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AN INDUCTIVE ANALYSIS OF ENGLISH LANGUAGE VIDEOS
FOR THE JAPANESE UNIVERSITY CLASSROOM

Jay M. Pysock
Muroran Institute of Technology

INTRODUCTION

One of the most difficult aspects for a TESOL (Teaching English as a Second Language)
teacher is the selection of appropriatc videos for the second language classroom. With so many
English video serics on the market, the problem arises on how to choose a series that is
functional and productive for the Japancse university classroom. Though it is somewhat difficult
for a native speaker to analyze a video series and select onc that is both productive and relevant
to the teaching syllabus, this problem greatly intensifies when a non-native speaker atiémplts this
process. This paper is intended to give the non-native English language instructor a set of
guidelines for selecting a video scrics appropriate to the Japanese university level. Duc to the
sparsity of rescarch and reference material available on video theory and teaching
methodologics, many of the ideas and statements in this paper reflect the author's ten years
teaching expertence in Japan using ELT (English Language Teaching) videos and movies. The
results of the research in this report include a list of characteristics for evaluating videos, an
evaluation score sheet, and student ratings of twenty seven ELT videos. This survey indicated

which ELT videos were popular among Japanese university students.

LITERATURE REVIEW

To produce an effective way to evaluate videos prolifically, we must look at the beneficial,
detrimental, theoretical, and physiological aspects that govern their usage. According to Tanaka
(1980) the ratios of the correlation for the amounts of information that a human absorbs is 83%
visual, and 11% auditory. This means that 83 percent of all information is absorbed visually, 11
percent is absorbed by auditory means, and the rest is absorbed by other means (touch,
vibrations, smell, ¢tc,). Visscher (1990) states that in the hicra}chy of perceptual intake, the
visual sensor always will take dominance over the auditory input sensor. If this is true, it is easy
for us to understand why videos can have such a large impact on us. However, this does not

necessarily mean that videos are a productive tool for language learning. Visscher has
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questioned the use of audio-visual materials and says that many professionals have avoided using
them in the classroom because of the uncertainty of their effectivencss. Lonergan (1984),
Stempleski and Tomalin (1990), Wright (1976), and Allan (1985) on the other hand agree that
videos arc a prolific way to teach language. Takai (1991) talks about the beneficial aspects of
the vidco media for the language classroom such as motivating students in class activities,
contextualizing the language, visualizing social/cultural information, and introducing non-
verbal communication skills. Several scholars have debated the advantages and disadvantages of
the video media for teaching language. Forsdale and Dykstra (1963), for example, have
observed many beneficial aspects in their classrooms when using videos. They noticed that
when using videos, the students’ motivation greatly increased.

The visual media depicted in movies gives students a chance to acquirc body language,
spatial and gestural concepts, voice intonation, and other social-cultural characteristics. Another
benefit that was concluded by Visscher was that videos gave the students the need for atientive
listening and the motivation o try to understand the context. Furthermore, Stempleski and
Tomalin (1989) believe that video media is an excellent source for the introduction of new ideas
and language. Kitao (1986) states that videos are one of the best ways to introduce new
vocabulary in its real context. For stimulating students and contextualizing the language,
Cooper (1990) feels that visual media is excellent. Natusch (1990) noticed that bits of the film's
culture and language were internalized by students after viewing. Students will absorb the
language unconsciously by being engulfed in the scenes of a movie and will pick up the
language in the same way as if living abroad (Krashen and Terrell, 1983). One of the major
drawbacks of traditional tcaching methodologies is that non-verbal communication concepts
cannot be derived from books. Very important factors that are generally overlooked in the
classroom are the teaching of body and facial languages. Krashen and Terrell (1983) and
Cummins (1983) state that in order to have real communicative proficiency in a language, the
student must be able to understand the visual, non-verbal communicative patterns that are
implied in all languages. Takai (1991) feels that it is easier to comprehend a message if the full
context of what is being sent can be visualized. Krashen and Terrell (1983) state that if there is a
full visual picture of the communication, the acquisitional ability of the person becomes easier.
Gestures, intonational sounds, situation cues, behavioral patterns, and others coincide to make up
the living language and culture. These characteristics must be introduced simuitaneously with
standard language training in order to have real language proficiency. Thus it can be seen that

there are substantial benefits from using the visual media (ELT videos and movies) for teaching
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language. However, there arc also numerous drawbacks. Lct us now review some of them.

ELT videos are made specifically for teaching language. Movies, on the other hand, arc
made with entertainment in mind. These entertaining characteristics are enjoyable in the theater,
but can be a barricr for language learning (Visscher, 1990). Lonergan (1984) belicves that the
cntertaining visual fcatures that engulf the students in a movie's plot can be distractive enough
that the students no longer pay attention to the audio sound tract.

A more significant drawback o movies is that the speed and level of the dialogue are
almost always higher than the students ability. With the high cost of purchasing most ELT
videos (100,000 yen or more is not uncommon), the use of movies becomes a very attractive
alternative. Unfortunately, despitc the high expense of ELT videos, they often prove to be
unproductive and boring.

One of the disadvantages of many ELT videos is that they usc the traditional teaching
technique of repeating phrase or words. Mimicking by students has been shown that it does not
facilitate the acquisition of a language (Krashen and Terrell, 1983). Movics, on the other hand,
show a situation to students and have them associate the same or similar situations in their heads.
Language is obscrved in whole, not in part, and can be associated with one's personal
experience. Body language, voice tone, facial expressions, and other non-verbal factors are also
observed in their real context. Visscher (1990) believes that this is the real way to learn
language. If language can be seen as a whole and associated in its context, it can be easily
memorized by students. This mnemonic (to associate a symbol to an object to help in
memorizing it) way of learning far exceeds straight memorization (Lyons, 1981). The mnemonic
approach is also one of the standard ways that most Chinese and Japanese people learn to
memorize the thousands of ideographs in their language.

Authentic movies also have disadvantages. There are many idiomatic expressions that
even native speakers have difficulty in understanding. Regional accents can also be a problem.
To teach idioms that are rarely used serves little purpose. Therefore, teachers should always be
careful when choosing movies for their language adequacy. The long length of most movies
might be a problem (Edasawa, Takeuchi, and Nishizaki 1989). So it is up to the instructor to
create the curriculum, pace, and schedule to fit the class. The hé,avy burden of making lesson
plans, questions, exercises, elc., all becomes a reality when using movies. ELT videos, on the
other hand, supply all the materials needed for teaching, though at a very high cost. These

characteristics should be consider before purchasing either.
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STATEMENT OF GOALS

To make ELT videos a productive tool for teaching, two criteria must be adhered to. These
are a) the proper selection of videos and b) the most effective methodology for using them. This
paper will focus on the correct selection of videos, and a future paper by this author will be
concerned with proper instructional techniques for classroom use of videos and movies.

To establish a suitable video selection process, we will attempt to achicve the following
three goals: 1) Appropriate characteristics will be identified for selecting the right videos to fit
the level, needs, and personality of a classroom situation. For example, English level, talking
speed, idioms, and social/cultural aspects should be surveyed by the instructor before using an
ELT vidco. Even if the instructor is very experienced at using vidcos, a class still might prove to
be otally unproductive if the wrong vidco is uscd. This selection process is difficult because the
range between video types and purposcs is cnormous. 2) A serics of vidcos available in Japan
will be evaluated by university students according these identified characteristics. Many videos,
though advertised for the Japanese university level, are in fact inadequate and unpopular with
students. In this paper, the second objective will be to find videos that are most appropriate and
popular for Japanese university classes. 3) Effective guidelines and a score shect to evaluate
ELT videos will also be tested in order to assist Japanese university instructors in choosing the

best video to fit the needs of their class.

STATEMENT OF PROBLEM
Language needs for each country vary considerably (Pysock, 1989). When the author first

began teaching at Japanese universities about ten years ago, one of the biggest problems was
how to teach English conversation with large classes (up to 85 students in one class). Various
traditional methods such as repetition and pronunciation drills, textbooks and cassette tapes were
used but to no avail. It shortly became apparent that Japanese students have special needs for
language that are original only to Japan. The foreign instructor must be able to fit to the
students’ criteria in order to have a productive class (Pysock, 1989).

