inevitably weakens  that of  an  ably  performing one.

We  offer  a system  of  partner rotation  intended  to avGid  the problem
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