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English Conversation Pedagogy:
Some Factors to be Considered for Teaching CEFR-J to Japanese Learners
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Aug. 29 (Fri.)/ 13:25-13:50 /410 Research paper

Raising Students’ Motivations Using Motivational Strategies
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Aug. 29 (Fri.) /13:25-13:50 /411 Research paper
Effects of Explicit Teaching on the Speaking Proficiency Development
of Japanese University Students
Lee, Shzh-chen Nancy (Osaka University)

Speaking proficiency has often been considered to the most important yet under researched area in second language learning and
teaching (Bygate, 1998). It is also one of the most difficult challenges for EFL students because of limited exposure to spoken English
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inside and outside of the classroom. The present study aims to longitudinally examine the development of learners’ speaking proficiency

from the effects of explicit teaching. A total of 80 first-year Japanese university students participated in this study. Classes taught by the
presenter were randomly assigned and participants were divided into one control group and three treatment groups: 1) explicit teaching,
2) self-review, and 3) teacher modeling. Once a week for ten weeks, participants were exposed to different explicit inputs and then
narrated four-picture comics in English. Pre, post and delay-post tests were conducted over the period of seven months. Recordings of
the narrations were transcribed and proficiency development was measured by examining changes in speaking fluency, accuracy and
complexity. Results of the study indicate that speaking proficiency has developed over time but changes were only significant in fluency
and accuracy measures. Compared to other explicit inputs, the effect of explicit teaching was insignificant. Nevertheless, results of the
present study suggest that explicit teaching is more effective than no input. The speaking development of first-year Japanese university

students over one semester will be reported and the effects of explicit teaching will be discussed.

Aug. 29 (Fri.)/13:25-13:50 / 414 Associate member’s presentation

TOEIC and TOEFL Vocabulary Secrets Revealed
<Supported by Lexxica R&D>

Cihi, Guy (Lexxica R&D)

Research has shown higher standard test scores correlate strongly to larger vocabulary sizes. Increasing numbers of universities and
multinational corporations are turning to standard tests such as TOEIC and TOEFL to establish benchmarks for EFL students and to
measure the effectiveness of their language instruction programs over time. But do TOEIC and TOEFL accurately measure and predict
communication performance in the real world, and if so, exactly what real world is it? Based on extensive corpus analysis of hundreds
of actual and mock TOEIC and TOEFL tests, the presenter will demonstrate how, and explain why, 1/3 of the words that most frequently
occur in all parts of TOEIC and TOEFL tests are NOT general English words but rather a particular set of low-frequency words which
ETS repeatedly uses in order to maintain the reliability of its scoring algorithms. The presenter will compare the requirements of TOEIC
and TOEFL to the lexical content of bestselling EFL textbooks and graded reader series. The comparisons will demonstrate that students
who learn with traditional 4-skills curriculum and graded readers are unlikely to meet and learn the particular set of low-frequency words
that occur often on ETS’s TOEIC and TOEFL tests. Session attendees may request to receive proprietary corpus derived word lists for
TOEIC and TOEFL for their curriculum evaluation purposes, including words lists such as: 90% Coverage of TOEIC, 90% Coverage
of TOEFL; 227 non-general words that are highly frequent on TOEIC; and, 80 Easily Forgotten High Frequency TOEFL Words.
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