To discover Japanese students' necds, the author surveyed students in Japanese about their
personal needs [or learning English, the problems they experienced with English educational
methods, the English skills they preferred to learn (reading, conversation, literature, etc.), and
how they thought English could be taught in a joyful and educational manner. Many of the
students replied that they never had the chance to sce real English in use and practice English

conversation with a foreigner. So the author tried to talk to each student in the class as much as
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possible. But with over eighty students in a class it was quickly apparent how impossible this
was for only one instructor. Another recommendation coming from the students suggested using
movies (o experience real English. The instructor then tested an English movie for the next class
but due to inexperience in using movies, the class turned into an entertainment session with little
gaincd. It was then decided to purchase an ELT video set with lextbooks, cassetle tapes, and
tcaching mcthodologies all included. The sct was used for one year in a varicty of classes.
Unfonunately, its approach was found boring and quickly disliked by the students. Despite
spending over 100,000 yen, the school ended up with a useless piece of curriculum.

Afterwards, various ELT videos were borrowed and experimented with. It was found that
somc vidcos captivated the audicnce while others were extremely boring and non-productive.
Surprisingly, some of the best ones turned out to be incxpensive. The author then decided to
dissect each ELT vidco series and attempt to perceive the features which characierized a good

video for teaching at Japanese universities with large classes.

METHOD

To rescarch thesc features, altogether twenty seven ELT videos were either purchased or
borrowed from different institutions and returned after use. From around the Sapporo city area,
450 students from five universities were surveyed with these videos. All were second year
students and the ratio of male to female was approximately even. Each student had completed
the required six years of pre-university English and had finished an additiona] year at the
university level. Students from all the schools were shown various ELT videos and were then
asked to carefully contemplate what they thought made up a good or bad video. Students
individually noted their subjective assessments and impressions of each video. These rough
asscssments were then discussed with the students in detail for their exact interpretation. The
author then analyzed and summarized the specific evaluations into S8 characteristics.

Only ELT videos were surveyed for their characteristics. Textbooks and cassette tapes
were not included in this survey. Afterwards the author noticed that many of the characteristics
that were mentioned applied to language teaching theory. Rescarch in the litcrature‘ of the field
was done and each factor analyzed. As stated earlier, the research in this field is relatively
recent and there are few reference materials available at this time. The summary of the videos'
elements into 58 characteristics is primarily the accumulation of the comments from all of the
students. In addition, the author's ten years teaching experience using videos in Japan, additional

experience assisting production of educational television in the U.S.A., and references found in
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language acquisition and movie-making litcrature were used as supportive information. Each of
these characteristics are discussed in detail (see Appendix A) in order Ld provide analytic guide-
lines for instructors in choosing videos. A total of fifty eight characteristics were identified.

It can be seen from the characteristics (as seen in Appendix A} that there are many aspects
involved in making and choosing vidcos. No one video will be strong in all these factors. Our
goal is to have a video with as many of the beneficial factors as possible while fitting the needs
of the class. We should compare the score sheets to find out which videos are in the better
brackets. There are no absolute good or bad videos. They may be good for the specific purposes
that they were intended. The problem arises when the wrong type of video is used for a class.
When choosing a video the class's needs and level should be considered. It can be seen that
some of the categorics mentioned above overlap. This indicates how interrelated they arc with
the language and language lcarning theory. The aspects cannot be scparated from onc another
and should not be isolated. All characteristics should be given equal importance. From the 58
clements in Appendix A, a questionnairc was developed to assist Japanese university instructors
in selecting videos to fit the specific needs of their classes (see Figure 1).

Since it would be quite impossibie o gather 450 instructors together to watch and evaluate
27 videos, a student-based test was used. This provides an overall experimental idea of what
videos students preferred. Though the students do not have as high an English level as the
instructors, they can understand basic English and judge on the visual elements. Additionally,
from this survey, instructors caﬁ get an idea of which videos series were popular with Japanese
university students. Students were given detailed explanations in Japanese on the meaning of
cach characteristic and the scoring systems before the test was given. Students from five
universities around Sapporo city were shown 27 popular ELT videos and asked to evaluate each
one. All were second year students and had finished one year of university level English. For
cach video series 120 students were shown 30 minutes of the video. Each video group tested
consisted of four classes, one from cach university. It might be said that some schools have
higher levels than olh'ers. To avoid this problem, the video that was being tested was only shown
10 one class from each school. Classes consisted of 30 students or more with some classes up to

80 students. To ensure an even data count, only the first 30 students evaluations were taken

from cach class.
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VIDED NAME:
PUBLISHING COMPANY:

(T} ENGUSH TYPE: AMERICAN, BRITISH. BOTH.

SCORING BYBTEM: S-EXCELLENT 4-GOOO I-FAR

1-TERRIBLE OR NONE

INSTRUCTIONS: PLEASE WRITE THE NUMBER THAT BEST DESCRIBES EACH OF THE VIDEOUS CHARACTERISTICS,
AND THE ADEQUACY FOR USING IT AT JAPANEBE UNIVERSITIES FOR LANGUAGE LEARNING.

TALKING SPEED:

WANT TO GO TO THAT PLACE:

ACCENT CLARITY: BODY LANGUAGE AND GEBTURES:

{T) VOCABULARY ADEQUACY: VIDEO ENTICING TOWARDS ENGLISH BTUODY:
OVERALL COMPHEHENSION: VIDEOQ MAKING QUALITY:

DEPIGTING THE CULTURE REAL PEOPLE(5) OR ACTORS{1): VIDEQ MOOQ:

INTERCUALTURAL COMMUNICATION:
WTRCOUC NG NEW IDEAS ANO CONCEPTS:
CAPTIVATING BTORY:

YARIETY OF ACCENTS:

CLOTHING STYLES AND FASHIONS OF THE COUNTHY:
CONTWUNG STORY:

WBPRING STORY:

VIOLENT{1) OR NONVIOLENT(3):

OUTDOON FILUWED;

DUTHOON PETH:

STUOI FRMED:

CHARACTERS PERBONALITY FOR ENGLISH LEARANING:
LIFELIKE OR TEXTBOOK TYPE:

VIOED LANGUAGE LEVEL ADEDUAGY FOR UNIVERSITY:

SUBTITLE 8 CONSTRUCTION:

FACWAL EXPRESBIONS:

EMOTION:

BTREBS OF YOICE TONE:

YOICE TOMNE REAL(S) OR ARTFICIAL{Y):
CULTURE OF THE COUNTRY:
FUNCTIONAL ENGLISH:

YANETY OF UBEFLA. TOMICH:

101

BTUDXO BETS: {T) BLANG AMD 10I0M8:
CUSTOMS OF THE COUNTRY: {T) VICEO ENGLISH CONSTRUCTION:
HOLIDAYS: {T) SPEAXEAR FROM A VARIETY OF COUNTRIES:
FOOO ORIENTATION: VARETY OF BITUATIONS:
GCENERY: VOED ORIENTED TOWARDS LIGTENING PAACTICE:
YARETY OF BCENERY: VIDEQ ORENTED TOWAADS BPEAKING PRACTICE:
COLOA BALLIANCY: VIDEO ORIENTED TOWARDS GRAMMAR PAACTICE:
FILM OR YIQEQ TAPE: YIOEQ ORENTED TOWARDS CILTURAL ORIENTATION:
UGHTING: VOEO ORENTED YOWARDS SELF-PRACTICE:
BACKGROUND MUSIC: VIDEQC OAENTED TOWARDS CLASS PRACTICE:
HUMOAOUS OA DAAK! YDEQ ORENTED TOWAADS TRAVEL:
CLASS {CASTE) ORIEMTATION: YDEQ OAENTED TOWARDS BUSINESS:
HIBTOAY:

TOTAL BCORE:

OVERALL PEABONAL RECOMMENDED YIOEC BCORE:

ENGLISH SCHOOU LEVEL

VIOEQ ADEQUACY:

