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AN  INDUCTIVE  ANALYSIS  OF  ENGLISH  LANGUAGE  VIDEOS

FOR  THE  JAPANESE  UNI'VERSITY  CLASSROOM

Jay M.  Pysock

Muroran  Institute of Technology

INTRODUCTION

    One  ef  thc most  difficult aspects  for a TESOL  (Teaching English as  a Second Languagc)

tcachcr is the se[ection  of  appropriatc  videos  for the  second  Ianguagc classroom,  With  so  many

English video  series on  the market,  the pToblern arises  on  how  to choose  a series that is

functiona] and  producuvc for thc Japancse univefsity  c!assreom.  Though it is somcwhat  diffict}lt

for a natiyc  speaker  te analyzc  a  vidco  serics  and  select  Qne  thut is both productive and  rclevant

to the tcaching  syllabus,  this problem grcat{y intemsif]es when  a  non-native  speaker  attcSmpts  this

process. This paper is intended to givc the non-native  English language instructor a set of

guidclines for selecting  a  video  series  appropriate  to thc Japanese university  level. Duc  to thc

spaTsity  of  rcsearch  and  rcforence  material  available on  video  theory  and  teaching

rnethodologies,  many  of  the  ideas and  statcrncnts  in this paper refiect  the author's  ten years

teaching  expericnce  in Japan using  ELT  (Engilsh Language  Teaching) videos  and  rnovi ¢ s, Thc

results  of  the research  in this rcpert  include a list of  characteristics for evaluating  videos,  an

evaluation  score sheet, and  student  ratings  of  twcnty  seven  ELT  videes.  This survey  indicated

which  ELT  videos  were  pepular a{nong  Japanese university  students.

LITERATU  RE  REVIEW

    To  produce an  effective  way  te evaluate  videos  prolifically, we  must  look aL the beneficial,

dctrimental, theorctical, and  physiologica} aspects that govern their usage.  According to Tanaka

(1980) the ratios  of  the correlatien  for the aniounts  of  iaformation that a human  absorbs  is 83%

visual,  and  11%  auditory.  This means  that 83 percent of  all inforrnation js abserbed  visually,  ] l

pcrcent is absorbed  by auditory  means,  and  the rcst  is absorbed  by other  means  (touch.

vibTations,  smell,  ctc.). Visscher (1990) states that in the hierarchy of  perceptual intakc, the

visual  sensor  always  will  take dominance over  the auditory  input sensor. If this is true, it is easy

fbr us  to understand  why  videos  can  have such  a  1arge impact on  us, However, this does not

necessarily  mean  that videos  are  a productivc tooI  for Iariguage learning. Visscher has
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 questioncd the use  of  audio-visual  materials  and  says  that many  professionals have avoided  using

 them  in the classroom  becavse of  the uncertainty  of  their effoctivencss,  Loncrgan (1984),

 Stcmplcski and  Tomalin  (1990), Wright  (1976), and  A]]an (1985) on  Lhe oLher  hand agrce  thaL

 vicleos  arc  a  prolific way  lo teach  language. Takai (1991) talks  about  thc  beneficial aspccts  of

 thc  video  incdia  f'or tiie Ianguage  classroom  such  as  motivating  students  in class.  activities,

 contextualizing  the language, visuatlzing  socialleultural  information, and  introducing non-

 verba]  communication  skills. Several scholars  have dcbated the advantagcs  and  disadvantages of

 the video  rnedia.  for teaching  language. Forsdale and  Dykstra (l963), for example,  have

 obser-vcd  many  bcncficia[ aspects  in their classrooms  when  using  videos.  They  no{iced  that

 whcn  using  videos,  Lhe sLudents'  motivaLion  greatly increased.

     Thc  visual  mcdia  dcpictcd in movics  gives studcnts  a chancc  to acquire  body languagc,

 spatial  and  gcstural concepts,  voice  intonation, and  other social-culturat characteristics. Another

 bencfit that was  concluded  ,by  Visscher was  that videos  gave the students  the need  for aLtenave

 tistcning and  Lhc motivation  to try Io understand  the context. Furtherrnore, Stempleski and

 Tomalin  (1989) believe that video  media  is an  excellent  source  for the introduction of  new  ideas

 and  languagc, Kitao (1986) states  that videos  are  one  of  the  best ways  to introduce new

 vocabutary  in its real  context.  For stimulating  students  and  contextualizing  the Ianguage,

 Coopcr (1990) feers that visual  media  is exccllent.  Natusch (1990) nQticed  that bits of  the filrn's

 cullure  and  language were  internalized by students  after viewing,  Students will  absorb  the

 tanguage unconsciously  by being engulfed  in the scenes  of  a movie  and  will  pick up  the

 1anguage in thc same  way  as if living abroad  (Krashen and  Terrell, 1983). One of  the major

 drzwbacks of  traditional teaching  methodologies  is that non-verbal  communication  concepts

 cannot  be deriv'ed from books. Very  important factors that are  generally overlooked  in the

 classroom  are  the teaching  pf body  and  facial languages. Krashen and  Terrell (1983) and

 Cummins  (1983) state  that in order  to have real  cornmunicative  proficiency in a  language. the

 student  must  be able  to understand  the visllal,  non-verbal  communicative  pattzrns that are

 implied in al1 lafiguages. Takai (1991) feels that it is easier  to comprehenda  message  if the fult

 context  of  what  is being sent  can  be visualized.  Krashen and  Terrell (1983) state  that if there is a

 full visual  picture of  the communication,  the acquisitional  ability  of  the person becomes  easiet

 Gcstu[es, intonational sounds,  situation  cues,  behavioral paLterns, and  others  coincidc  to rnake  up

 the living language and  culture.  These characteristics  must  be introduced simultaneously  with

 standard  language training in order  to have real  1anguage proficiency. Thus  it caTi be seen  that

  there are  substantial befiefits from using  the visual  media  (ELT videos  and  rnovies)  for teaching

'
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1anguagc. Howeyer.  there are  also  numerous  dr4wbacks. Let us  now  review  some  of them,

    ELT  vidcos  are  madc  specificatly  for teaching  language. Movies, on  the other  hand, arc

made  with  entertainment  in mind.  These entertaining  characteristics  are  enjoyablc  in the Lheater,

but can  be a barricr for language 1earning (Visscher, l990), Loncrgan (1984) bclicvcs that the

entertaining  visuaj  foaturcs that engulf  thc studenLs  in a movie's  plot can  be distractive enough

tha{ the students no  longer pay attention to the audio  sound  tract.

    A  more  significant drawback to movies  is that the speed  and  leve] of  the  dialogue are

almost  always  higher than  the students  abi]ity.  With  the high cost  of  purchasing most  ELT

videos  (1oo,OOO yen or  more  is not  vncemmon).  the use  of  movies  becomes  a very  attractivc

alternative,  Unfertuna[ely, dcspite the high cxpense  of  ELT  videos,  they oflen  provc Lo be

unproductive  and  boring.

    One of  thc  disadvantages of  many  ELT  videos  is that thcy use  the traditional  tcaching

technique  of  repeating  phrase or words.  rvlimicking by students  has been shown  that ･it does not

facilitate the acquisition  of  a  language･ (Krashen and  Terrell, 1983). Movics. on  the  othcr  hand,

show  a situation  to studcnts  and  have them  associate  the same  or similar  sitvations  in their hcads.

Language  is observcd  in wholc,  not  in part. and  can  be associated  with  one's  personal

experienee.  Body iangllage, voice  teile, facial expressions,  and  other  non-verbal  factors are  alse

observed  in their real  context.  Visscher (1990) believes that this is the real  way  to Icarn

language. If Ianguagc can  be seen  as  a who}e  and  associated  in lts context, it cari be easily

memorized  by students. This mnemonic  (to assocjate  a symbo1  to an  object to help in

memorizing  it) way  of  lcarning far exceeds  straight  mernorization  (Lyons, 1981). The  rnnemonic

approach  is also one  of  the standard  ways  that most  Chinese and  Japanese people learn to

memorize  the theusands of  ideographs in their language.

     Authentrc movies  also have  disadvaritages. There are rnany  idiomatic expTessions  that

even  native  speakers  have difficulty in understanding.  Regional accents  can  also be a problem.

