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要 旨　本 稿は 筆者の 先行研 究で ある 「フ ォ ニ ッ ク ス 指導有益性 の 研 究」 （JALTの 月 刊

誌 Tltθ La”guag θ　Zeacher　2002 年 4 月号に掲載）の調査結果をふ まえて い る 。 そ して ，

筆者 の フ ォ ニ ッ クス 指導 の 実践 に基 づ い て ，日本 の 中学校の 英語教育の 中に フ ォ ニ ッ

ク ス を体系的に導入 して い く際に考慮 しなけれ ばな らない 事項 （どの 時期 に ， 授 業 の

中の どこ で 1 どの よ うに し て フ ォ ニ ッ ク ス 指導を行 っ て い けば よい か ）に っ い て の 具

体 的な解説が な されて い る 。

1，Introduction

　　　　This　authofs 　previous　 research 　entitled
，
　 A 　Feasibility　 Study　fbr　the　 Application　of

Phonics　Teaching　in　Junior　High　School　English　Classes　in　Japan（see 　Takeda
，
2002a

，
　ApriI

issue　of 　The 　Language　Teacher），
　concludes 　that　phonics　instruction　is　justified　and 　necessary

at　the　junior　high　school 　Ievel　in　Japan．　The　result　of 　a　vocabulary 　analysis 　in　this　study

shows 　that　75，0％ of 　all　textbook 　vocabulary 　items　and 　71．8％ of 　the　Ministry　of 　Education
’
s

‘‘

compulsory
”

words1
）

can 　be　read 　entirely 　by　applying 　phonics　rules，　and 　in　addition ，　the

percentage　ofspe11ing
−sound 　regularity 　is　87．9％ ，　Since　the　minimum 　essential　phonics　rules

that　should 　be　taught　to　students 　have　also 　been　determined　in　this　study ，　the　next 　step 　can 　be

developing　teaching 　materials 　and 　plans　to　introduce　phonics　instruction　into　regular 　English

classes　in　Japanese　junior　high　schools ．　 Therefbre
，　whell 　and 　how 　phonics　instruction

should 　be　carried　out　in　junior　high　school 　English　classes 　in　Japan “ dll　be　discussed　in　this

pape 「・

　　　All　Japanese　primary　and 　middle 　schQols 　must 　observe 　the　Ministry　of 　Education
’
s

teaching　guidelines，
　and 　juniQr　high　school 　English　education 　is　no 　exception ．　Thus

，　English
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textbooks used  in Japan fbllow these teaching guidelines, and  teachers are  expected  to finish

the textbooks systematically  within three years. Each grade's yearly teaching schedule  fbr

English is based upon  the contents  of  these textbooks, The ultimate  duty ofjunior  high

school  English teachers  is to supply  students  with  knowledge and  skills fbr passing the

entrance  examinations  to high school  which  are held at the end  of  their three-year study  in

junior high school.  Therefbre, the entire contents  ofthese  textbooks must  have been taught

by that time. Hewever, in spite of  this pressure and  the fact that the textbooks have a  good

deal of infbrmation to teach, there are  only  three  50-minute English classes  a  week,  many  of

which  are  eut  due to other  school  events.  Thus, the teaching schedule  is always  tight and

there  is not  much  freedom to teach extra  material  in classes. Students are also busy studying

many  other  subjects, so that the phonics instruction outlined  here should  neither  be a burden

to them, nor  interfere with  the regular  teaching program  for the year. Therefore, it is

necessary  to previde effective  phollics teaching which  wi11 fit inte this busy and  restricted

school  envirenment.  Based upon  this author's  experience  of  phonics teaching, this study

wi11 outline  the plans and  preparations undertaken  in achieving  this goal from the fo11owing

points ofview:  (1) when  phonics instruction should  be started in the three years ofjunior  high

school,  (2) how  phonics instruction should  be implemented, and  (3) the scheduling  ofphonics

instmction within  one  50-minute class,

2. When  Phonics Instruction Should Begin

Those Japanese students  who  fail in learning English tend te do so  very  early  in their

schooling,  and  there are  rnany  cases  in which  these  students  graduate from junior high school

without  recovering  from this failure. They  camot  read  or write  because they cannot  cormect

the letters ofthe  alphabet with  their sounds.  This is the first big hurdle to be overcome,  and

it is actually  the source  ofmost  of  the failure which  students  experience  during their first three

years of  English iearning (Nakajima, 1995, p. 69; Teshima, 1995, pp. 12-13), This

deficiency leads to katakana2) pronunciation and  rote memorization  of  large vocabulary  lists

which  discourage students'  interest in learning English; therefore, this could  be the most

critical problem to be solved  in providing students  with an  effeetive  fbundation fbr their

future in English learning, Matsulca concurs,  stating  that since  English and  Japanese are
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completely  different in terms  of  pronunciation, letter systems,  and  the relationships  between

them, English instmction can  be very  stressfu1 at the early stages  fbr Japanese children,  By

teaching phonics, however, students  can  begin their English instruction free of  anxiety  (198l,

pp. 9-10; 1993, p. 28). Applying phenics instruction at  an  early  stage  in English classes  cap

prevent students  from fa11ing behind because it clarifies the relationships  between letters and

sounds.  It is never  too late to start  phonics teaching, but the introductory period ofEnglish

instruction is the most  appropriate  time to begin. Therefbre, the teaching  ofphonics  should

be introduced in entry-level  classes;  i.e., in April of  students'  first year in junior high school,

3. How  Phonics Instruction Should Be Implemented

    A  basic premise here is that it is imperative to teach students  all of  the most  important

phonics rules  determined by vocabulary  analysis,  in order  fbr them  to rapidly  acquire  
"word

attack skiIls."3) This author  believes that essential  phonics rules  have to be learned

intensively, so  phonics instruction should  be given separately  from their regular  lessons. In

order  to help students  learn these  rules,  a  phonics textbook  with  a  brief explanation  of  each

rule  and  many  example  words  to which  the rule is applied  should  be provided to students.