Figure 1: Sample Scareshesl for Evaluating Videos

NOTE: There are certain pans of this questionnaire where students did not have the English ability to make effective
evaluations. The places that are marked "(T)" were evaluated by the author who is a native speaker. Out of the 58 .
characteristics, only four parts were scored by the author. All the other places are totally the accumulation of the students’
opinions. A non-native instructor using this score sheet can also judge each element without any trouble. A scoring
system from 1 to 5 was used. Excellent was "5", Terrible or none was "1". In places where two elements are compared,
the number of the better and worse element was shown next to the word. For example: VIOLENT(1) OR
NONVIOLENT(5). Cenain characteristics had special scoring systems that were explained to the students beforchand.
The following notes point out some of these instructions. Talking speed: Though students will usually say a video was
100 hard and fast, they were asked o judge on how much they could understand and if they thought the level was
adequate for Japanese university level. Accent glarity; They were told to score if they could understand the words, but
had trouble in understanding because of the accents. Qverall comprehension: They were told to score on how much of
the vidcos English they could understand. Real people of actors: They were told to score if they lhought'Lhc people in the
vidco depicted real people or actors. Inlcreultural communication; Did the video display different cultural aspects that
arc different from Japan? Variety of accents; Students were told to judge not on accents, but if the video contained many
speakers as compared to only a few. Violent or nonviolent: Since this element was created for judging movies, all of the
ELT vidcos scored "5" because they were all nonviolent. Holidays; Only two videos gave in-depth explanations about
holidays, so the rest scored "1" for none. Sircss of voice long; Was there stress and emotion when talking? For example,
a person yelling "What are you doingl™. Yoice 1one real or aificial; They were told to comment if the voice sounded
real or artificial. Example: How...are...you...today? Qverall personal recommended score: Students were told to score the
video personally as a whole from 1 o 5. English schoof level: Students were told to put down the school level that they
thought the video was. Video adequacy: The students were told to judge what the video was best used for.
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DATA

Students gave a score from 1 to 5 on cach characteristic cxcept those noted. The scores

from cach class and group were then tabulated and analyzed. For cach characteristic of each

vidco, the scorcs were totalled together and rounded off to the nearcst intcger. A mean scorce

was calculated for cach of the fifty cight characteristics and rounded to the nearest hundredth. A

total scorc was summecd for cach of the twenty scven videos. A complete listing of thesc scores

is shown in Table 1. The lctter at the top of cach column coincides with the video name on the

side table. The characteristic's numbers coincide with each clement in Appendix A.

Table 1! Evalustion Scores 0n Charactarstich of Tumsnty Sevan EFL Videos (Nartas of videos § hown below)

