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Introduction . ‘

According to Robb & Ercanbrack (1999), it is clear that students tend to focus on
studying the same type of language which is often used for tests all over the world in-
cluding Japan. The author also found that in general, students try TOEIC-type qués—
tions as practice in order to improve their TOEIC scores. Teachers provide explana-
tions of the questions and language which appear on the test in TOEIC preparation
classes where the classes tend to lack real language activities.

However, the author would like students to relate their interests and needs to the
content of the TOEIC preparatory textbook, and use the expressions they learned
from it in a meaningful situation. This is because the author believes students can ac-
quire the target language by using it in order to express their opinions in class by pre-
paring for the TOEIC test. For these reasons, the author created a one-minute

presentation activity in which students would be actively engaged and attempted to
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encourage them to show their originality and foster their autonomy through the ac- -
tivity in class. It was hypothesized that the students would know more TOEIC re-

lated words and expressions because of the activity.

Background of the class

The class was for TOEIC preparation and was an elective course held in the second
semester of the 2007 academic year. The goals of the class were 1) students aim to
score over 050 on the TOEIC test by enhancing their basic vocabulary and grammar
for the test: 2) students will be able to use simple and useful expressions in business
settings.

All freshmen took a TOEIC IP test in the first semester. According to the students'
TOEIC IP scores, the lowest score was 390 and the highest one was 780 in the author's
class. The class included 27 humanities majors and 22 science majors and all of the stu-

dents except one were freshmen. The class was conducted mainly in English.

An explanation of the activity
Preparation

In the activity, students made a one-minute presentation about the company they
would like to work for. Before their presentations, students finished some units in
their TOEIC preparation textbook related to it. The author made a presentation in
front of the students as an example.

In order to help them make a draft of their presentations, the students were pro-
vided with two handouts (Appendix 1 and 2) which explained how the research on the
company was carried out and the draft was written. The author explained that the
company's information could be found on the Internet and that students could use a
variety of sources including the Internet to get the information they needed for their
research.

The author also explained that Appendix 1 was a copy of the company's homepage
found on the website, and some information of Appendix 1 was translated and sum-
marized in English by the author to make the draft of the presentation (Appendix 2).

After that, the students were taught some vocabulary such as corporate philosophy,

business description, and business performance in the example draft (Appendix 2).
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Then, the students were told that some expressions which they had learned from
their textbook were used in the example draft (Appendix 2). During the winter break,
each student chose one company, researched the company, and made a draft of his or

her presentation. The students had about a month to prepare.

On the day of the activity

The students were given an evaluation sheet (Appendix 3). The purpose of the sheet
was to encourage students to listen to others and take notes. The students were told
they could write down what they heard in English or in Japanese - whichever they felt
comfortable with. During the presentations, the author was impressed that students
in the audience concentrated on listening to others carefully while taking notes. The

students' evaluation sheets were collected at the end of the class.

The result of the students' questionnaire

The author made a questionnaire about the activity which was given to the students
at the end of the course in February, 2008. Forty-eight students who took the course
answered the questionnaire. It was written in Japanese so that students could under-

stand each question more easily and express their opinions freely.

Q1. Was the presentation useful for TOEIC preparation? What was useful or not

useful? Explain in detail.

Table 1. Was the presentation useful for TOEIC preparation? (N=48)

No. %
Strongly agree 2 4%
Agree 32 67%
Slightly disagree 13 27%
Strongly disagree 1 2%

Thirty-four students agreed or strongly agreed with the usefulness of the activity,

representing 71% of the total respondents.

Positive reasons

27 positive opinions were collected and categorized into five main groups.
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1. Students can become familiar with business related words and expressions. (8
responses)
-+ "Business related issues and words are frequently used on the TOEIC test, so the
activity is useful.”
+ "I got a chance to research about business and knew how to use a variety of tech-
nical terms."
+ "] learned business terms many times and increased vocabulary."
2. Students can learn new vocabulary. (8)
 +"T was able to know words which I don't usually use."
3. Students can benefit from the actual use of English. (5)
+ "I think I can easily acquire vocabulary by using English as my own words.
(e.g. find-found-found/ found-founded-founded)"
* "I can use English in which I am interested."
» "Speaking in front of people is "real English” rather than TOEIC.".
4. Students can practice writing. (5)
« "It was a good opportunity. to write what I want to say."
5. It will be useful in the future. (2) ‘

+ "I think it will be useful to gain knowledge about business."