To  tehch idioms that are  rarely  lised  serves  little purpose, Therefore, teachers should  aiways  bc

careful  when  ch'oosing  movies  for their language adequacy.  The  long length of  most  movies

might  be a problem (Edasawa, Takeuchi, and  Nishizalci 1989). Se it is up  to the instructor to

crcate  thecurriculum,  pace, and  scheduic  to fit the class,  The  heavy burden of  making  lesson

ptans, qucstions, exercises,  etc., alI becomes  a reality  when  using  movies.  ELT  videos,  on  the

other  hand, supply  al1 the materials  needed  fbr teaching, though at a  very  high cost. These

characteristics  should  be consider  before purchasing either.
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S'rATEMENT  OF  GOALS

     Te  make  ELT  videos  a producLive tool  for teaching, two  crlLeria  must  be adhered  to. Thesc

 are  a) thc propcr selection  of  videos  and  b) the most  effective  methodology  fer using  them.  This

 paper will  focus on  the correct sctection  of  videos,  and  a future paper by this author  will  be

 conccrncd  with  propcr instructional t¢ chniques  for classroem  use  ofvideos  and  movies,

     To  cstablish  a  suitable  vidco  selcction  process, we  will  attempt  to achieve  the following

 Lhrcc goalsi 1) Appropriatc characteristics  will  be identificd for selecting the right  vidcos  to flt

 the [cvcl, needs,  and  persofiality of  a classroom  siluation,  For examplc,  English tevel, talking

 speed,  idioms, and  sociaJ/cultural  aspecus  should  bc surveyed  by the instructor beiorc using  an

 ELI' vidco.  Evcn if the instructor is very  experienccd  at using  vldcos,  actass  s[ill mightprevc  to

 bc totaIIy unproductivc  if thc wrong  vidco  is uscd.  This sclection  process is difficuit becallsc thc

 rangc  bctwccn video  types and  purposes is cnormous,  2) A  series of  vidcos  availablc  in Japan

 wM  bc evuluaLcd  by university  students  according  thcse identified ¢ haracteristics. Many  vidcos,

 {hough  advertised  for the Japanese oniversity  level, are  in fact inadeqvate and  unpopular  with

 students.  In this paper, the second  objective  will  be to find videos  that are  most  appropriate  and

 popular for Japanesc univcrsity  classes.  3) Effective guidelin¢ s and  a score  shect to evaluatc

 ELT  videos  will  alse  be tested  in order  to assist Japancse uniyersity  instructors in choosing  thc

 best vldeo  to fi{ thc needs  of  their class.

STATEMENT  OF  PROBLEM

     Language  needs  for each  counu'y  vary  censiderably  (Pysock, 1989), When  the author  first

 bcgan teaching  at Japancsc universities  about  ten years ago,  one  of  the biggest problems was

 how  to teach  Engiish conversation  with  large classes  (up to 85 students  in one  class). Various

 traditiona] incthods  such  as repetition and  pronunciation drilts, textbooks  and  cassette  tapes were

 uscd  but to no  avail.  It shortly  became  apparent  that Japanese students  have special  needs  for

 language that are  original  only  to Japan. The  foreign instrvctor must  be able  to fit to the

 students'  criteria  in order  to have a  productive class (Pysock, 1989).

     To  discover Japanese students' needs,  the author  surveyed  students  in Japanese about  their

 personal needs  for learning English, the prob!erns they experienced  with  English educational

 methods,  the English skills they preferred to iearn (reading, conversation,  llterature, etc.), and

 how  thcy  thought English could  be taught  in ajoyfuI  and  educational  manner.  Many  of  the

 studcnts  replied  that they never  had the chance  to sce rea]  English in use  and  practice English

 conversation  with  a foreigner. So the author  uied to talk to each  student in the ctass  as much  as
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possible. But
 
with

 over  eighty  studcnLs in a ciass it was  quickly apparent  how  impossible this

was
 
foronly

 
one

 
instmctor.

 Another recommendation  coming  from the students  suggested  using

movies
 to expenence  real  English. The  instructor then tested  an  English movie  for the next  class

but due to inexperience in using  rnovies,  the class tumed  into an  entertainment  session  
with

 littie

gained. It was  thcn dccided to purchase an  ELT  video  set with  textbooks, cassette tapes, and

teaching
 methodoiogics  all included. The  set was  used  for one  ycar in a variety  ef  classes.

Unfortunately, its approach  was  fbund boring and  quick)y disliked by the students.  Despite

spending  over  1oo,OOO yen,  the schoot  ended  lip with  a  use]ess  piece of  curriculum,

    Afterwards, various  ELT  videQs  were  borTowed  and  experimented  with.  It was  found that
somc

 
vidcos

 capuvatcd  thc  audicnce  while  others  were  extrerne]y  bering and  nen-pro(juctivc.

Surprisingly, serne  of  the  bcst ones  turned out  to be inexpensiye, Thc  author then dccjdcd to

dissect
 each  ELT  vidco  scries and  attempt  to perceive the fr atures  which  characterized  a go{)d

video  for teaching at Japanes¢  universities  with  1arge classcs,

METHOD

      To research  these teatures, altogether twenty  seyen  ELT  videos  were  either  purchased or

borrowed from different institutions and  retumed  after use. From  around  the Sapporo city area,

450
 students  from five universities  were  surveyed  with  these videos.  All were  second  year

students
 
and

 
the

 
ratio

 of  male  to female was  approxirnate]y  even.  Each studcnt  had completed

the
 
requ{red

 six year's of  pre-universjty English and  had finished afl additional year aL Lhe

university  ]evel. Students from al1 the schools  were  shown  vaTious  ELT  videos  afid were  then

asked  to carefulty  con{emplatc  what  they thought made  up  a good or bad videe.  Students
indiyiduaily

 noted  their subjective assessments  and  impressions of  each  yideo,  These rQugh

assessments
 
were

 then discussed with  the students  in detail for their exact  intcrpretation, The

author  then analyzed  and  summarized  the specific  eyaluations  into 58 characteristics.

    
Only

 
ELT

 
videos

 were  surveyed  for their characteristics. Textbooks and  cassette  tapes

were
 not  included in this survey.  Afterwards the author  neticed  that many  of  the characteristics

that were  mentioned  apptied  to language teaching theory. Rescarch in the literature of  th¢  field
was

 done and  each  factor analyzed.  As  stated  earEier,  the research  in this field is relatively

recent
 
and

 
there

 are  few reference  materials  available  at this tirne. The  summary  of  the videos'

elements  into 58 characteristics  is prirnarily the accllmulation  of  the comments  from al1 of  the

students. In addition.  the author's  ten years teaching  experience  using  videos  in Japan, additional

expenence  asststrng  production of  educatienal  television in the U.S.A., and  reterences  found in
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  languagc acquisilion  and  movie-making  litcraturc were  uscd  as supportivc  informatien. Each
 
of

  thesc  characteristics  are  discussed in detail (see Appendix  A) in ofder  to provide analytic  guide-

  iines for instructofs in choosing  videos.  A  toial of  fifty eight  characteristics were  identified.

      It can  be seen  from the charactenstics  (as seen  in Appendix  A) that there are  many  aspects

  involvcd in making  and  choosing  videos.  No  one  video  will  be strong in ail these factors, Our

  goal is to have a video  with  as  many  of  the beneficial factors as  possible while  fitting the needs

  of  the class.  We  should  compare  the score sheets te find out  which  videos  are  in the bctter

  brackets. Thcre are  no  absolute  good or  bad videos.  They may  be good for the specific purposes

   that they were  intended. The  preblern arises  when  the wrong  type of  video  is used  for a  class.

  Whcn  choosingavideo  the class's  ncods  and  level should  be considered.  It can  be seen  
that

                                                                                 '

   somc  of  the  catcgones  mentioncd  above  overtap.  This indicatcs how  interrclatcd'thcy arc  
with

   Lhe  language and  languagc lcarning theory. The  aspccts  cannot  be separaLcd  from one  
another

   and  should  not  be isolated. All characteristics  shoujd  bc given equal  importance, Frofn the 58

   clements  in Appendix  A, a questionnaire was  devcloped Lo assist  Japanese university  instructors

   ]n selecting  videos  to fit the spccific  needs  of  their classes  (see Figure  1).

        Since it would  be quite impossible to gather 450 instructors together to watch  and  evaluatc

   27 videos,  a student-based  test was  used.  This provides an  oyeralE  experimental  idea of  
what

   videos  students  prcferred. Though  the students do not have as hlgh an  Eng]ish level as
 
the

   instrntctors. they  caA  understand  basic English and  jvdge on  the visual  elements,  Additionally,

   from this survey,  instructors can  get an  idea of  which  videos  series  were  popu}ar with  Japanese

   univeisity  students, Students were  given detailed explanations  in Japanese on  the meaning  
of

   cach
 
charactcristic

 and  the scoring  systems  before the test was  given. Students frorn fiye

    univcrsities  areund  Sapporo city were  shown  27 popular ELT  videos  and  asked  to evatuate  each

    one. All were  second  year students and  had  finished one  year of university  leve{ English, For

    each  
video

 series  120  shidents  were  shown  30 minutes  of  the video.  Each  video  group tested
                                          '

    consisted  of  four classes,  one  from each  university.  It rnight  be said  that some  schoels  have
                     '

    higher levels than others.  To  avoid  this problem, the videe  that was  being tested was  onJy shown

    to  
Qne

 class  from each  schoo1.  Classes consisted  of  30 students  or  more  with  some  classes  up  Lo

    80 students.  To  ensure  an  eyen  data count,  only  the first 30 students eyaluations  were  taken

    from each  c!ass.
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TALKmoSPEEtr
rceEmcL"lrry:

mvecAmJuAyAoEouAcy:
eveRNLCOMPfiEHEusVi,
DEP=TNC  TIE eULTveE:AEAL  PEOPtE(S)  OR  ACTDFS(ll:
ltrERCIA.TVRALCO--UUHCATO-t/
HTAOouCNCI  --EW  PEAS  A-O  eONCEFTS:
cApTrv-TptGSToHr:
vMnthfoFACCEurS:

CLOTHth(; STTtES  mo  FANIxxIS  OF  TItE CouIMv:

cowrwu--eeTcar:
mepn"-asTofiY/

VPtEltTMonwo-rvKXENTr51:

ouTVOOflFl"(O:
crrm  reTe/
ervoeFtMco/

sTvoneETs/
cusTeuscrTFEcctprmy:

Hza.KATe/fOeOOHEHTATme-:

seEmenv:VAHrerv

 CXF eCEF-ERY:
eeLe"anu-esy/

FLUOFIVVEOTAPE:

LxxmaTeAcrcrwD-vaSrcr

wwoAousoAoAnet/
CtAASreASTE)caEHrATMH:

HreTeFIY:

TeTALScoFE/

OvEANL

WAHT  TO co  Te pmAT  NCE/
eOOYLANouAGEAHDSEerUaES:
VDEOEMr=moTowAAOSENGtveHerwoY/

vt)Ee"A)(ptc  ouanv:
veEe"eotr
cr4ARMTERSPERe("IALnTFORENCLrcStLEAANua:

LFELKE  OR  remx  TYPE:
VV)EeL-)-GUAGELEvrLtoEeUrcYFOFIUHNEnsffY/

sueTrtIESCOHSnverDH:
FACzaLEXPnEssme:
ET-eTor:STTtE

 aS  OF  VO=E  TeHE:
YocE  TOHE  HEW5)  OF  AATI  =zaLtl)/
onTvnE  cr nre courtny:
FuHorrN-LFHqoptt

vMErv  aF  vnlnlt  loptn,

M  mm  mo  oots/
tT)VDEOENC:LSISCOHSMVCTMT
F)ptEAXEASF"e"AVNIEr(OFCouHTnzaS/
vmErv  oF  enUAI  vlS/
VDEOOREHrEnTeWAflOeL"ITEHuaPmaT=E/

VOEOOFIENTEOTOWAAnsNpf-cNc;pFIAcTx;E:

Vt)EeonENTEMTeWASIDeaAAUzaAilPRACTCE/

VX)EeonEMrEDTow"IOSCUTVRNonIEMATnH/
VDeOOflntNTEOIOVrAFtr)SSELF.PRAGTrcE/

VoceceEHnOTeWApmSCL-ssPRAeTrcE:
VDEecaENrcPTOvrMosT"AnU

vDEoosEKrEoTowmosws-tEss:

     PEnSorALRECO""EllOEDVDEOeeOHE:

E-rv.tsHSCHOorLEVEL
vpEewoEouay:

                               Hpae  l: Satnple SeoreshMt  lor Evalmtiop  Vkhe`
           '
NeTE:  lherc arc  certain  parts of  this questiennaire where  studcnus  d{d not  have the English ability  lo make  effective

cvaluations.  The  plaocs that are  marked  
"CI)"

 were  eyaluatcd  by the auther  who  is a  nELive  speaker.  Ovt ef  the 58

characteristic:,  only  four parts were  scored  by the author.  AIL the etherplaccs  are  Lotally  the accumulation  of  the studcnts'

opiniens.  A nen-native  instructor using  Lhjs score  sheet  can  also  judgc each  element  without  any  trouble.  A  scoring

systern  frorn 1 to S was  used,  ExceHent was  
"5",

 Tenible or  none  was  
"1".

 In places wherc  twe e[ements  nre  compared.

the number  ef  the better and  worse  clernent  was  shown  next  te the word.  Fer exarnptc:  VIOLENT(1)  OR

NONVIOLENT(5).  CeTtain charactcristics  had spccial  scering  sysLcrns  thaL were  explained  to the sTudents  beferchand.

The follewing netes  point out  some  ef  these instruaions. [alking Exgd;  Tbough students  will  usua]ly  say  a yideo  was

toe hatd and  fasg they were  asked  te judge en  hew  much  they could  understand  and  if they thovghi the level was

adcqvate  for ;apanese umiversity  level, pm  ciutx; They were  to[d  to  score  if they could  understand  the words.  but

had trouble in understandlng  becausc of  the aecents.  Q!ptal1 mu  Thcy were  told to score  en  how  much  of

thc videes  English they could  understand.  Kial pggpLg  sz: Aptst[s They  were  told  te scere  if they thought thc pcopte in the

arc:  difrerent from  Japan? pmt t of wn  Students were  told  to  judge net  en  a:cents,  buL if !hc videe  eontai'ned  many

speakcrs  as cemflared  Lo  on[y  a  few. im  pt an  Sincc this ettTnen[  was  created  forjudging mevies,  al1 of  the

ELT  vidcos  scored  
"S"

 bt cause  they wcre  al1 nenvie]ent.  HRIidAIE: Orily lwo  yidees  gave  in-depth explanations  abouL

holidays, so' the rcst scorcd  
"1'

 foTnonc. Ss pfia of tu  un  Wis  thcre stress  and  cmotion  when  taiking?  Fer exarnple,

a pcrsen  yelling 
"What

 HTe  you  de{ngl". ku  un  tgai str ut  
'[hey

 vvere  Lold to  corTvncnt  if thc veicc  seundcd

real  or  artificial,  Exarnple: IIow...art"yeu...today7 Q!gtal1 pm  msnmmgndgd  lgazsx Students  were  told  to score  the

video  personally as  a whole  from 1 to 5. Englilh tu  tu  Students weTe  !old to  pat dewn  the sehoel  Ievei thit they

theught the video  "tas.  kn  um  ttte studmts  were  teld  to judge what  the videe  was  best used  for.
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DATA

Students gnvc ascorefrom  1 to 5 oneach  charactemsuccxceptthoscnotcd.The  scorcs

from cach  class  andgroUPwerethcntabulatedand  ana[yzcd.For  cachcharactcristic  ofcach

vidco,  Lhc  scorcs  wcrcteta11edtogethcr  androundedeff  to thcnearcstinteger. Amean  scorc

was  calculatcdfor  cach  of  thc fi fLy cight  charactcristics  androundcd  to thc ncarcst  hundrcdth. A

{ota1 scorc  wnssumrncd  for cach  ef  thc  twenty  scvcn  vidcos.A  compl ¢ te listing of  thesc scores

is shown  in Table r. Thelctter aL the top of  each  columncoincides  wlth  the video  narne  enthe

side  tablc.Thc  characteristic's  numbers  coinclde  wlth  each  element  in Appendix A.
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  RESUI.TS

      Table 1 shgws  that  there  were  fifty eight  characteristics  evaluated.  The numbers  of  Lh¢

  characteristics  cerrespond  with  the definitions in Appendix  A. The  alphabet  letter at the top of

  each  celllmn  represcnts  the video's  namc  (the videos  names  can  be viewed  below the chart).

  Each  video's  factors can  be vlewed  individually by leoking a{ th¢  factor on  the left side  and

  going  across  to the  appropriate  column  on  the right. At the bottom of  thc chart,  the tota1 scores

  can  bc feund and  compared  for each  video  slirveyed  by the students.  On  the far right  hand side,

  Lhe tota1 mcan  score is indicaLcd for each  elernent,  When  instructors survey  videos  in the future,

  they can  refef  to the mean  scorcs  frorn arl Lhe schoo{s,  By  knowlng  each  clcrnent's  mean  scorc  it

  might  bc helpful in predicting acccptable  scores  for each  element.  It would  be wise  to avoid

  going  bclow thaL score,  ,,

      Table 2 shows  that the hverage score  for al} the videos  was  169.81 which  can  be rounded

  off  to 170. Looking  at the table, one  can  see  how  each  video  cornpares  to the average  and  how

  they cornparc  lo one  another.  This factor is extremely  important when  purchasing vidcos.  We

  may  assume  that videos  scoring  I70  or  higher might  be adequate  for teaching  at Japancse

  univcrsity  levcl but videos  failing below this avcrage  might  not  be so beneficial for this purpose.

  It must  be remembered,  though, that this suivey  was  conducted  to detennine the appropriatencss

  of videos  for English instmction in Japanese universities.  Videos that scored  pcK)rly may  be well

  sui,ted for diffcrent needs.  This mean  level score  can  also be a beneficial guideline to lnstructors

  when  surveying  newly  rnade  videos.  This indicates where  the norrn  of  most  videos  fall. 
'

       
'1'able

 3 shows  the videos  in dcscending order  of  students'  preferences. By  knowing  which

   vidcos  were  scored  to be popular with  Japanese unlversity  students,  this ceuld  grea{ly ease  the

   complexity  for instructors when  purchasing videos.