CHARACTERISTICS VIOEQ NAME S
A8 C O E £ g M ' ] X t M NN Q9 ™ Qg 7 S T y ¥ w X Y I aa MEAN
1 TALKIG SPEED 3 4 3 4 3 4 4 a_ a3 & 3 3 4 3 A4 & a4 I 4 1 1 & 3 & 3 3 3 37
1 ACCENT CLAMIIY I ¥ 02 & ¢y 4 3 7 4 3 1 3 1 3 4 )y ¥+ _t 43 3§ & & 1 10
1__(YOCAMAANY A€ ONIACY ) a 3 4 3 3 ] * [ ? L 3 1] . . L 1 M 1) 3 . y 3 LR
1 OVERALL COUPMIEHENSON 2.3 ¥ 3 3 &« 3 3 3 1 4 3y 3 b I 3 1t ¥ ? 3 1 4 1 3 4 & 108
§ _Dfmcnmg neg Ciafune ¢ ¢ % 3 3 1 1 & 1 8 & & 2 ) & a A 2 134
4 REALPEOSLE QRt ACTNAY ? 8¢ 03 1 3 3 3 3 3 1 4 4 ¥ 3 3 3 A 1 3 4 3 3 4 31 & & 13 [R]
! MTERCLR TUAML COMUAINC AN 1 ¢ 4 3 3 2 4 3 3 3 4 4 3 31 3 4 3y 1 3 + 21 3 e 3 a a1 12 18
§ . MTROONCING NEW DF A AMD CONCEPTY 1.1 ¢ 1 3 2 3 4 3 1 443 4 ) 4 3 3 r £ 2 r 3 3 3 4 3 (A7)
¢ CAPTVA NG StOaY 3 ' 3 % x 3 2 3 1 2 3 1 ¥ r 4 3 1 ¥ ¥y ¥ ¥ ) % 3 1 3 [X]
10 VARIETY OF ACCENTY T 4 v Y & 2 vy 3 a4 3 v 3 4 & 3 & & 1\ ¥ 4 %+ 1 3 & 4 a4 4 307
T 2LOTMG STYVLE 3£ 4Sra0ny OF THE COUMTRY 3 4 03 3 3t 1 a4 ¢ 3 4 4 3 1 % & 3 )y ¥ A @ ¥ ) 3 & & 19
17 COMNmumeG STORY 4 4 2 1 2 ¢ 4 2 4 3 3 4 4 4 % $ 4 3 T & 2 T 4 4 4 1 1 307
1Y INSPWMG STORY 1 r 1 1 3 2 4 1 3 1 1 3 3 3 1 a 3 1 T 1 T 5 3 1 3 1 1 10
14 VOLEMT{1) OR NONVICLE M T(3) s s 4 3 3 S 3 3 9 3 3 3 9 3 5 3 3 4 5 3 L) s £ L) s 3 300
13 QUTDOOR MMEQ 4 4 a 4 3 y 3 4 3 1 3 4 31 L L A . | t 3y 1 2 L) L] 3t
" oUTEOOR SETS 4 % 4 4 3 4 3 3 3 1 3 4 3 a4y &« _t % r 3 3 1 3 3 3 31 1 318
11 STUDQ FHMED 3 08 4 4 3 3 3 ) % 3 4 3 4 3 4 & 3 ¥ & % ¥ % 3 5 4 1 31
5 STUbwO SETS 3 4 4 4 3 3 3 3 ) 1 3 4 ) 43 4 4 3 ¥ & 3 ¥ 3 1 3 4 1 yre
19 CUSTOMS OF ThHE COUMTRY ! & 4 4 3 2 3 4 3 3 a4 4 3 3 3 3 ) % & ¥ z t 1 31 3 1 1 100
20 HOUDAYS L e N N e e e T e e T 10
21 FOOD OMENTATION 3 ' *r r ¥+ v % a4 3 % 2 3 2 ¥ 1 % 3y 2 ¥ ¥ ¥ % t & T 3 1 13
L 4t 3 % ¥ r 3 4 3 Y 3 4 3 & ¥ 3 4 %y ¥ 3t % 3 3 8§ 34
11 VANIETY OF SCENEAY 4 4 ¢ 3% 3 2 3 a3 7 3 1 3 4 3 3 A& 3 ¥y 4 2 v 3 % 3 % 214
24 COLOA AANUANCY a ) 4 2 ] 3 4 4 L N ) L] [} 4 4 3 2 1 L) 3 ) 3 124
I3 FILM OR VIOEO TAPE 4 % & 4 2 %y r 3 3 1 3 3 4 1 Y 4 % %+ ¢ ¥ 1 3 3 3 3% 1 1
N UG 4 4 a4 v 2 4 3 4 4 » ® 4 3 ¢ t } 4 5 £ 3 ¥ 3 31 1 % §% 1 [E
a7 BACKGAOUMD BYSIC 1 ) Al 3 1 1 1 1 1 1 Ed 1 2 1 1 1 3 L) T 1 1 ) 1 1 2 ’ 1 1'%
I HUBOA0US On DaAx 4 1 31 i LR 1 ) Tt 3 3 ) 3y 3 1 1 1 1 4 1 2 2 7 2 134
M CLASSCASTE DRIENTATION 1_ 4 4 ¢ 3 1 3 3 ¥ 3 3 3 3 ¥y 4 3% 3y 1 r % 3 3 1 3 3 3 12 [
§ 3 __ssroav 3 ¢ 3 3 3+ 4 3 Y 3 4 3 1+ 3y 3 ¥ T 8§ % v % 1 4 3 7 1 12 [
31 WENT TQ GO TQ THAT MAGE 1 2 3 4 7 1 3 4 3 7 4 3 3 3 r 3 e & F 3 % 4+ 3 31 3 § 1 1
31 BOOY LANGUAGE ANO GESTURES ¢ ¢t 1 3 4 & A4 T 3 ) 3 4 3 3 & 3 4V ¥ 4 3 § 31 3 3 & 13 11
3 VIOEQ ENTIChG TOWAADS ENGLITH STUDY ? 3 *r 3 3 a4 3 3 ¥ 1 ¥ 3 3 & 3 3 3 1 ¥ Yy 2 % 3 3 4 8 1 10
M WVIDEQ MAXING QUALTY 4 & 1 3 ) 4 4 a2 4 ) 3 3 4 € 1 Y 4 1 Y Y 3 F 4 3 4 1 3 X
¥ VDEO UonD J & 3 3 3 4 3 3 3 2 & 3 3 3 1.3 3 3 r 3 T 3% 3 3 ¥y 4 1
M CHARACTERYS PEASOMALITY FOR ENGUSH LEARNING 4 . 2 3 3 L) 3 3 1 2 ' 3 1 1 1 3 3 2 3 3 1 » 3 3 3 4 3 143
37 UFEURE OR TEX TROOX TYPE 3 4 3 Y A 3 4 3 3 ¢+ 2 3 3 ) 3 3 3 2 3 3 3 3% 3 3 ) 3 2 11
M. LANGUAGE LEVEL ADEOUENCY FOR UNNE S TY y a1 3 3 4 4 3 3 Yy 3 41 1 ¥y 1 LR L] t 3 3 a 3 3 2%
M SUBTINLEY CONSTRUC TIOM 1Y vt v e v 3 4t 1Tt 4 3 1 Y 4t ¥ 1 3 1 & 1 & &« 1 1
49 FACHL ENNSE 380N 3 4 1 7 2 3 . 3 3 1 I ! 3 1 . 1 1 1 L 3 ) 1 3 . ) v
41 EMOTOw 3 & t ¥ ¥ 3 4 3 3 I 1 1 3 Y 3 & 3y t ¥ & 3 ¥ & 31 % 1 1 149
A2 4TAESS OF voug TOME 3+ 1 3 3 4 4 3 3 3 T 1 3 3.3 ¢« 1 3 3 & ¥ 7 Y 3 % 1 1 iw
4 Y'OEO TOME REAL(S) OR ARTINCIALYYY A& ! 3 ¥ 4 43 3 2 ¥ 3 3 3 3 A 3 ) ¥ i Yy 3 3 3% 3 19
a4 C TURE OF TE COUNTRY . 4 b . 3 1 L] 4 3 3 a 3 L ) J 4 3 3 3 1 1 1 ) k) 3 3 3 3Jor
41 FUNCTONAL ENGLISH 9 ¢ 3 3 3 4 3 3 3% 27 3 1 3 % 3 3 3 r 3 4 _# ¢+ 3 3 3 4 3 18t
44 VARIETY OF USEFLR, TOPKCS 302 * 2 1 r 3 & 3 1 % ¥ 3 3 1 3 4 3y T -3 2 % 3 3 3 4 1 [
47 [T} LANG AND OWOUS L) 2 1 1 3 3 3 3 3 1 1 E 3 3 3 3 1 3 3 1 1 3 3 1 1 3 iy
W (T} VIOEQ EMNGLISH COMST AL NOM 1 L) ] 3 3 1 1 3 3 1 T ) h) i) 3 1 4 1 L4 3 1 1 ) 3 3 3 3 118
28 (T} SPEAXEAN FROW A VARIETY OF COUNTRIES 1 . |l 2 1 3 2 2 1 1 \ 1 A 2 1 3 . M t * 1 1 b 2 2 1 1 104
3 YARIETY OF WTUATIONS 1 4 4 ) 4 3 ) 4 a4y 3 3y 3 4 3 4 4 3 3 _ & 3 4 3 3 3T & % 3t
$) VIDEQ ORENTED TOWARDS USTENING PRACTCE . a [] 3 L] 1 1 4 [ 3 . [} * ) 1 4 L) 3 3 [ 1 t 1 4 a 4 3 3
31 VIOEQ ORHENTED TOWARDS W€ AXING PRACTICE 1 1 4 1 1 2 3 1 1 4 1 A 1 4 1) 1 2 4 1 X 3 3 1 4 2 3 4 bl 187
31 VIDEO OHIENTED TOWARDS GRAMMAR PAACTICE 1 _r ' 3 ¥ 3 v ¥ 3 3 4} 4 ) ¥ 3 3 VY & 7 4 t ¥ ! x 1 2 10
M VICEO ODIENTED TOWARDS CUL TURAL ORIENTA TIOM 3_ % % % 3 3 3 a4 3 3 $ & 3 3 3 3 4 3 3 3 1 ¥ 3 3 3 3 9 31
43 VIDEO ORIENTED TOWARDS JELF-PUAC CE 1 2 1 3 ¢ 1 4 4 3 v ) 4 3 7 T 4 1 t 3 4 ¥ & 3 3 & ¥ [
MU VIOEQ DMENTED TOWARDS CLASS PRACTEE 3 4 3 3 3 s 4 ) 1 2 3 3 4 4 3 3 « 3 % Y ¥ € & 3 3 & 3 FE:]
37 WOEQ OMENTED [QWARDY TAAVEL 1) % % o 1 v & & 3 1 3 Vv % t 3 & % 2 3 v 4y 1 T % 1 17
$4 _ VIDEO OAENTED TOWAADY SUNNESS 1 + M 1 A 1 1 3 $ 1 M 1 t % 1 M 3 1 1 3 4+ t ' 1 1 2 ' 174
TOT M SCORE 178 ;M7 144 AT 49 14T P4 19T 1R 1T €34 TH ATT I 1Al YA4 TWR 170 t32 1ae (19 IYT 1TV Y 10y 200 tex 108 4t
A) 3 WEEKAY Th SEA N FOUOWw vE 8) PEOME YOU VEKT Wi THEDE AAE CERTANM BAATS OF Hug GUESTIONNAINE THAT STUDENTE (50 NOT MAVE
) A WEEKEND AWAY M HOLI0AYS YOUR MEGHROAS CELEBRATE T} PERSON 1O PEASON THE ENGLISR ABRITY TO MAKE EVALUATIONS | THE PLACES THAT ABE WARNED “(TY WENE
€} AROUT BEITAM L) JAPAN GOES WTEANATIONAL U} 30GE SABICS W BUNNEST  JUCGED BIY THE AUTHOR WHO IS 4 NATIVE BPEAXER  OUT OF THE 38 CHARACTERISTICS,
D} CANAQA TOOAY M) LETI walCH ' COMVER SATION OMLY FOLM PARITS WERE SCONED BY THE AUTHOR , AL THE OTHER CHARACTEMSTICS
§) comumtnal Nl LV ARl VI SPEAK EASY ARE FOTALLY THE ACCLAIULATION OF THE STUDENTY ODFRAOWS , & SCORMG
) ENGUSH 30UMNDY O UVMG ENGLITH N A BRYTISH FANKY ) SWITCH O TYSTEU FROM 1 TO S WAS USED, EXCELLENT wAS 3" YEAMALE OR NONE WAS Y°
@ FANLY AFFam P) LA 1N WA Soana TOM X) THE M AD DETECTVE WPUACES WHENE Twr ELEMENTS ARE COMPARED, THE MABER OF THE BETTEA AND
Wy FIRST STEP ABRQOAD O) LOOK SFEAK ANC TRAVEL AMEAICA ¥} YOUR UFE M YOUR HANDS WORNE FLEMENT WAS RHOWH NEXT 10 THE wORD |
N EUCMT 308 A} MY AMERICAN TR ) YOUR VIOEQ PASSPORT FOR EXAMPLE: YVIOLENT) OR MONPCUENTIS]

AL} TOCM N

NI | -El ectronic Library Service



The Japan Associ ation of College English Teachers (JACET)

The graph below in Table 2 indicates that the

average score for the videos was 170.

It also shows

how the vidcos relate to onc another in scoring. The
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list on the upper right shows the number and names.

Table 2: Average Scores of ELT Videos
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Tablec 3's graph shows the relationship of each

video in descending order.

are the numbers at the bottom of the graph. The name

24

list on the lower right shows the number and names.

The names of the videos

Table 3;: ELT Videos Ranked in Descending Order of Student’s Popularity
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Table 4 shows how great a deviation there is

between the best and worst video series. The name list

.

24

on the lower right shows the number and names.