- Regarding groups 1 and 2 above, TOEIC covers expressions from daily life to busi-
ness life which students are not familiar with. Students are especially not familiar
with business terms. However,_the students' reactions showed that the activity was
very helpful in 1earning new ;7oéabu1ary. :

In regard to group 3, the first opinion was written by the student whose TOEIC
score was H25. In her opinion, she wanted to say that the base form of "found" is the
same as the past and paSt participle form of "find", so it was very confusing. However,

when she actually used them, sheé acquired the words.

Negative reasons
29% of the students thought that the activity was not useful for TOEIC preparation.
11 negative opinions were collected and mainly divided into two groups:.

1. It was not directly related to TOEIC. (5 responses)’
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« "Writing is not required for TOEIC." (2)-
» "Trying TOEIC questions is better ."
« "It will be useful when I go abroad.”
» "It was good to practice presentations, but I'm not sure about it was good for
TOEIC preparation.”
2. Other reasons (6)
» "It was easy.”
+ "Expressions were too difficult to learn."
* "Everyone used the same expressions.”

+ "] just researched and wrote."

"T don't think I can improve my English in such a short time." -

"T didn't learn anything special from it."

Q2. Did you enjoy working on the presentation?

‘Table 2. Did you enjoy working on the presentation? (N=48)

No. %
Strongly agree 2 4%
Agree , . 28 59%
Slightly disagree 15 31%
Strongiy disagree 3 6%

Thirty students agreed or strongly agreed with the enjoyvableness of the activity,

representing 63% of the total respondents.

Q3. Was listening to your classmates’ presentations useful, and why?

Table 3. Was listening to your classmates’ presentations useful, and why? (N=48)

No. %
Strongly agree 6 - 13%
Agree 26 54%
Slightly disagree 13 27%
Strongly disagree 2 4%
Non applicable 1 2%

Thirty-two students agreed or strongly agreed with the usefulness of listening to
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their classmates' presentations, representing 67% of the total number of the respon-

dents.

Positive reasons
23 positive reasons were collected and classified into three main groups.
1. Ss can learn about a variety of companies. (13)
+ "I was able to learn not only about various types of company but also English ex-
pressions.”
+ "It was interesting to listen to because every one was interested in different com-
panies.”
+ "I got a deep understanding of companies and it was helpful to know what class-
mates think about their career ."
2. Ss can improve their listening skill. (7)
*"T have seldorh had a chance to listen to English pronounced by the Japanese."
3. Ss can learn from other students by realizing the difference of each presentation.

6)

With regard to group 1, it was interesting to know which companies were popular
among students. For example, one of the major travel agencies in Japan was popular
at that time. Also, both a science major and a humanities student chose Japan's larg-
est car manufacturer. In this way, it was very informative for the students to know
a variety of companies’ names.

Regarding group 2, TOEIC currently deals with five varieties of spoken English -
American, Australian, New Zealander, Canadian and British. Therefore, TOEIC test
takers need to get used to different varieties of English. However, in the activity the
students listened to their classmates who were native speakers of Japanese. So this lis-
tening practice was not directly related to the TOEIC test, but some students felt they

could enhance their listening skills.

Negative reasons
Only five negative opinions were collected as follows.

Ss were not able to listen to classmates. (5 responses)
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+ "T couldn't understand what they said because they spoke fast or in a low voice."

4
* "Everyone was not so good at pronunciation, so I didn't think it was a listening

practice.”" (1)

Regarding this issue, we did not have time for questions and answers, but if we had,
the students could have asked the presenters to repeat what they had said and the

problem could have been solved.

