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An Investigation of the Relationship Between
Vocabulary Size and TOEFL(R) ITP Scores
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T. Kanamaru (Kyoto U.)
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Learning from Corporate Websites:
An ESP Approach to Teaching Business English
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Y. Shibuya (Kanda U. of International Studies)
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Effectiveness of Writing Homework
Assignments in Listening-centered Classes

Y. Oguri (U. of Shiga Prefecture)

This study examined how effective writing as homework was in listening-centered classes.
Non-English major students in Japanese universities usually have two 90-minute classes per
week for their first and second years only. Though English is needed as an international
communication tool after graduating from university, this limited classroom time is not sufficient
for teaching the four skills. Therefore, to use the class time effectively and, at the same time,
promote pre-listening activities, writing homework was introduced in listening classes.

A listening textbook designed for college-age Japanese learners at the pre-intermediate level
was used. Writing homework was given to answer about 10 questions as a pre-listening activity to
enhance schema and students’ free expression on topics they were going to listen to. For the first
lesson of the term, the students were told how to complete the homework tasks. Homework was
collected at the beginning of the lesson and the previous lesson’s homework assignment was
returned with written feedback. Common mistakes made by the students were written on the
board and explained by the teacher or students. Five to ten minutes were spent on this activity.
Then the listening lesson would begin. Ten homework assignments were given among the fifteen
lessons.

Effectiveness of homework was measured three times (April 6, June 1, and July 13) during
the spring semester of 2010 by asking students to write freely for 12 minutes. Students’ writing
was evaluated by a native speaker of English using analytic scales which included content,
organization, vocabulary, language use and mechanics such as spelling and punctuation. Paired
t-tests were conducted to see each students’ writing improvements. Vocabulary showed the least
improvement among these five categories. Details of the findings will be presented at the
conference.
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