Table 4: Degree of Deviation between Most and Least Popular Videos

LIRS

229
219
208 -
toa-
180 -
178
169 -
158 -
148~
13@-
128~
11a-
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YIDEQ NAMES TQIAL 3CONE
1 AWEEX BY THE SEA tre
2 AWEEKEND AWAY 27
1 ABOUT BRITAN 184
& CAMADA TOGAY 182
3 CONYHDAUM 181
8 ENOLISH BOUMDS 167
7 FAMRLY AFFAIR 17
[} FIAST STEP ABPOAD 1905
9 PLIGHT w4 128
10 FOLLOW ME m
11 HOUIDAYY YOUR NEIGHBORY CELEBRATE 158
12 JAPAN GOEY INTERMATIONAL 178
13 LETS WAICH 24
1€ LIVING ABROAD 194
18 LIVING ENGLISH W A BRITISH FAMILY taa
1 LIVING N WASHINGTON 184
17 LOOK BPEAX AND TRAVEL AMERICA 202
I8 MY AMERICAN TRIP 170
19 PEQFLE YOU MEET 132
20 PERSON 10 PERSON 188
2! SOME BASIC3 IN BUSHESS CONVERSATION 11y
22 BPEAN EASY 122
23 BWITCH OM 17y
24 T1E BLPID DETECYVE 15y
2% YOURLIFE N YOUR HANDS 1]
26  YOUR VIDEQ PASSPOAT 208
7 IOOM N 142
TOTAL BCORE 4385
MEAN 3CQORE 188 44
FOR TABLE 2
YIDEQ HAMED TOTAL SCOAE
1 A WEEKEND AWAY 207
2 YOUR VIDED PASIPORT 208
3 LOOK BPEAX AND TRAVEL AMERICA w07
4 FIRST STEP ASROAD 104
3 LIVING  ABROAD 194
L] PERSOM TO PERSON 194
’ FUGHT 804 128
L LIVING TN WASHINGTON 184
7 CANADA: TOODAY 182
10 YOUR LIFE N YOUR HANDS et
11 SWITCH O 179
12 AWEEX BY THE 8EA 178
13 LETIWATICH 1224
14 JAPAN GOES INTERNATIONAL ire
18 FAMWLY AFFAMR 17¢
T8 MY AMERICAN TRIP 170
17 ENGLISH BOUNCS 187
18 FME BUINO DETECTIVE 185
19 ABOUT BAITAN 184
20 COMUNDRLM 1"
21 HCLIDAYE®  YOUR NEKHBORS CELEBRATE 154
22 IOOM W™ 148
23 LIVING ENGLISH W A SRITISH FAMLY ud
2¢  PEOPLE YOU MEET =
25 FOLLOW ME m
8 SPEAX EABY 2
27 BOME BASICS N BUSINESS CONVERRATION 119
TOTA, 3CORE (a5
MEAN SCORE 160 84

FOR TABLES 1 AND 4
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RESULTS

Table 1 shows that there were fifty eight characteristics evaluated. The numbers of the
characteristics correspond with the definitions in Appendix A. The alphabet letter at the top of
each column represents the video's name (the videos names can be viewed below the chart).
Each video's factors can be viewed individually by looking at the factor on the left side and
going across to the appropriate column on the right. At the bottom of the chart, the total scorcs
can be found and compared for cach vidco surveyed by the students. On the far right hand side,
the total mean score ts indicated for cach element. When instructors survey videos in the future,
they can refer Lo the mean scores from all the schools. By knowing cach clement's mecan score il

might be helpful in predicting acceptable scores for cach clement. It would be wise to avoid
going below that score. ..

Table 2 shows that the average score for all the videos was 169.81 which can be rounded
off o 170. Looking at the table, one can see how each video compares to the average and how
they compare to one another. This factor is extremely important when purchasing vidcos. We
may assume that videos scoring 170 or higher might be adequate for teaching at Japanese
university level but videos falling below this average mighlv not be so beneficial for this purpose.
[t must be remembered, though, that this survey was conducted to determine the appropriateness
of videos for English instruction in Japanese universities. Videos that scored poorly may be well
sujted for differcnt needs. This mean level score can also be a beneficial guideline to instructors
when surveying newly made videos. This indicates where the norm of most videos fall.

Table 3 shows the vidcos in descending order of students’ preferences. By knowing which
vidcos were scored to be popular with Japanese university students, this could greatly ease the
cofnplcxity for instructors when purchasing videos.

Table 4 shows how great a deviation there is between videos. After analyzing this chart it
can be scen that not all videos have the same level. Much effort and contemplation by video
manufacturers has gone into creating and producing them. If all English videos were of equal
quality, then there would not have been such a great deviation between the series. Lastly, it was
interesting (o observe in Table 4 that there was as much as an 88 point difference between the
best and worst video series. Therefore, it can be concluded that not all videos are adequate for
tcaching at Japanese university and that inappropriate videos could inhibit classroom English

production. Conversely, using the correct video might generate more intensive output.
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DISCUSSION

It can be seen from the data that the range, types, themes, English levels, and components
of the videos vary wremendously. From this, it can be conceived that the wrong video can greatly
influence an instructor's teaching progress. The fact is that choosing the right video to produce
good results is not so easy. From this data, the following can be summarized. 1) From the
student comments, literature review, and the author's teaching experience, guidelines or
"characteristics' were identified for evaluating ELT videos. These will be valuable for assisting
Japanese university teachers in evaluating other videos and possibly movies as well. 2) Using
these characteristics, twenty seven ELT videos were evaluated by university students. The
mean scores indicate the strengths of each video according to the perceptions of these 450
students. It was obvious from the data that students had different opinions about videos. Many
of the cultural aspects proved to be of great interest to the students. Fashions, styles, music,
scenery, and other elements that have nothing to do with English, can be used as a tool to
promote English. Social/cultural elements that have been overlooked in English education in
Japan, must now start to be part of the new curricula to promote intercultural understanding. 3)
Finally, a score sheet was developed and tested for surveying additional videos and comparing
results with the twenty seven videos reviewed.

It was stated repeatedly that a video is only as good as the instructor teaching skills
(Visscher, 1990; Lonergan, 1984; Takai, 1984). While this is true, even if the instructor is very
cxperienced at using videos, the class still might prove to be totally unproductive because the
video used did not fit the needs of that class. Some progress may be achieved in the class, but if
the right video is used then greater results can be achieved. It is also true that the students”
motivation will definitely increase when using videos as compared to other methods, but a
video's effectiveness as a teaching tool largely depends on the instructors ability to use it
éfﬁciently. If the instructor is inexperienced at using videos, then productivity of the class can
be greatly reduced. In addition to that, if the incorrect video is used, the class results might even
be more substantially reduced. Even if two or three teachers use the same video, final test scores
might have a wide range between classes and never be constant because of different teachers
abilities. Therefore, choosing the right film to fit each classes level and needs is now at least
one factor that can be somewhat controlled. It takes time and experience to learn how to use the
visual media productively for teaching. Up until now educational authorities have only focussed
on English as a tool for translation. In this new age, it has become apparent that no one country

can exist by itself. Intercultural understanding is imperative for Japanese economic survival,
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Too many miscommunication problems are on the news cveryday between East and West. ELT
videos and movics arc one of the best ways to teach and promote these forgotten socialcultural

factors.

CONCLUSION

From the discussion of various authors on the subject, it can be seen that the type of video
that is uscd can greatly influence classroom output. Also it was shown that social/cultural
elements are an interrelated part of language learning, and that these forgotien factors should be
laught together with standard language training. Videos were shown (o be an effective tool for
teaching language, and especially social/cultural aspects. The aim as stated in the paper's
statement of goals was o create the guidclines for Japancse language instructors to have a way
to cvaluate prospective ELT videos and possibly movies was accomplighcd. As a benefit from
thc experimental test, we also found out which ELT videos series were popular with Japanese
university students. Lastly, the author believes that the English complex in Japan could be
alleviated by showing specially chosen videos to teach language and social/cultural orientation
1o young children.

It must be remembered that our whole goal was to evaluate videos specifically for the use
at Japanese university classes. It can be concluded that not all videos are adequate for teaching
al Japanese university and that the productivity output of a class can be greatly influenced by the
correct choice of video materials. Though this survey is not perfect, a set of guidelines for

cvaluating ELT vidcos has been tested. There are, however, some shortcomings with this survey

that must be noted.

SHORTCOMINGS

Firsdy, textbooks and accompanying cassette lapes were not evaluated in this survey.
Somc of these tapes and textbooks are quite good for teaching grammar and listening
comprehension. Although supplementary textbooks and cassettes are good for teaching those
factors, when used alone they do not create the kind of motivation, social/cultural orientation,
and results as the videos. Therefore, the video itself is really the deciding factor of the whole
sct. That is why only the videos were surveyed.

Secondly, most students do not have the English ability to judge some of the English
components fluendy. In some cases where English proficiency was needed for scoring, the

author evaluated the video characteristic. The author judged only four out of 58 characteristics.
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Therefore, a few aspects of the survey's validity might be questioned. The students evaluations
were intended as a test model in substitute of instructors. It is hoped that instructors will use the
guidelines, not so much for evaluation by students, but in their own viewing and selection of
videos. Non-native English instructors do have the English ability to judge all of the 58
characteristics. From the students evaluations we were able o get an experimental idea of the
questionnaire’s validity, find out which videos were popular, and examine the individual

elements of ELT videos.

