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According te Interaction Hypothesis (e.g., Leng 1996; Pica 1994), negoiiation  qf'meairing facilitates second

language acquisitien (SLA) by providing leamers with  oppoitunities tQ recgive  modified  input modify  their

own  output,  and  access  L2 fbrm. In fact, a seTies  of  studies  by EI]is et al. (1994, 1999) 
'shorv'ed

 the

effectiveness  ofinteractionally  modified  input on  vocabulaiy  learning ovet' premodified input. Regarding

the role  ofmodified  output,  Swain (199S) contends  that 
`pushed

 eutput'  premotes SLA. Although  several

studies  (e.g., Izumi et al. 1999; Nobusyoshi &  Ellis 199r,) suppoit  the effects  ofpushed  output  on  some  L2

fbmns, little research  has been done on  the efiects  ofoutput  on  vocabulary  Iearning. Furthefinore, reflecting

on  Vly'gotskyan sociocultural  theeiy, Swain claims  that language development occurs  through  interaction

between individuals, especially  when  a rnore  kriewledgeable participant provides 
"scafft)lding,i

 helping a

novice  build on  their current  skiils and  knowledge to achieve  greater competency  (Donate 1994). Therefbre,

the purpose  efthjs  study  was  to investigate whether  rnodified  input and  output  promote  the  acquisition  of

new  L2 word  meaiiings.  In addition,  Leainer-leElimer interaction was  obsei"ved  fbr any  signs  of`scaffblding.7

This study  duplicated a  part of  He &  Ellis7s study  (l999) in the environment  of  EFL  (Ll Japanese) setting,

Method

Stubigg!sb t Paiticipants were  45 fust year Ll Japanese students  from two  intennediate level English

language  classes  at a private Japanese university,  One  class  was  designated the interactionally modified

input group (IMI - 23 panicipants). and  the other  was  designated the interactionally modified  eutput  group

(IIVTO - 22 paz'ticipantg).

!tl}gs!guesr, 1. The  pretesti In order  to identify target words  that were  unknown  to the participants, the pretest

Nlyas conducted  three weeks  piier to the treatment. Tlie participants weTe  askcd  tQ write  the meanings  of  50
                                   '
English words,  all  of  which  were  household items, Ten words  were  then selected  fbr the treatment  (the
non-recognition  level ofthese  words  was  99.9%). 

'
 2. Treatrnent: [fiie participants in both groups engaged

in a listening task based on  dire¢tions containing the 10 target words  Apaper  with  nurnbered  pictures ofthe

target words  and  a mattix  of  a  house were  disnibuted. In the IMI trealtnent, the teacher read  aloud  a

difection and  the panticipants were  then required  to choose  the appropriate  item fi'om the picture list and

write  its nuinber  in the appropriate  place in the house. The  participants were  allowed  to ask  the teacher

questions ifthey did not  understand  her direction. The  IMO  group engaged  in the  same  task in pairs. Befbre

the pair work,  the  teacher read  aloud  the target wQrds  labeling the pictui'es, and  the pai'ticipaiits wrote  down

each  word  beside the corresponding  picture Then, they were  asked  to make  a  direction fbr each  target word

on  their ewn.  After wiiting  10 directions, the paiticipants exchanged  their directions orally  in pairs. They

were  allowed to ask  their pdiiner questions regarding  the directions, thus giving the pemticipants

opportunities  to medify  their output,  Four pairs were  randoinly  chosen  and  their interactions were  recorded

fbr analysis.  The perifbnnance Qfthe  treatment in both groups was  used  as ameasu;e  ofcemprehension.  3.

Pesttests: twe  picture matching  posttests were  conducted  to tcst the participants' ability to recognize  the
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ineanings  of  the  tai'get words.  One test was  administered  a week  after  thc treatment, and  the  other  was

administered  a  month  after the n'eatinent.

Resufts and  Discussion                    '

As Table 1 shosiv's,  the mean  comprehension  scores  fbr IMI were  7.86 out  of  iO, and  9,81 eut  of  10 fbr IMO,
                                                   '
These resLtlts  indicate that  both modified  input and  output  greatiy help L2 Ieaniers te cemprehend  new  L2･
             '
word  meanings,  As fbr vocabulary  acquisition  (recegnition), the mean  scores  fbr IMI  in Posttest 1 were  1 84
                                     '
and  those ofIMO  were  7.50, A  t-test showed  a significant  difference between the tw'o  groups (p<.e5>. The
                                                                                '                                           '
results  of  Posttest 2 were  similar  te those of  PQsttest 1. TITerefbre, it appears  that in terins of  vetention  of

new  L2 word  meanings,  experiencing  modified  output  tlu'ough  interaccion is much  more  eflective  than

sitnply  receiving  medified  input without  preducing output,  In faet, some  examples  of  
`scaffblding'

 that  are

said  to assist leaining in sociocultural  perspecrive were  obseived  in Ieaiiier-ledi-er pair work  in the [MO
                                                                              '

group. In conclusion.  this study  supports  the effectiveness  of  interactionally inodified  input and  output  on

tha acquisition  ofnew  L2 word  meanings,  which  was  also  shown  by He &  Etlis (t999). As the resuits  of

this study  indicate, it is important fbr leatners to engage  in a  task that encourages  interaction, providing

them  not  only  with  modified  input but also  ample  opportunities  to modify  their output,

 
"lable

 1. Ttie meaii  scores ofthe  treatrnent, Posttest 1, diid Pesttest 2 by the IMI aiid IMO  groups

              Treatinent Posttest1 Posttest2

          com  rehension  task) (vocabulai reco  nition  test) (vocabuia reco  ,nition  test)

IMI-rgsizo.H

mz L,g4 2.9i
IMO(N-22)

9,81 7,50 7.00
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