       Table 4 shows  how  great a deviadion there is between  videos,  After analyzing  this chart  it

   can  be scen  that net  all videos  have the same  level. Much  effort  and  contemplation  by video

   ffiamufacturcrs  has gone  ifito creating  and  producing them. If al1 English videos  were  of  equal

   quality, then there would  not  have been sttch  a  great deviation between the series-  Lastiy, it was

   intcresting to ebservc  in Table 4 that there was  as  much  as  an  88 point difference between the

   best and  worstyideo  series.  Therefore, it can  be conciuded  that not  all videos  are  adequate  for

   teaching  at Japanese university  and  that inappropriate yideos  could  inhibit classrcx)m  English

   production. Conversely, using  the correct  video  might  generate rnore  intensive oiltput.
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DISCUSSION

    It can  be seen  frem the data that the range,  typcs, themes, English levels, and  components

ef  the videos  vary  tremendousty.  From  this, it eari be･conceived that the wrong  video  can  greatly

infiuencc an  instructor's teaching  progress. The  fact is that choosing  the right video  to produce

good  results  is not  so  easy.  From this data, the following can  be summarized.  1) From  the

student comments,  "terature review,  and  the author's  teaching  experience.  guidelines or

"characteristjcs'
 were  }dentified for evaluating  ELT  videos.  These wil]  be valuable  for assisting

Japanese uniyersity  teachers in evaluating  other  videos  and  possibly movies  as  we]l.  2) Using

these characteristics,  twenty  seven  ELT  videos  were  evaluated  by university  students,  The

mean  scores  indicate the strengths  of each  video  aocording  to the perceptions of  these 450

students,  lt was  obvious  from the data that students  had  different opinions  about  videos,  Many

of Lhe  cultural  aspects proved to be of great interest [o the students.  Fashiofls, styles, music,

scenery,  and  other elements  that have nothing  to do with  English, can  be used  as  a  tool to

promQte English, Sociallcultural elements  that have b¢ en  overlooked  in English education  in

Japan, must  now  start to be part of  the new  curricula  to prornote intercultural understanding.  3)

 Finalty, a score shect  was  developed and  tested for surveying  additional  vidcos  and  comparing

 results  with the twenty  seven  videos  rcviewed.

     It was  stated  repeatedEy  that a yideo  is only  as good as  the instivctor teaching  skills

 (Visscher, 1990; Lonergan, 1984; Talcai, 1984), While  this is true, cven  if the instructor is very

 experienced  at uslng  videos,  the class sti11 might  prove to be totally unproductive  because the

 video  uscd  did not  fi{ the needs  of thatclass. Some  progress may  be achiey ¢ d in the class,  but if

 the right video  is used  then greater results  can  be achieved.  It is also true that the studentsr

 motivation  will  definitely increase when  using  videos  as  compared  to other  methods,  but a

 video's  effectiveness  as  a  teaching  too1 1argely depends on  the instructors ability  to use  it

 efficiently. If the instructor is inexperienced at  using  videos,  then productivity of  the class  can

 be grcatiy reduced.  In addition  to that, if the incorrectvidee is used,  the class  results  mighteven

 be more  substantially reduced.  Even  if two  or  three teaehers use  the same  video,  final test scores

 might  have a  wide  range  b¢ tween classes  and  neyer  be constant because of  different teachers

 abilities, Therefore, choosing  the right film to fit each  classes level and  needs  is now  at lcast

 one  factor that can  be somewhatcontrolled.  It LaJces time and  experience  to learn how  to use  the

 visual  media  productively for teaching. Up  uhti1  now  educational authorities  have only  fbcussed

 on  English as  a too1 for translation. In this new  age,  it has become apparent  that no  one  country

 can  exist  by itself. Intercultural understanding  is imperative for Japanese economic  survival.
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mnny

 miscemmunicaLion  problcms  are  on  the ncws  cvcryday  bctwecn Enst and  West,  ELT

      
vidcos  and  movics  are  onc  of  the best ways  to teach  and  promotc these forgotten sociarXculturn]

      factors.

      CONCLUSIQN

          
From

 
the

 discussion of various  authors  on  the subject, it can  be scen  Lhat thc  typ¢  of video

      Lhat is uscd  can  great[y influence  classroom  olltput. AIso  it was  shown  that sociallcu}tural

      
elements

 are  an  interrelated par't of language learning, and  that thcse forgotten factors should  be

      
[aughL

 togeLher with  standard  language training. Videos were  shewn  to be an effective too1 for

      
tcaching

 
[anguagc,

 and  especially  social/cultural  aspects.  Thc  aim  as stated  in the  papcr's

     
sLatcnient

 
of

 goals was  to creatc  th¢  guidclines for Japancse languagc instructors to have  a  way

      
to
 cvaluatc  prospcctive ELT  vidcos  and  possibiy movi ¢ s was  accomplishcd,  As  a benefit from

      
the

 
experimentaI

 
test,

 
wc

 also  found out  which  ELT  videos  series  wcre  popular with  Japanese

     
un[vcrsity

 
students.

 Lastly, the author  believes thaL thc English complcx  in Japan could  bc

     
al]eviated

 by showing  specially  chosen  videos  to teach  Iangllage and  sociallcu]tural  orientation

     to young childrcn.

          Tt must  bc remembcred  that our  whole  goal was  to evatuatc  videos  specMcally  for the use

     
at
 
Japanese

 
university

 ctasses.  It can  be concluded  that not  a]l videos  are  adequate  for teaching

     
at
 
Japarlcse

 
ufliversity

 and  that the productivity outpul  of  a class  cart be greatly influenccd by the

     cerrect
 
choice

 of video
 Tnaterials.  Though this survey  is not  perfect, a  set ef guidelines fbr

     
evaluating

 
ELT

 
vidcos

 
has

 been tested. There are, however, sorne  shortcomings  with  this survey

     Lhat must  be noted.                                                                  '

     SHORTCOMINGS

         
Firstiy,

 
textbooks

 and  accQmpamying  cassette  tapes were  not  evaluated  in this survey,

     
Somc

 
of

 
thesc

 
tapes

 and  textbooks  are  quite good for teaching  grammar  and  listening

     
eomprehension,

 Although supplementary  textbooks  and  cassettes  are  good for teaching  those

     
factDrs,

 whcn  used  atone  thcy do not  create  the kind  of  motiyation,  sociaVcultural  orientation,

     
and

 results  as the videos.  Therefore, the video  itself is really  the dociding factor of  the whole

     set, That is why  only  the videos  were  sur'veyed.

         
Secondly,

 most  students do not  have the English ability  to judge some  of  the Engtish

     
components

 
fiuently,

 In some  cases  where  English proficiency was  needed  for scoring,  the

     author  evaluated  the videe  characteristic. The author  judged only  four out of  58 characteristics.



The Japan Association of College English Teachers (JACET)

NII-Electronic Library Service

The  JapanAssociation  ofCollege  English  Teachers  {JACET)

                                                                            107

Thcrcfore, a  fcw aspects.of  thc  survey's  validity  might  be qucstioned. The  sLudents  cva]ua[ions

werc  intended as  a test model  in substitute of instrucLors. It is hoped that instructors wi[1  use  the

guidelines, not  so much  for eva;uation  by students.  but in their own  viewing  and  selection  of

videos.  Non-native English instructors do have thc English abiljly  to judge all of  thc 58

characterisLics,  Frem  the students  evaluations  wc  were  ablc  to get an  cxpcrimenta]  idca of the

quesLionnaire's validity,  find out which  videos  were  popular, and  examine  the individual

elemenLs  of  ELT  videos.

IMPLICATIONS

     Perhaps  the greaLest problem in cheosing  videos.  is thal there is stich a wide  range  of

quulity and  fcaturcs amongst  vidcos.  Textbooks, as  wcll,  aic  likc videos  and  can  be go(xl or  bad.

Thc  diffcrence is that  vidcos  arc  considcrab{y  morc  cxpcnsivc  than 'oooks.  It wovl(t  be

worthwhilc  for any  instructor to de a  littie research  before buying. Certain videos  werc  made  for

specific  purpescs, such  as Iistening comprehension,  speaking  practice, travel,  or business. Thesc

videos  may  bc useful,  but the insuvctor must  see  if the  topics  fit the needs  of  the  class,

Thercfore, it would  be wise  if the instructor would  do a Iittie research before buying. rnstr-uctors

should  avoid  buying videos  after  only  seeing  written  advertisements  or  on  thc advice  of

publishing companies,  It would  be a goed  idea to talce the score  sheet  to a  video  librar"y or one

of  the 1arger bookstQres for previewing and  testing various  videos  before buying. evlest of  thc

larger bookstores weuld  be very  glad to have you preyiew their ELT  video  collections.

    To  use  the scorc sheet to evaluate  ggns}!aLgduvaLis}g ELT  videos,  the instructor should

watch  a video  for about  20 minutes  to get an impression of  the English level, speed,  tones,  and

sociaUculLural  elernents,  A.fter getting an  impression of  the video,  one  should  rate  the

charactaristics  on  the score  shect. After watching  four or  five videos,  toLat the scores and

coTnpare.  It was  shown  in this sur"vey  that scores  around  170 and  above  might  be adequaie  fOr

teaching  at Japanese university  lcvel, !f the instmctor wishes  to find his own  average,  he should

avcrage  all the tota1 scores  from different video  series  :o deterrnine a  mean.  This way  he will

know  not  to go be[ow his own  average.  MQvies  can  be evaluated  in the sarne  manner  as  [ong it

is kept in mind  that the mean  scores  are  for comparing  videos  to be used  at Japanese university

Ieyel.

should  be previewed in the same  manner  as above.  Some  videos  are  especially  rnade  for

teachifig Qnly  one  tQpic. Though they are  usually  excellent  for one  topic, they may  be tenible
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  for tcaching  Qther  purposes. For exampte,  videos  that use  
"mime"

 techniqucs  are  goed only  
for

  speaking  dcscripLion practice. The  instructor shouid  choose  the caLegories  that  are  appiicable

  and  undeTline  or  highlight them in red  pen. For example,  categories  that are  important for

  teaching  listening practice are:  Talking Spccd, Accent Clarity, Vocabulary, Overail

  Comprehension, SubLi[le Construction, Variety of  Accents, and  Vjdeo Oriented towards

  Listening PracLice. These elements  shou]d  be marked  and  scored  individually. The  remaining

  characteristics  can  be ignored. Scores shou]d  then be totalled, averaged.  and  compared  to the

  means  of  Lhc respective  characteristics.  A  similar procedurc caii be used  for finding videos  that

  are  appropriate  for teaching  sociaVcultural  factors, travel Eng[ish, speaking  practice, and  others.
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A.PPENDIX AIDEFINITIONS  OF  CHARACTER.ISTICS  FOR  ANALYZING  ELT  VIDEOS

   1, TALKING  SPEED: lhe Lalking spced  of  yidcos  is probably one  of  thc Tnest  debated tepics  arneng  res:archcrs.