IMPLICATIONS

Perhaps the grealest problem in choosing videos, is that there is such a wide range of
quality and [caturcs amongst vidcos. Textbooks, as well, arc like videos and can be good or bad.
The diffcrence is that videos arc considerably more cxpensive than books. 11 would be
worthwhile for any instructor to do a little research before buying. Certain videos were made for
specific purposes, such as listening comprehension, speaking practice, travel, or business. These
videos may be useful, but the instructor must see if the topics fit the needs of the class.
Therefore, it would be wise if the instructor would do a little research before buying. Instructors
should avoid buying videos after only seeing written advertisements or on the advice of
publishing companies. It would be a good idea to take the score sheet to a video library or one
of the larger bookstores for previewing and testing various videos before buying. Most of the
larger bookstores would be very glad to have you preview their ELT video collections.

To use the score sheet to evaluate general education ELT videos, the instructor should
watch a video for about 20 minutes to get an impression of the English level, speed, tones, and
social/cultural elements.  After geting an impression of the video, one should rate the
charactenistics on the score sheet. After watching four or five videos, total the scores and
compare. It was shown in this survey that scores around 170 and above might be adequate for
teaching at Japanese university level. If the instructor wishes to find his own average, he should
average all the total scores from different video series to determine a mean. This way he will
know not to go below his own average. Movies can be evaluated in the same manner as long it
is kept in mind that the mean scores are for comparing videos to be used at Japanese university
level.

To find videos that are good for teaching special purposes such as speaking practice, videos
should be previewed in the same manner as above. Some videos are especially made for

teaching only one topic. Though they are usually excellent for one topic, they may be terrible
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for teaching other purposes. For example, videos that use "mime” techniques are good only for
speaking description practice. The instructor should choose the categorics that are applicable
and underline or highlight them in red pen. For example, categories that are important for
tcaching listening practice are: Talking Speed, Accent Clarity, Vocabulary, Overall
Comprehension, Subtitle Construction, Variety of Accents, and Video Oriented towards
Listening Practice. These elements should be marked and scored individually. The remaining
characteristics can be ignored. Scores should then be totalled, averaged, and compared to the
means of the respective characteristics. A similar procedure can be used for finding videos that

are appropriate for teaching social/cultural factors, travel English, speaking practice, and others.
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APPENDIX A: DEFINITIONS OF CHARACTERISTICS FOR ANALYZING ELT VIDEOS

1. TALKING SPEED: The talking speed of videos is probably one of the most debated topics among rescarchers.
Morley and Lawrence (1971) state that the authentic speed and vocabulary used in most videos creates substantial
problems for most students. Natusch (1990) stresses that language should always be taught at normal speed and never
slowed down or be unreal. The U.S. Anmy during World War Il trained thousands of Morse Code operators. Morse Code
is a real language that has to be leamed like any other language. It has an alphabet, a spoken language (on the oscillator, a
machine used for sending code), special spelling, and a syntax for sending and receiving words. The technique used to
memorize the code in the old days was straight memorization at slow speed. This long and tedious procedure took many
months of schooling. It was found later that if the code was taught at first at its fast, normal speed, the schooling time was
cut in half. The students also proved 1o have substantially higher memory retention and functional knowiedge compared to
the old slow teaching method (Wolfgang, 1985). One of the good points in most of the British-made videos was that the
talking speed and lone was almost always natural. Therefore, the video's speed should be at normal talking speed while
controlling the vocabulary for correct level.

2. ACCENT CLARITY: Videos should be screened for accent clarity. They should not have heavy local accents.
Visscher (1990) states that many videos have local accents that are even difficult for native speakers to understand. Some
of the ELT videos surveyed in this report had Japanese speakers with very heavy accents that even the author had difficulty
in understanding. Videos need to be shown with native speakers with standard accents, rather than with non-natives with
poor accents of native speakers with variant accents. Lonergan's (1984) model theory applies here. Children will leamn
their first language by imitating the parents or another model that is constantly present (Brown, 1973).

3. VOCABULARY ADEQUACY: Onec of the aims of using videos is 1o introduce new vocabulary. Kitso (1986)
fecls videos are one of the best ways to see new vocabulary in its real context. The adequacy level should be a lite higher
than the students present vocabulary level in order o introduce new words. Students will always say that the vocabulary is
too hard but instructors should monitor the class level and choose appropriately.

4. OVERALL COMPREHENSION: Comprehension is the amount of the total vides that the students understand.
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Most videos or movies used in class will have a level of comprehension considerably higher than the students abilities.
Students will not be able to follow the difficult dialogue and end up focusing only on the visual actions (Kitao, 1986).
Natusch (1990) states that students should slowly digest picces of language bit by bit and use it in its real context,
Instructors should create exercises 1o have students leamn words or shornt phrases and not expect immediate results.

5. DEPICTING THE CULTURE: Except for travel abroad, there is no better way to see and leamn about a culture
than using fiims (Stempleski and Tomalin, 1991). Videos should depict the culture which refers to visually displaying the
aclual culture as opposed to dircctly teaching about it. Videos should show foods, clothing, houses, stores, cars, music,
different living standards, sports, and buildings in order o onent the student into new ways of thinking.

6. REAL PEOPLE OR ACTORS: Most of the videos use actors with prearranged dialogue and scripts for teaching.
This factor in itself makes the language artificial and a poor model (Viney, 1990). Authentic language and real people
need o be used as models when teaching. Leaming a language depends on the models from which one originally leams
(Lonergan, 1984). ELT videos should not use local actors, but film actual situations on location with real people.

7. INTERCULTURAL COMMUNICATION: Videos should be able 1o introduce new cultural ideas to students.
Takai (1991) fec!s that videos should introduce social/cultural information between the cultures. Videos should present the
living fanguage in its real use, and not be transialcd into Japanese. Videos should present clearly the culiural differences
between East and West, and should not only focus on the English for transiation purposcs.

8. INTRODUCING NEW IDEAS AND CONCEPTS: Videos should not only be used for language learing, they
should also introduce new ideas involving history, geography, science, animals, music, and religion (Stempleski and
Tomalin, 1989). Teaching other subjects, such as religion, helps alleviate communication problems betweean countries.

9. CAPTIVATING STORY: Many of the videos had one scene exercises. Videos with a captivating story proved
to be more enticing for language study than one situation skits. Forsdale and Dykstra (1963) note the importance of having
interesting and motivaling teaching matenals. Instructors should try to use videos with a captivating plot.

10. VARIETY OF ACCENTS: This is one of the most important factors for choosing videos. A variety of speakers
and accents is mandatory lo have real language acquisition. Many students adjust 1o their teacher’s accent and talking
speed well but when they hear another foreigner's accent they become totally lost. Therefore, a video with a variety of
native speakers may be more beneficial than even a live native speaker. Forsdale and Dykstra (1963) note the importance
of having a variety of accents and talking styles in order to have real English acquisition.

11, CLOTHING STYLES AND FASHIONS OF THE COUNTRY: For cultural orientation purposes, videos should
show current clothing, fashions, hair styles, and even {ads of the culture. By introducing these factors, students are able to
experience other countries lifestyles. By viewing different clothing styles, students can also get a feeling of the climate and
understand the youth culture in other parts of the world.

12. CONTINUING STORY: Cooper (1990) says that the aim of using videos is for stimulating students. After
experimenting for ten years with various ELT video series, the ones with a continuous story were preferred by students and
always proved to be more inspining for students’ leaming. NHK television unfortunately uses non-continuous skits on their
English shows. When choosing videos, instructors should always try to choose one with 2 continuous story.

13. INSPIRING STORY: Though a video may be continuous, it may not motivate. Various authors have stated
repeatedly that videos can create motivation (Visscher, 1990; Viney, 1990). However, the fact remains that many of the
surveyed videos were boring and haU_ no compelling plot. Instructors should look for inspiring stories in a video series.

14. VIOLENT OR NONVIOLENT: Since this questionnaire can also be used for surveying movies, the factor of
violence must be assessed. Many movies are very exciting to view, but contain much violence. A film should emphasize
the good points of a culture and make the student say to himself "that is the country where I'd like 1o go". Showing movies
which focus on the crime, drugs, and violence of a country creates negative stereotypes and does not inspire a person o go
abroad. Since none of the ELT vidcos were violent, this category only applies when evaluating movies.