Advantages of the activity
The following are advantages of the activity based on students' reactions and the
author's findings. /
It is interesting and practical for many students.
It is student-centered.
It increases students’ vocabulary related to business.
It improves their listening and speaking abilities.
It enhances other skills such as summarizing and translating.
Students get information about a variety of companies.
Students learn from other students and are inspired by them.

It provides an opportunity to think about their career.

© ® N e ;e oo

It is useful for students of all levels from low to high English ability.
As written above, many advantages were found. In respect to no.l1, since each stu-
dent independently researched the company he or she was intereéted in, this experi-
ence will be very helpful for his or her job hunting. Howrey (2007, p. 342) Writeé,
"Another benefit is that presentations encourage independent learning." In addition,
the students will have some chance to speak in front of people in other classes and / or
make presentations after graduation. Therefore, it will be a good experience for their
future. Howi"ey (2007, p. 343) quotes Stein's opinion (1995), "Doing presentations in
class is also beneficial as a life skill."

With regard to no.5, the author visited some homepages of the companies the stu-
dents chose and found that such companies had both English and Japanese home-

’ pages. But the author was pleased to notice that the students did not copy the
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sentences of the English homepages, but summarized relevant sections in their own
words. Also, some companies had homepages, only in Japanese. In such cases, stu-
dents had to translate Japanese into English and so were able to practice summarizing
and translating. The author was impressed by the students' hard work.

Regarding no. 8, since students have limited working experience, they are unfamil-
iar with business issues in the TOEIC test.. Studying for the TOEIC exam is a good
chance for the students to think about their careers. '

In regard to no.9, the activity worked well though the class had a wide range of lev-
els of students with TOEIC scores ranging from 390 to 780. Surprisingly, the author
found that the low level students successfully made presentations as well as high level
students. The author thinks the presentation example (Appendix 2) was helpful to the

students.

Conclusion
This activity was helpful in preparing for only some aspects of the TOEIC test and
an inquiry about the students' TOEIC scores should have been done after the activity.
However, this one-minute presentation motivated the students and it had many bene-
fits. The results show that some students could enhance their vocabulary and knowl-
edge related to the TOEIC test. Therefore, English teachers are encouraged to include
some interactive activities for their students. The author thinks TOEIC is beneficial
for students' career development. This is because TOEIC has a lot of cultural and ca-
reer development content that makes students interested and more aware of their ca-
reers. For example; students can read job advertisements, cover letters, and business
. letters in. TOEIC questions. By preparing for the TOEIC test, therefore, students can
enjoy a variety of language activities which they can relate to and show their creativ-
ity and originality, and express their opinions. The author hopes this paper will pro-
vide some useful information for future research on-the effect of speaking and
listening activities on TOEIC scores and for teachers who- are conducting TOEIC

preparation classes.
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Appendix 2 presentation example
HEIRFFE B Presentation (1 minute) Name ( )
Company Name : Fair Trade Company
I would like to introduce Fair Trade Company.
Foundation : The company was founded in 1995. (Unit 3 p. 18)

Corporate philosophy : The corporate philosophy is to protect the environment and

support the lives and environment of the people in developing countries.
Capital : The capital is 60 million yen.
Employees : The number of employees is 40.

Business Description : They develop, market, and import eco-frieridly products such

as clothes, handicrafts, foods, interior goods, accessories, and so on. (Unit 3 p.18)

Branch office, group company, subsidiary : They have a group company in the U.K.

(Unit 3 p.18)
Business Performance : Sales have increased each year. (Unit 8 p. 48)

Outlet : They have two outlets in Tokyo. (Unit 8 p.48) One is in Jiyugaoka and the

other is in Omotesando.

I would like to work for this company because the company has made a great

contribution to international society.
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Appendix 3
HIRKETE B Presentation evaluation sheet .= Name ( D
No. Presenter Company Name Business Description Other information
Fair Trade BELACELORED  RERELS LEXE
e.g. | Shizuno Seki Compan BAZE, BR5E. EA FHBELLZEY R X
by DR - B

1
2
3
4
5
6
7
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