Merley and  Lawrence (1eqt) staLe  that the  authentic  speed  and  vocabu]ary  used  in mest  videos  creates  subs{antial

pToblcrns for most  students.  Natusch (1soO} stresses  thai language should  always  be taught  at  nermal  speed  and  ncver

slowcd  doun  or  be unreal.  The U.S. Army  during Werld  WarII trained  theusands  ef  Morse  Code epcrators.  Morse  Code

is a rca[  language thaL  has to bc 1esfned tike any  ether  language. [t has an  alphabet.  s spoken  1anguage Cen the escillaLor,  a

rnachine
 used  for sending  code),  special  speLling,  and  a synLax  for sending  and  rceciving  werds.  The technique  used  Lo

rnornori  ze  the code  in the eld  diys was  straight  rnernorizaLion  at slow  speed.  Ihis long and  Ledious  precedure took  many

monthsofschoeling.  tL was  found later that if the code  was  taught at fiTst at its fast. normal  speed.  the scheo]ing  tirne was

cut  in half, lhe students  alse  proved  to have  substantia]]y  hightr rnemory  retantien  and  functiena] knowiedge comparcd  to

the old  slow  teaching rnethod  (Weifgang, 1985). One  ef  the good  points in most  of  thc British-madc vidoos  was  that the

taTking  speed  and  tone was  almest  always  nsu)rAi.  Therafere, the video's  speed  sheuld  be a!  normal  talking spced  while

controH  ing the vecsbutary  fer cerrcct  level.

   Z  ACCENT  CLARII"(: Vidcos  sheuld  be scrcened  for aeeent  elarity. They sheu]d  not  hive heavy  lecsi accents.

Visscher Cl 990) statcs  that rnany  videas  htve  iecal icces:ts  that are  even  difficuIt for native  speakers  to understand.  Sorn:
of  thc El.T v1tieos  surveyed  in this rcport  had  Japanese  spcakcrs  with  very  hcavy accEnts  that even  thc sttthor  had  difficvlty

in undcrstanding.  Videos  ncerS  to be shewn  w;th  netive  spealcers  with  standard  accents,  rathet  than with  non-natives  wlth

peot  
accents

 or  na"vc  speakers  with  vErivit  accents.  Lenergan's (19g4) rnodel  theory app[ies  here. Children wil] learn

their fi rsL  :anguage by  imilating theparents or  another  medel  that is censLantiy  present ca rewn.  1973).

   3. VOCABULARYADEQUACY:
 One  ef  the aims of  using  vidcos  is to intredvee rrew  yQcabu]any.  Kitse (1986)

ftels videes  arc  one  of  thc bcst wsys  to see  ncw  vecabulary  in its rtal comtcxL  1)ie sdequacv  level sheuld  be s  littic higher

than the students  present vocabutary  levclin oTder  to introduce new  werds.  Students will  a]ways  say  that the yecabulary  is
too  hard botinstrucLors should  monitar  the clEss  levcl and  choose  apprepriEtely,

   4. 0VERALL  COMPREHENSION:  Comprehensien  is the arneufit  ef  the total video  that thc studenrs  understand.
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Most  vidcos  or mov+cs  used  in class  will  have a level ef cornprehcnsion  censidcrably  highet than thc s[udcnts  abiliLies.

Sludents w+11  no[  be abte  to follew the dltflcult dlalogue and  end  vp  focusing only  on  the visuaZ  actiens  (Kheo, l986).
Nalu[ch (1990) !tntes  that students  should  slewly  digesL picees of  Ianguage bit by bit and  use  it in its real  context.

Instructers shoulcl  cTeate  exerciscs  to have students  leam weTds  or  short  ptrascs and  not  expcct  immcdiaLe results.

     5. DEPIC'llNG  TI{E  CUL'I't)RE:  Except for tTayel  ahread,  therc is ne  better way  te see  nnd  [esm  about  a  culture

aian using  fHms  (Stampleski and  TomAlin,  199I). Videes  should  dFpic[ thc culture  which  refers  te visvally  displaying the

acLual  cvlture  as  opFK)sed  to directly tcachimg  about  it. Videos should  :hDw  fnods, clothing,  houses, steres, eirs, mvsie,

differen{ Tiving siAndards,  sports,  and  buildings in ordcT  re orient  thestudent inte ncw  ways  of  thinlting.

      6. REAL  PEOPLEOR  ACTORS:  Mest of  the videes  use  actors  with  prearranged dialogue and  scripts  fer teHching,

This fActor in itcelfmakes  the  language  artificisl  End  a  poor model  CVIrtcy, 1990). Authentie languHge snd  Ten]  peeple

need  to  be used  as  rnodc]s  when  teaching.  Leaming a IHnguage  depcnds  on  the medeis  fTvm which  ene  originally  leims

a.energan, 1984), EI.T videes  shevld  not  use  local acters.  but film actual  situatiens  on  lecatien with  reaT peeple,
      7. INII!RCULTURAL  COMMUNICAnON:  Vidces should  be sble  te intreduee new  cultural  idces to srudenLs.

TAkai (1 991) feel"hat  vidces  sheuld  introduce secial/cultural  intermatien between  the cu}tures.  Videos  sheuld  present the

1}v+ng :Ang{]Age m  its reAl  "se.  "nd  not  be trnnslnLnd  into Japttnese. Videes  :hould  ptesent ctearly  the cultuTil  differences

hrtvvccrt llesl rmd  Wcst, Hnd  should  not  only  roais on  thc  Tlnglish fortranslation purposts.

      S, INIRODUCTNG  NEW  TDEAS  AND  CONCEI'rS:  Videes sheuid  not  enly  be used  fer languagc  learning, thcy

shevld  e]so  lntreduec ncw  idcas involving histery. geogrnphy. seicrtcc,  anirnils.  rnusic,  and  rcligion  {S[ernpleski artd

Tomatin,  t989). Tceching  ether  subjeets,  sueh  ns  rcliglon.  helps AlleviALe  cornmunicstien  problems  between  countrles.

      9. CArmVATING  STORY:  Many  ef  the vidcos  had ene  scene  exercises.  Vldees with  a captivaLLng  stery  pTeved

to bc rnere  enticing  for language srudy  than onc  sittzation skits, Fersdale and  Dykstra C1963) note  the importarice of  having

inLcresting snd  motivating  teaching  maLctials.  Instructers should  try to vse  vicSees  with  a cHpt{vating  plet,

      1O. VARIETY  OF  ACCENTS:  This is ene  ef  the most  important fEaors tgT cheesing  y ÷dees. A vari.ety  of  speskers

 and  accents  ls mandatery  to have  real lnngungc  acquisiLien,  Many  scvdents  3[ljust tD the{r teacher's  acccnt  and  ta]king

 spccd  welT  tuI when  thcy hear anether  foteigner's nccent  they become totally lost. Therafere, a video  with  a variety  of

 native  spcakcrs  may  be rnere  beneficial than evcn  a  tive nativc  speaker.  Forsdalc arKI  Dykstra (1963) note  the impertancc

 of  havmg  a vatiety  of  eccents  and  talk{ng  sryles  in orderto  haye real  English acquisition.

      1 1. C]LOI"HING SI'fl.ES AND  FASHIONS  OF  THE  COUNTRY:  Forculiurat erieniation  purpeses, videes  sheuld

 shewcurrcrit  clething,  fashions, hair styles, and  evcn  fads ef  thc culture.  By introducing thcse facters, stude"Ls  art  able  te

 cxperience  oLher  counIries  lifestyles. By vicwing  d; ffercnt clething  styles.  students  can  Hlso  gcL a feeling er  the climaLe  and

 undeTstand  the )'Duth culture  in other  parts of  the  world,

      tl, CONIINU:NG  STORY:  Cooper {1990) says  thet the airn of  using  videes  is fer stimulsting  students.  Aftcr

 expetimenting  for ten  years with  varieus  ELT  video  series, theones with  a comtinuovs  story  werc  pteferred by students  and

 always  proved  re be moTe  inspi fing for studenLs'  lcarning. NHK  tclcvisien  unfertunatcly  uses  non-oontinvcus  skits  on  their

 Eng"sh showi,  Whcn  :hoosmg  videos,  lnstnictors sheutd  a:ivays  try to choese  one  with  a continuo"s  stery.