15. OUTDOOR FILMED: From the student comments, it was found that they preferred outdoor scenes to those that
were filmed indoors. Many students commented that natural outdoor scenes of different landscapes and background
scenery were motivating, educational, and created an interest in wanting to go to that place. If one of our goals is to create
the need to study English (Pysock, 1989), then having students wanting to go to that place is beneficial.

16. OUTDOOR SETS: Sets are the materials used to create an artificial background when making a film. Cheaply
made videos use artificial sets that are obvious 1o the onlooker. Videos with natural sets (buildings, mountains, lakes,
ocean, lrees, flowers, etc.) were substantially preferred over artificial sets (paintings and other fake backgrounds).
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17. STUDIO FILMED: As mentioned above, students commented that they significantly preferred outdoor scenes
lo those that were filmed indoors. Lonergan (1984) says that the goal of using the videos is to bring “real life” into the
classroom. Studio filmed videos do very lite to show real life.

18. STUDIO SETS: The quality of studio sets often varies. Sets with a background painting and a few pieces of
fumiture were created locally. This type of filming does very little to show the lifestyles of a foreign country. If the filming
is done inside of a real house showing various rooms, these sets do much to educate and introduce the lifestyles of other
countrigs. An instructor should try 1o use videos with authentic sets filmed on location.

19. CUSTOMS OF THE COUNTRY: Videos should depict the customs of the country. Customs are the generally
accepted rules of behavior in a country such as cating styles, etiquetie, holidays, celebrations, religious orientation, and
other ethnic traditions. Customs, culture, and language should always be taught together, stherwise students focus on Just
lransiation. Ome of the biggest problems in communication between fapanese and Americans is that language in Japan is
taught mainly for the purpose of translation into Japanese. FEnglish is perceived in its Japanese context. Thus,
miscommunication occurs constantly because both countries do not understand each others customs and cultures.
Language must be taught to coincide with these cultural differences (Stempleski and Tomalin 1991).

20. HOLIDAYS: Some of the better videos included explanations about domestic holidays such as Halloween or
Thanksgiving. These clements are bencficial for promoting intercuhural awarencss (Foredale and Dykatra, 1963).

21. FOOD ORIENTATION: [ood is a very important part of a culture. Many cultural aspects can be observed at
the dinner table. Centain foods also depict the climate and lifestyle of another country. Some vidcos gave in-depth
explanations about domestic foods and eating styles.

12. SCENERY: Trees, vegetation, flowers, mountains, lakes, ocean, houscs, and buildings make up inspirational
scenery. These natural landscapes were found to be of much interest for the students.

23. VARIETY OF SCENERY: Some of the videos used outdoor natural scenery, but stiil proved to be very boring.
The reason for this was that the video used the same background throughout the whole video. Videos which had a large
array of nawral scencry with bright vivid colors proved to be more motivational and eye-catching.

24. COLOR BRILLIANCY: Bright, vivid colors are important for keeping students attention. Tanaka (1980) states
‘that 83% of all information is reccived visually. Some of the videos, though filmed outdoors, were filmed on rainy and
cloudy days. Students watching these dark colored scenes became bored and drowsy. Videos should be as brightly colored
and lively as possible.

25. FILM OR VIDEO TAPE: There is a definite difference in color brightness when filming with camera film or
with video tape. Even if identical outdoor scenes were filmed on a bright sunny day, the video tape will be very bright and
teal in color, and the other will be dull and lifeless. Video taped ELT videos were shown in this survey to be exceptionally
morc eye-catching and motivational than videos filmed on processed film and should be preferred.

26. LIGHTING: Even if we use video tape, the scenes still might come out to be dark and lifeless. This is due 1o
the fact that the scenes of some videos were filmed with poor natural or studio light. Some videos on tight budgets did
quick filming in spite of dark, cloudy weather. Instructors should be watch these [actors in selection,

27. BACKGROUND MUSIC: Music reveals much about a culture. Historical ballads, blues music, and rock and
roll all show about a country’s lifestyle and culture. Videos that had up-to-date musical sound tracts proved 1o be of more
interest to the younger students. Fast moving up-to-date sound tracks kept students attention and created motivation.

28. HUMOROUS OR DARK: Videos with straight, texibook type dialogue proved 1o be less effective than those
that went to the cffort to make a light and humorous mood. The humorous videos proved to be more inspiring for tanguage
learning, and created a light and enjoyable atmosphere in the classroom.

29. CLASS (CASTE) ORIENTATION: It is important 1o educate students in other countries’ levels of social classes
or castes. For example, America has upper, middle, lower middle, and poor class levels. A video filmed in New York, for
example, should not show only the upper class, but a variety of socio-economic situations within the culture. Leaming
about these aspects gives students cultural awareness and helps to break down preconceived siereotypes.

30. HISTORY: To understand another culture, history plays a very important role. Some of the videos were
exceptionally good at combining language leaming and history. History is what makes the present culture, and to have an
understanding of it is extremely relevant for breaking cultural barriers.

31. WANT TG GO TO THAT PLACE: The main purpose for using videos over textbooks is to show the real living

language with all of its components. A primary goal for studying language is to communicate with foreigners and, if
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possible, 10 go abroad. A video should make the student say to himself "Hey, that is where I'd like to go™. If the person has
1 strong desire 1o travel, then the personal need for language study will be created (Pysock, 1989).

17. BODY LANGUAGE AND GESTURES: Probably one of the biggest miscommunication problems between
Liast and West is body language and the use of emotion when talking. Japanese people often misinterpret westemn body
language signals. Body language is built into the language and cannot be separated. When native English speakers alk,
they use their bodies, hands, and head 1o express their feelings. Body language itse!f is & real part of the language
(Forsdale and Dykstra, 1963). Often forcigners will speak to one another by sending back and forth these silent
communication signals. Japanese people use a different, more subtle body language than Westerners. Often Japanese
people will misinterpret these signals and say to one another, "Look how angry that foreigner is,” when the foreigner was
never angry. Researchers fecl that body language is a real pant of leaming English (Lonergan, 1984; Visscher, 1990;
Natusch, 1990) and must be taught while learning the standard language. Authentic ELT videos and movies filmed in the
home country are best for leaming these communication signals.

11 VIDEO ENTICING TOWARDS ENGLISH STUDY: The whole effect of a video should be enticing. Takai
(1991} says that videos should give students the need 1o study. Some enticing factors, as mentioned above, are continuing
story, bright colors with real outdoor scenes, captivating story, and fast moving music. Though these factors have nothing
to do with English, they keep the students concentrated on the subject while trying to lcach the language.

34. VIDEO MAKING QUALITY: Poorly made videos usually produce poor classroom results. The worst ones are
filmed indoors on a stage and have fake scenery and backgrounds, poor acting style, 2 limited number of actors, unnatural
1alking speed, shaky camera work, and poor lighting. The overall quality should be assessed in videos.

35. VIDEO MOOD: When the mood of the video is light, the atmosphere in the class for language leamning will also
be light and productive. The opposile can also be said for one with a dull mood. A lively mood is created by humor, fast
moving aclion, an attention grabbing story, bright colors, flashy clothing, and a variety of outdoor scenery. Finally, but
most important, lively music will help kecp students attention and produce results.

36. CHARACTERS PERSONALITY FOR ENGLISH LEARNING: When choosing videos, look [or characters that
arc attention getting. 1t is common knowledge that young boys want to look al pretty girls, and the opposite can also be
said. A bald, 55 year man in a blue business suit sitting in a chair speaking English without body language is not
interesting 1o young students. Also the character's clothing should be up-to-date and used by the home country.

37, LIFELIKE OR TEXTBOOK TYPE: Students can usually notice if the language used is real or artificial. Some of
the pt;orcr videos use halting, artificial language such as, "Would...you...like...a...piece...of...cake, Mr. Yamamoto?" This
textbook type way of speaking is detrimental to language learning, and often hinders progress (Lonergan, 1984; Wolfgang,
1985). Language should be leamed in its real context and not be slowed down as if read from a textbook. Cummins (1983)
says that langﬁagc communication between speakers is supported by a wide range of meaningful paralinguistic and
situational clues that are understood unconsciously,

38. VIDEO LANGUAGE LEVEL ADEQUACY FOR UNIVERSITY: The whole aim of conducting this survey
was 1o find videos that arc specifically adequate for teaching at Japanese university. Videos that are not intended for this
purpose should be avoided. Some of the videos are made specifically for businessmen, travel, or lower level Jeamers. The
instructor must consider if the video's level and intended audience fits the university classroom.

39. SUBTITLES CONSTRUCTION: English subtitles used as prompts for the student are extremely beneficial for
language leaming. They help for teaching grammar, speaking, reading and writing, and self-practice when a teacher is not

available. Some of the well made videos had very good subtitle construction. Instructors should ask themselves if the
subtittes really fit the teaching objective.

40. FACIAL EXPRESSIONS: In Japan, students are taught never to show extreme emotions, keep their voice in a
quict, composed manner, speak in 8 monotone, and never show anger in voice or face. The result is Japanese give the
impression to foreigners that they are a very serious people. Westerners unconsciously express themselves with
movements. Facial expressions in videos should be real and life-like. Some of the videos showed some very strange and
unreal facial expressions. Takai (1991) says videos are excellent for introducing non-verbal communication skills. One of
the benefits of videos is it gives the students the means for acquiring western body language skills. Body language, like
verbal language, will also be copied from the models seen. Children in all countries Jeam theses factors from the model of
the parents. A baby does not initially know what a smile means, it has to be taught (Brown, 1973).

41. EMOTION: Native speakers, especially Americans, usually speak with emotion. Japanese, on the other hand,
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arc laught to tolerate every situation and not show emotion. This ability to withstand and endure is called "gaman” in
Japanese. This attitude of “gaman” is opposite to the American norm of expressing feelings and never holding anything in.
In a typical American conversation, one should express agreement and disagreement without hesitation. This is viewed as
honesty. Japanese people, however, are usually shocked and dumbfounded when seeing this behavior in {oreigners. It is
important for students to become aware of this pan of Western culture and language. These emotional factors should be
taught and experienced along with language leaming (Viney, 1990).

42. STRESS OF VOICE TONE: Unlike 2 monotone language such as Japanese, English uses tones to emphasize,
make questions, show feelings, and be sarcasuc. Problems arise when Japanese people cannot interpret these signals and
misinterpret the communication. The author has been asked repeatedly, "Why are you so angry?”, when there was no
anger. While Japanese people are not cxpected to use these tones when speaking, they should be aware of Westem tones
and not misinterpret them for other meanings. The sentence, "what are you doing?”, has only onc meaning when written.
When spoken in various stress .par.lcms, it can have at least six different meanings (question, anger, joke, sarcasm, shock,
and happiness). Therefore, it is important 1o teach stress tones Lo students while leaming English. Except for travel abroad,
videos and movies are the best way to leamn these concepts (Lonergan, 1984; Visscher, 1990; Nawsch, 1990).

43. VOICE TONE REAL OR ARTIFICIAL: Voice tones in videos should also have real, life-like intonation rather
than a monolone, Acquiring voice intonation skills are very important factors for leaming a language. Lonergan (1984)
fecls that the characteristic of bringing real-life speaking pattems into the classroom is a major benefit for students. Some
of the videos evaluated used non-native speakers who always spoke in a monotone,

44, CULTURE OF THE COUNTRY: Previously, we mentioned that a video should visually depict a forcign
country's culure vividly. This category, however, is concerned with the video "actuaily teaching” sbout the culture. Takai
(1991) says that leaming social/cultural information from videos is beneficial for language leaming. Forsdale and Dykstrs
{1963) note how interrclated language is the with culture. Some of the best ELT videos (e.g. Berlitz-made videos) include
indepth explanations about cultural differences and etiquente styles between Japan and America

45. FUNCTIONAL ENGLISH: Some of the videos taught English that was totally useless for a university
classroom purpose. Instructors should check if the English used is relevant to what they are going to teach.

46. VARIETY OF USEFUL TOPICS: Generally speaking, videos tend to either feature a continuing story or break
up the theme into special wpics and exercises. Both types have good and bad points. A video with a continuing story is
motivating and catchy but is usually harder 1o tcach unless the grammar and special exercises were carefully designed into
the script.  Instructors should check to see if the extbooks and cassette tapes have an orderly and effective teaching
methodology. Videos that have such s productive methodology will usually be of higher cost. It is easy to film a story, but
considerably harder to make the dialogue and grammar exercises fit with the visual events of the film. Other videos which
are broken up into sections without a continuous story may not be as motivating but they offer the teacher greater control

" 1o choose topics independently according to desired objectives. Either type videos can be useful if it has a2 vaniety of useful
topics that are relevant 1o teaching at 2 university.

47. SLANG AND IDIOMS: Polite slang, colloquialisms, and idioms however, are an extremely important pant of
the English language. Idioms usually have an independent, special meaning that does not transiate literally. Japanese
people are extremely exact when stating things conceming numbers, and ofien misinterpret foreigners 1o lie and exaggerate
about things. Foreigners are usually vague when stating numbers except in special occasions where exactness is
necessary. For example, " read the book 500 times” or "I haven't seen him for a hundred years”, are exaggerated phrases
which really mean "many times” and "for a long time”. The author once used the expression, "I'm so hungry, I can eat a
horse”, and received the reply "Do you like to eat horses?”. For teaching idioms and colloquialisms, videos can be the best
way to leamn these factors while studying in Japan.

48. VIDEO ENGLISH CONSTRUCTION: Videos should be checked to see if the English construction is adequate
for the teacher’s needs. Some of the videos had dialogue that had heavy accents and slang, were erratic in situations, and
followed no leamning order. A consistent learning pattern is an important selection critenia for videos.

49, SPEAKERS FROM A VARIETY OF COUNTRIES: Many videot have speakers who all have the tame accent.
If students get used to only one type of accent, such as American, they will become lost when talking o British or
Australians. Some of the better videos makers (e.g. Nelson Filmsean) purposely combined British and American speakers
together. Forsdale and Dykstra (1963) note the importance of having & variety of accents in order 1o have real English
acquisition. Videos should not only have many speakers, but many speakers from different countries.
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50. VARIETY OF SITUATIONS: Swdent should be exposed 10 as many situations as possible (Takai, 1991).

Krashen and Terrell (1983) says that the acquisition of the language becomes easier if a specific situation can be viewed.

Showing a vanety of situations gives the student the chance to experience different communication patierns. Videos of &
family travelling throughout America showed scenery, had a varetly of speakers, taught history, educated siudents in

cultural aspects, and gave students the awareness of different levels of social classes. Videos that teach English should also

depict a varicty of other English speaking countries to help students experience other accents and lifestyles.

51
52.
53.
54,
55.
56.
57.
58.

VIDEO ORIENTED TOWARD LISTENING PRACTICE:
VIDEO ORIENTED TOWARD SPEAKING PRACTICE:
VIDEO ORIENTED TOWARD GRAMMAR PRACTICE:
VIDEQ ORIENTED TOWARD CULTURAL ORIENTATION:
VIDEO ORIENTED TOWARD SELF-PRACTICE:

VIDEO ORIENTED TOWARD CLASS PRACTICE:

VIDIO ORIENTED TOWARD TRAVEL:

VIDEQ ORIENTED TOWARD BUSINESS:

These cight categories try to pinpomt the video's expertise. A video may focus on listening practice, speaking practice,
grammar, cultural orientation, scif-practice, class practice, travel, and business. In cvaluating videos as a whole, onc should

ask how well doces the video achieve iU's specific purpose.

APPENDIX B: VIDEO NAMES AND PUBLISHING COMPANIES

A Week By The Sca, Oxford University Press,
A Weckend Away, Oxford University Press,
About Britain, MacMillan Publishers.
Canada:Today, Atlantis Films Limited.
Conundrum. British Broadcasting Corporation.
English Sounds. Ziemuko Company.

Family Affair, Longman Group Ltd.
First Step Abroad, Betlitz.

Living Enelish in a British Family, Thames.
Living in Washington, Nelson Filmscan.

Look. Spcak and Travel America, A & V Publishers.
My America Trip, Nan'un Do.

People You Mecl, British Broadeasting Corporation.
Person 1o Person, British Broadeasting Corporation.
Some Basics in Busincss Conyersation, Time Inc.
Speak Easy, British Broadcasting Corporation.

Flight 503, Pace Communications, Inc.

Follow Mg, British Broadcasting Corporation,
Helidays Your Neighbors Celebraic, Coronet Films.
lapan Goes Intemational, Seibido.

Let's Watch, Nelson Filmscan.

Living Abroad, Berlitz,
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Switch On, Nelson Filmscan.

The Blind Detccive, Nelson Filmscan.
Your Life in Your Hands, Longman.
Xour Video Passpon, Air Supply.
Zoom In, Oxford University Press.
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