       13. INSPIRING  STORY;  

'though
 n  video  may  be continuous,  it Tnay  nol  molivate.  Varieus auLhors  have stated

 repeatedly  that videns  can  crea[e  rnotivation  (Visschcr. 1990; Vincy. t990>. HoweveT, the fact remains  that many  of  the

 surveyed  vldees  wert  boring and  hsU ne  cornpel1ing  piet. InstTucters should  leek for insphing  stories  in e  vi[lae  series.

       I4. VIOLENT  OR  NONVIOLENT:  Since atis qucstionnnhe  can  also  be used  feT suTveying  movies,  the facter ef

 violcnce  musi  bc assesscd,  MAny  mevies  arc  very  exciting  to  view,  bet contain  rnuch  violence.  A film shoutd  emphssize

 thc goed  points ef  a  cu[tuTe  and  make  the stu{!ent  siy  to himself "that

 is the country  wheru  ['d like to go". Showing movles

 wh{ch  fnous en  the  crime,  drugs, and  vioiertce  ef  i eountTv  :Tutas  negative  stcreotypes  and  does  net  imspire a  persen to ge

 ahroad.  Since nonc  of  thc ELT  videes  were  yielent,  this categery  only  applics  when  cvaluating  movics.

       t5, OUZDOOR  FILMED:  From the stvdent  eornrnents.  il wms  foumd tha[ they ptelcrred eutdeer  scenes  to these that

 were  fiiTned indeors. MEny  students  corTirnented  that naturat  eytdoor  scenes  ef  differu}t landscupcs sx}d backgreund

 scenery  vrere  motiyeting.  educatieni[,  and  create(S  an  interest in iNarlting  to ge te thst pLsce. if ene  ef  our  geals is to cTwte

 thc nced  lo s{vdy  English (Pyseck. 19S9), thor: hsving students  wanting  te  ge te  that plsce is beneficit[.

       16. 0LJTI)OOR  SETS: Scts art;  thc materials  used  to cTezte  aTi  artdicial  bsckgreLmd when  rnekirtg  e filrn. (heaply

 rnade  vidcos  use  xrtutcial  sets  thal aTt  obyious  ta the onlooker.  Videes  with  natural  sets (bui]d{ngs, mountains.  I-kcs,

 ecean,  Lrees,  Mowers,  ctc.)  wcre  substantialiy  prafcrTed ovcr  ani  ficial sets  (pa inLings and  ethcr  fake bsdcgrounds).
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      17, STUDTO  Frl.MIID:  As  mcn[ioned  abovc,  stvdenLs  cotnmen[ed  that they signMcantly  p;efcrred outdeor  scenes

to those that  were  filrned indoers. LeneTgan (1984) seys  tha[ the goil of  using  the videos  is to hring "reai

 life" inle the
classroom.  Studio fiimed videos  de very  littie Le show  real  life.

      18. STUDIO  SErs:  The  qutlity ef  studie  sets  often  varies.  Sets wkh  a background psinting and  a fesv pieees of

fumiture were  created  locally, This type of  filming docs ver)r  little te show  the  lifcstyles of  - fgreign ceuntry.  ff the filrning
is done inside of a real heuse shewing  variovs  roorns,  thcse sets do much  Le educate  and  introduce the lifestyles of  other

count  ries. An  instructor sheuld  try Io use  videos  wi  th authefitic  sets fi[rned on  lecatien.

      T9, CUSTOMS  OF  THE  COUN'rRY:  Videes  sheuld  depict the cusLorns  of  the country,  Customs  a{e  the gcnerally
accepted  ruIes  of  beliavier in z country  such  as eating  slylcs, etiqvette,  helidsys, ce:ebratiens,  rehgzous  orientation,  and

other  
ethnic

 
traditiens.

 Custems, oultuTe,  and  ]hngvage  shovld  always  be taught  togethcr,  otheru,isc  students  fecus on  just
lrunslalien.  One of  the biggest problerns in cornmunicatiert  between  iaparlese ancl  Arnerjcans is that [anguage  in  Japan is

taught  mainly  fer the purposc  er  translation  inLo Jfipanese. Eng]ish ls perceived ln its Japnncse conLcx:.  Thus,
rniscommunicatien  eccurs  censtant])t  because  both counLries  do net  understand  each  oLhers  custems  and  coitures.

Language must  be taught  to ceincide  with  Ihesc  cultural  difkT:nces (Sternpleski and  Tomalin  199!).

      20. }fOLIDAYS/  Some  of  the better videos  included explanntions  about  dornestic helidavs such  as  Ha]loween or

lhanksgivlng, lhcsc elcmenls  Are  beneficia[ fer pt"mnting  intercultural awarancss  fFbrTcSAIc nnd  1)ykitTt, 1963),

      21, FPOD  ORIENTA'[10N: Foed is a ver)t  importanL F:art of  t oultutc.  Many  cvltuni  aspects  csn  be obscrvc[l  nt

the dinner tablt. Ccrtsin feods also  clepicz thc climatc  and  lifestyle ef  anotheT  counLry,  Somc  videos  gtvc in-dcpth

explanatiens  about  domcstic fbods and  cating  stvles,  ･

      22. SCENERY:  Trets. vegetati(m,
 fiewcrs, meuntains.  1akes, ocetfi,  houses, and  bvildings rnake  up  inspirat!enal

scenery.  Ihese neturel  landscapes were  fevnd te  bc of  much  inLerest fer the students.

      Zl, V-LRIErv  OF  SCENERY:  Some  of  the videos used  outdoof  natuTaT  scenery.  bul stiil proved  te be very  boring.
Tlic resEon  for this was  that the video  used  the snrTie backgroumd thrDughout the vvhele  video.  Vldees which  had a Iefge
arrny  of  natural  scenery  with  bright vivid  celers  pK)ved  to be morc  motiv-tionsl  and  eye-cA[ching.

      24. COLOR  BRiLLTANCY:  Bright. vivid  celers  are  importAnt fer keeping sLudents  attention.  TanRka (l980) staLcs
'that

 83%  af  all infeTTnation is received  yisually,  Sernc of  thc videos.  theugh fitrned outdoers.  were  Mmed  on  rainy  and

cleudy  deys. Students wttch  ing thcse dark co[ered  sccncs  becarne bo red  and  drewsy. Videes sheuld  be as  bTighLly coiored

and  1ively as  pessible

      as, MLM  OR  VIDEOTAPE:  lhere  
':s
 E diefinlte diffeTence in cotor  hrightncss when  filming with  camera  filrn or

with  
video

 tape.  Evcr: if identical ourdeor  scents  were  filmed on  s bri ght sunny  day, the videe  tape  wili be very  bright and
teal  in coler,  and  the other  will  be dull and  iifbless. Video  tapect  ELTyideos weTe  shewn  in thls survcy  to be exceptionslly
mere  eyt-cttching  ind  metivitionaS  thsn videos  filmed en  processcd  filrTt and  sheuld  be pftferred.

      26. LTGHI'ING: Even if we  use  yidee  tape,  thc scencs  stil] might  ceme  out  te be dark and  t{feless. This is due Le
the fact that the seenes  of  some  vidco:  were  filmed w{th  poor  nAtursl  or  studie  ]ight. Seme  videes  on  tighp bvdgets did

quick filming in spite  of  dark, eleudy  westher.  Instructors sheuld  b: watch  these facters in sciection.

      27. BACKGROVND  MUSIC:  Music reveals  much  about  a cu!turc.  HisTotieal bnllads, blues musie.  and  reck  and

Toll  al1 shew  about  a eountrv's  IifestyIe and  culture.  Videes  that had up-to-dAte  rnusica1  sound  tracts proved to bc ef  more

interest to theyounger students.  Fast rneying  upto-dstc  sound  trscks kept students  attention  and  crea[ed  rnotivauon.

      2S. HUMOROUS  OR  DAIU(: Videes with  straight,  texLbeek  type dialogue provtd Te be less effeedve  than those
that went  to the effort  te  malce  a light and  hurnorous meod.  Ihe hurnereus videes  proved to be more  inspiring for Ianguage

 leaming. and  created  a  Tight and  enjoyEbte  atrnosphere  in the elassroern.

      19. CLASS  CCASTE) ORIENTATION:  lt ls important to educatc studcnts  in other  countT{es'  levels ef  soc{al  ctas;es

or  castes.  Fer elsmple.  ArT:erica has trpp:r,  rniddle.  Iower middle.  and  poer  ciass  levels. A video  filmed {n New Yerk, for
exarnple.  should  net  show  anly  the uppeT  clais.  bot a varicty  ef  secio-eceTTemic  situations  within  the cuITure.  Lcarning

 abou[  these aspects  giyes students  cultural  swareness  and  helps to bTtak down  prcconceived  stereorypes.

      30. HISTORY:  Te  understind  snother  culturc.  history plays t  very  impertant rDl#.  Serne of  the vldcos  wert

 cxceptionaHy  good  at cernbining  :anguage  leAming and  history. History is wh!t  maltes  the ptesent oulture,  and  to havc sn

 Lmderstanding  ef  it is extrerne[y  relevant  feT breal[ ing cultunI  bt rtiers.

      11. WANT  ro  GO  ro  THAT  PLACE:  lhe  main  purpese  for using  vidcos  ever  tcxtboeks  is lo show  the real IMng

 1anguage with  ali of  its cooripo]orits.  A  prirnary ge41 for studying  ltnguage is to eonimunicate  with  fnreignen and.  if
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  Fx)ssiblc, lo ge sbroad.  A videe  should  rnAke  the studcnt  say  to himself 
"Hey,

 thAt ls whcre  I'd like lo ge", If the pcrsDn hes

  a stTong  desire to crivel,  [hen  the  personal need  for language  study  will  be cTeated  (Pysock, i9S9).

        12. BODY  LANGUAGE  AND  GESTURES:  Probebly  enc  ef  the biggest miscemmu"ication  preblems  betwcen

  East and  Wcst  is body language  and  the use  ef  emetien  when  taEking.  JepEncse peeplc ofLen  misinterpret  westem  body

  isnguage  slgnnhs.  Body  Isnguage  is buill inLo the ]angusge  End  unnel  be icptra[ed.  When  natiye  Eng[ish speakers  ;alk,

  thcv use  Lheir  bodies, hands, and  hcsd Lo express  their fee]ings. Bedy  1anguage  itselt is s real psrt of  thc 1anguage

  a:orsds]e and  D)rkstra. 1963). Often foreigners will  speAk  te one  another  by sending  back  and  forth these silcnt

  eommunieAtion  signais,  Japanese peeple use  a different. rnore  subtie  body lai:guagc than Westerners. OfLtn Japanese

  pcopie will  misinterpret  thcse signa[s  and  sEy  to onc  anethcr.  
"Look

 hew  engTy  that forcigncr is;' whert  the feT!:igneT vfas

   ncver  sngry.  Rescarchers fcel that body  language is e rta]  part af  lezrning Engllsh (Lonergan, 19B4; Visseher. i990:

   Natusch.  1990) and  must  he taughr  while  learning the sTanderd  [nnguAge, Authentie ELT  vidcos  and  movies  fllmed in the

   home  country  are  bcst for learning these [emmunlcation  sigrtals.

        ]1. VIDEO  ENTICING  TOWrtRDS  ENGLISH  STUDY:  lhe whole  affect ef  a videa  should  be enticing.  Takai

   (l 991} says  tha[ vitices  should  give students  the necd  to study.  Sernc enticing  faaers, as  mentioncd  above,  are  continuing

   story, btighL ¢ olors  with  reai  outdeet  scenes,  captivating  story, and  fast rnoving  rnusic.  Though these factors have nothing

   lo de svith  English, thcy  kccp the students  concenzTaled  en  the subject  while  trying  to Lesch  thc ianguagc.

        34, V]DE;.O MAKI>;G  QUALITY: Poorty rnadc  vidcos  usua"y  produce poor  classreorn  resulLs.  Ihe worsL  ones  are

   rilrned indoors ofi a stAge  and  hzve  fake scenery  snd  backg:ounds.  poer ncting  sty[e, a limiLed nuniber  of  actors,  unnRtura[

   talking speed,  shaky  carnera  work,  nnd  poer  Iighting. The oveTHII  quality should  be assessed  in videos,

         ]5. VU)EO  MOOD:  When  themood of  thc vidco  is Iight, the atmosplicrc  in the  class  for languRge  lcnming wi[1  also

   l,e Iigh[ and  produet:vc, 11ie oppQsitc  can  also  be said  forene  with  a dull mood.  A  ]ive[y meod  is created  by humor, fast

   movlng  action,  an  a:tention  grabb{ng slory.  bTighL colors,  nashy  clo{hing,  and  E viriety  of  outdeer  scenery,  FinE"y, but

   most  importanL,  lively music  svill  help kecp students  attcntion  uid  preduec results,

         36. CEIARACr]llRS PERSONALITY  l:OR ENGLISH  LEARNING;  When  cheesing vidcos,  loek [or charac{ers  that

   Hre  atLcntion  get"ng. [T is common  knowledgc  that young  boys want  to leek at preLty girls. and  thc opposite  can  also  be

   said.  A bald, SS yefiT rnan  in a blue txisiness suit sining  in a  chair  speaking  English without  bcdy  language  is not

   interes[ing  Le young students.  Also thc  charncter's  elothing  shouLd  be up-to-date  and  used  by thehonic coun[r)r,

         37. LIFELIKE  OR  TEXTIIOOK  IYPE:  Students can  usually  netice  if thelanguage used  is rcai or  anificial.  SoTne  of

   thc p6'orer videos  usc  halLing, znificial  language iuch  as,  
"Would.,.yeu...like",a,.,plece...of".cake.

 Mr, Yumameto?'' lhis

    textboek  type  way  of  spcaking  is detrirnentat to ltnguage learning, snd  eften  hindcrs pTogress (Lortergan, 1PS4; Weltgnng.

    198S). Langu3ge shonld  be [earned in its reaL contcxT  and  not  be siewed  dawn  ss  if Tead  frDm a textboek.  Cummins (1983)

    says  thst languAge  communication  between  speakers  is supoorted  by a wide  range  of  meaningfu1  paralinguistic and

    situaLional  clves  that  HTe  undersLood  unconsciously.

         38, VIDEO  LANGUAGE  LEVEL  ADEQUACY  FOR  UNIVERSrrY:  Thc who!e  airn ef  cenducting  this survey

    wns  to find videos  that are  specLficnLllt  adequstc  for tesching at Japanesc university.  Videes  that are  llet intended foT this

    Tx) rposc  sheuld  bc evolded.  Seme  of  the videos  are  made  speclficHIIy  for bosinessrnen, trsvel, er  lower lcve[ leamers. Thc

    instrvctoT  must  censider  if ifievidco's levet and  intended audience  fits the uniycrsiry  c[assroorn,

         39, SUBITII.ES  CONSIRUCTION:  English subtitlas  used  as prc"npts feT the student  are  extremely  benef{cial for

    languagt  icaming. Thcy help fDr tesching  grammar, speaking,  Tuading  and  writing.  and  self-prsctice  when  a !cnchcris  nor

    available,  Seme  of  the weli  made  vidcos  had  very  goed  subtitle  construction.  Instructors should  ask  thernseLves Lf the

    sublittes  reslty  fit the  tenching  objec"yc.

          40. FACIAI.  EXPRESS[ONS:  ln Jepan. students  Are  taught  never  te  show  extrerne  ernetiens.  kecp  theiT voice  in a

    quier, coTnposed  rnannEr,  speaSc  in a  rnenetone,  and  ncvcr  show  anger  in veice  oT  face. Ilic resulL  is Japanese give the

    irnpressioa to foreigners that they are  s  vcry  serieus  people. Westemers  uncansciously  cxpress  themselves with

    movemenLs.  Faciat expressions  in vldeos  sheuld  be real and  life-like, Seme  of  the videes  showed  sorne  very  strange  and

    unrtal  facial expTcssiens.  Takai (1991) says  videes  are  excellenL  for introducing non-verbal  conimunlcation  skiUs.  One of

    the  benefits ef  videes  is iL gives thestudents themeans for acguiring  westcrn  bedy langusge  skills.  Body language, likc

    verbal  language, wili Rlso  be copled  frem the rnode:s  seen.  Children in alt ceunuics  learn theses factors from the model  of

    the parents. A beby does not  initia]ly know  whst  s  smile  rrieans,  it hEs te be taught (BrDwn, 1973).

          4]. EMOIION:  Native spcalcers,  especia]ly  Americans.  usually  speak  with  ernotion.  Japanese. en  the other  hnnd.
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arc  taught to tolera[e  every  siluatien  and  net  show  trnotion.  Ihis abiTity le withstand  and  endvre  is calltd  
''gaman''

 in

Japancsc. This attitude  of  

''gaman'J
 is opposhe  to thc American nomi  af  eiprcssing  feclings and  never  holding nnything  in.

tn a typical -Lmcricar: cenversation,  ene  sheuid  eiprcss  agreernenL  and  disagreernent withoul  hesitation, This is viewed  as

honesty. Jfipanese pcople, howeveT.  are  usually  :hecked  and  durnbfounded when  seelng  this behayior in foreigners. Tt ls

important fer students  to bccome aware  of  this pan  of Westcm  culture  and  1anguagc. Tllesc crnotiomnl  racters should  be

taught  and  expe  ri enced  s;ong  with  language lca ming  CViney, 1990),

     42. Sl"RESS OF  VOICE  TONE:  Un]ike a  menetene  lsngosge such  as Japanese. Engiish uses  toncs to ernphasize.

malct  questions, shew  feelings, and  be sarcAstic.  thoblerns arise  when  Jspanese peeple carmet  interprct thcsc  signajs  and

misinzerpret  the eemmunicatien.  The  author  hss been  asked  repmtedly,  

'iVhy
 are  yeu  se  angry?",  when  thefe wes  no

anger,  iMiile  iapancse peop]e are  not  cxpected  to use  thcse tones when  spealcing,  they sheu[d  bc aware  of Westem  tenes

and  not  misinLerpret  them fer o,ther meanings.  Thc sentence.
 

"what
 
are

 yeu deing?", has only  ene  rneaning  
when

 
wriuen.

When  spoken  in various  stress  paTtcrns, it can  have at least six  different rnesnings  (question, anger.  joke. sareasrn,  sheck,

and  happiness}. Thereforc, iL is important te teach  sLress  tenes  to students  while  1esrning Eng]ish. Eieept for travel abroad.

yidcos  and  movies  are  the best way  to learn these concepts  (Lonergan. 19S4; Visscher. 199Q Natusch. 199{;).

     43. VOICE  TONE  REAL  OR  )LRTMICIAL:  Veice  tones in videes  shou]d  alse  hAve real. 1ife-like intonatien rathcr

than A menetone.  Acquiring  voice  inLonstien skMJ  ire  vEry  importAnt fEctors fer Ieaming ll 1anguage. Lonergan (lgS4)

fcels thsl the characteristic  of  bringing rtal-llfe  spcaking  piuerns  into thc classtoorn  is t  mijor  bencfit foT itudenLs.  Sernc

of  thc  v{deos  cyeluated  used  nen-nalive  spcakers  who  alwsys  spoke  in - menetene.

     44. CULTVRE  OF  THE  COUrNITRY:  Pr:vieusly. we  mentiened  that a videe  sheuld  visually  dcpict a fenign

counuy's  cvlturc  vividly.  Ihis category.  however,is  concerned  with  the vidco  
"scLua[ly

 tesching"  sbout  the culture.  Takai

U  991) seys  thaL lee rning  social/oulturil  infomiaLien from yidcos  is beneficial fer language 1esming. Forsdale and  Dykstra

(1 963) no ¢  how  interrelated !angoage is the with  culture.  Sorne of  the besl ELT  videos  Ce.g. Ber!itvmide vidcos>  include

 Ln depth cxplanations  about  culturtl  differcnces and  eti qvtuc  srylcs  bctvteen Japaii and  Arncrics-

      45. FUNcuON]U.  ENGLISH:  Sernc of  thc vidcos  taught  Eng]ish that wts  LotaIIy uscless  for a  univcrsity

classroom  purpese. InstrucLors should  check  if thc English uscd  is reLevant  to what  they  are  going Lo  teach.

      46. VARIETY  OF U,SEFUL TOPICS: Generilly speal[1"g,  vidcos  Lend  to eitheT  feature t  continuing  story  er  break

 up  the theme Lnto special  topics  and  cxcrcises.  Beth  types hayc  good  and  bsd  points. A videD  svith  a conTinuing  s:ory  is

 metivating  and  catchy  but is usually  harder to teach unles3  the grmmar  and  spceial  cxercises  were  cEr=fu]Iy  designed inta

 the scTipL  Instructors shevld  check  to see  {f the texLbeeks and  casse"t  tapcs  have in  oTdeTIy  arid  effective  tesching

 rneLhedoiogy,  Videos  that hsve  such  a  pro{hJctive methodology  witl usuaLly  be of  higher co3L  lt is tasy  to filrn a story, but

 considcribly  harder to rnal[c  the dialogue and  grarTirnar excrciscs  fit wlth  the visuai  events  of  the film. Other videDs  which

 are  broken up  {nto sectiQns  withouts  continueus  story  may  net  bc ts metiyating  bet they offer  the teacher  greater comtrol

 to cheese  topics  independently  acco;ciing  to desired ebjectives.  EiLh:r type vidcos  cari be useful  if it hEs s vzricty  of  usefu1

 tepic:s thal are  rctcv!nt  to teaching  at a  uniyeTsity.

      47. SLANG  AND  IDIOMS:  Po:ite slang,  co11oquialisms.  and  idioms hewever, are  ui  extrernely  important rvart of

 the English 1anguAge. Idierns usually  hEve an  ihdependent, specisl  mearting  thal docs net  translele  litarally. Jspanese

 people are  citrcrntly  exact  when  staLing  things cencerning  numbers,  and  eften  misinterpret fereigners ro lie and  exaggeratc

 about  things. Forcigners are  vsually  vaguc  when  stating  numbers  exccpt  in speciaL  occasions  where  exactness  is

 neecssery,  Fer exarnple.  
"1

 read  the boek 5oo tirTies" er  

"I
 haven'l seen  hirn for s hundr=d years". are  exsggerated  phrsses

 which  rcally  mean  
''many

 tinies" ar:d  
"for

 s leng time". Ihe auther  ence  used  the eipression,  
"I'rn

 so  hungry, I eaJl eat a

 herse",snd received  Lhe  r=ply  
"De

 you  like te eat  henes?".  Ferleaching  idierns uKt  coI]oquiilisms,  vidao! ein  bc the  bcsl

 way  to leam these factors while  !mdying  injapan.

      4S. VIDEO  ENGLISII  CONSTRUenON:  Videos sheuld  be checked  to sec  if the English censtruction  is sdequate

 for thc teacher-s  needs.  Sorne of  the videos  hrd dialegue th" hed hcavy accenu  tnd  tiarig. were  erratie  in simtiions,  tnd

 fellevrcd ne  lesrning erder,  A  consistent  leaTning patt=rn is in  impoTtant seleation  criteris  for videos.

      49. SPEAKERS  FROM  A Vmm  OF  COUMR[ES:  Manv  vidoet  have spedcen  who  al] htve the smie  accenL

 lf studetits  get used  to en]y  ene  type of  ieceng  Juch  u  ArT:er{ean, they witl beeome  lest when  talking  to British er

 Australians. Some  of  the berrer yidoes  rnalccrs  (e.g, Nelsen Fitrnscan) purTN)scly combined  British pd  ArTicrican spFaS[ers

 togcther.  Forsdale !nd  Dykstra (1963) ne{e  the irTipeTtanec ef  havjng t  vtriety  ef  accents  in otdcr  te htve Tzal English

 aequishien.  Vidcos  should  noi  enly  h-v:miny  Jpcal[ers,  bet rnmy  speiken  from  differant countries.
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   SO. VARTIil'Y
 OF: SITUAIIONS:  Studorit should  be exposed  Lo as  many  situations  as possibie Cl-akAi, ;991).

KrRshen  and  TcrrcU (19Sl) says  that the Aequisitien  or  thc language bccomcs easier  if a specMc  situHtion  can  be viewed,

Showing  a  vanety  of  siLuations  gives the studcnL  the chance  to experience  diffeTent cemrnunicaLion  patLerns. Videos  of  s

family
 
LtAvelling

 
Lhreugheut

 America showed  scenery,  hEd a  variety  ef  speAkers.  taughL  history, educated  studcnts  in
cuitura[  aspccts.  and  gnve studeT:ls  the awAreness  of  diffeTent levels of  socia]  cEasscs.  Videes that teach  EngHsh should  also

depic[ a variet>'  nf  ethcr  English speaking  counnies  lo  help students  experience  ethcr  accents  and  1ifcstyies.

   Sl. VTDEO  ORIENnD  TOWARD  LISzaMNG  PRAence:

   5Z. VlDi;.O  ORrl;.N'IED TOWARD  SPEAKING  PRAenCE:

   51. V]DE:'O  ORIENn;･D  TOWARD  GRAMMAR  PRAor1ce:

   S4, N7DEO  ORIENIT]･  1) TOWARD  CULIVRAL  ORIENTATON:

   5S. VIDE･O  ORIENTED  TOVVARD  SELF.PRACTICE:

   S6. VII)E:.O ORIENnD  TOWARD CLASS  PRAcr1ee:

   S7, VTDEO  ORIENTED  TOWARD  TRAVEL:

   S8. VIDIiO  ORIIIN'Tli.D TOWARD  BUSINESS:

lhcse cighl  cAtcgorics  rry to  pinpernt the viden's expertisc.  A  video  rney  focus on  lis[ening prActice, speaScing  pracLicc.

gramrnAr,  cullvrnl  oricnLalion,  sc]r-prnctice,  clnss  pricticc, travcl.  and  busiuess. [n evaluating  videos  ts a  whole,  onc  should

isk  how  
wcll

 tiocs the video  nchieve  iCs spcclfic  putpese.

APPENDIX  B:VIDEO  NAMES  AND  PUBLISHING  COMPANTES

 OKford Universiry Press.

Oxford University Prcss.

mb,  MacMi[lan Thiblishers.

CAnAsta:lszdiy Atlantis Filrns LEmited.

im,BritishBroadcasringCerporation.
EneLimfiQynds,ZjemukoCcmpany.

Ea[rliLx-A[[Lir, Longrnan Group Ltd,

i m  Berlitz.

ElithL:g5. Pace Cemmunicarions. Inc.

hm,  Hntish Breedeasting CorporaLion.

a n ,CoronetFilms.

1mmLcau.Seibide.
LgCLlksctl,Nclso"Fl[mscan.

an,  Berlitz.

Liliing.Enelwhin-n-B[itisti-Ea[ni1)c,Tharnes.

LiXiilEHilL 
,NelsonFilrnscan.

i m  A &  V A)blishers.

MILAmptiga [[in. Nan'un Do.

w n .BritishBreadcasLingCerpergtion.

hm . Bri tish Broadcast{ns CorporaLien.

Sgms-RasissiabingszaSimsatigu. Tlmc  Inc.

SpgalLEaEM, Hritish BTea`lcasting Corporation,

Sh!iLch.Q[L, Nelsen Filmscart.

thst-lvalsLI 
,
 Netsen Filmscan.

Xgsuli[ulgg[-HAnits Lengrnan.

Xgut-MidgQ-IlisEpoa.AirSupply,

ZQsunin, Oxford University Prtss.
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