This can  help give them  practice in pronouncing vocabulary  items through  their developing

werd  attack  skills, These example  words  should  not  be limited to  the vocabulary  used  in the

English textbooks, but should  include any  appropriate  werds  suitable  fbr reading  practice.

The more  reading  practice students  have, the better their word  attack  skills  become. Taking

this into consideration,  a textbook fbr this purpose was  developed by this author  to provide

fundamental instruction in phonics, and  a sample  is included in the Appendix.4)

3.1 Hovv to Use the Phonics Textbook

    This author  used  the phonics textbook as  fo11ows: Firstly, the 
"sound

 alphabet"S)  was

taught  carefu11y  and  thoroughly because this is the  basis of  all phonics instruction. It took

about  one  rnonth  fbr students  to master  this alphabet.  Then, the students  pronounced short

words  which  could  be read  entirely  by applying  only  the sound  alphabet.  This exercise

demonstrates the principle that any  English words  can  basically be read  by connecting  the'

sounds  of  their constituent  letters. Secondly, letter combinations  involving "magic
 E"  and
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"polite
 vowels"6)  were  taught  through  the fbllowing steps:

(1) The phonics rule  was  arrived  at inductively by students;  i.e., the teacher  did not  provide

explicit instruction on  the rule  at the beginning, but let students  discover it for themselves.

For example,  the rule ch  =  ftff was  presented by showing  students  the word  lunch, which  was

familiar to most  of  them. The teacher asked  them, "How
 do you  pronounce  this word?"

Students replied,  
"11Antfr."

 The teacher said,  
"Very

 good! Then, how  about  the ch  part

only?"  Studentsresponded,`VtfL"

(2) The teacher provided carefu1 instruction on  how  to make  the sound  of  the letter

combination  by dernonstrating the mouth  shape  and  movement,  Students then practiced by

seunding  it out  many  times.

(3) Following the directions vvTitten  in the textbook (i.e., 
C`Try

 reading  the words  below

according  to the fbllowing instructions in (Dm@  : (D Underline the letter combination  of

each  word.  Q  Read  the underiinedparts.  {D Read the whole  word,"),  students  attempted

to read  many  example  words  which  had the same  letter combinations,  using  their developing

word  attack  skills.

(4) Then the teacher checked  the students'  pronunciation and  corrected  them.

4. The  Sehedule of  Phonics Instructioll vvithin  One  C!ass

    The timing  and  duration of  phonics instruction within  a 50-minute class must  also  be

considered.  Phonics rules can  be learned a few at a time  on  an  ongoing  basis; i.e,, one

period ofphonics  instruction should  deal with  only  one  phonics rule,  as well  as  reviewing  and

recycling  rules that have already  been learned. The best occasion  this author  fbund fbr this

kind of  instruction was  the first 10 minutes  or  so  in every  class,  After a  small  amount  of

phonics instruction, the regular  teaching of  the class began, As a result, this 10 minutes  of

phonics intervention did not  create  any  major  problems fbr teachers in keeping to their

s¢ hedules, but rather  played a supportive  role  as an  eajoyable  warm-up  fbr the elass.  In this

introductory period, students  could  fbcus their attention on  learning a new  phonics rule  with

plenty ofreading  practice to develop their word  attack  skills  and  could  maintain  their interest

and  enthusiasm  without  becoming everly  tired. In additien,  they  soon  became accustomed

to this daily routine  so  that it could  continue  as  an  eajoyable,  yet usefu1,  introduction to
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classes  fbr the duration of  the course.  This seems  to be an  effective  way  for students  to

acquire  word  attack  skills  on  a  gradual basis. The teaching  based en  the phonics textbook

took  half a year, and  after  finishing this fundarnental instruction, students  increasingly had the

desire to apply  these  rules in their reading  of  new  words  and  new  passages in their English

textbooks.

5. The  Phonics Instruction

    Phenies  instruction was  carried  out  according  to these guidelines by this author  and  the

results show  that by building on  the sound  alphabet,  the  students  gradually leamed all ofthe

essential phonics rules  in a step-by-step  process in their first six months  ofEnglish  instruction.

After finishing the phonics textbook, they were  assigned  to read  new  words  and  new  passages

in their English textbooks by themselves, with  their teacher's  occasional  assistance.

Therefbre, the period of  
`Cphonics

 application"  which  foIlowed their fundamental phonics

instruction was  considered  to be a  period of  
"reinforcement"

 as  their word  attack  skills

developed. In general, students  showed  a strong  interest in this instruction, and  eajoyed

reading  unknown  words  by themselves in the sense  of  
t`playing

 a game." They  were

actually  able  to read  most  of  their new  words  correctly. Therefore, the first 10 minutes  in

every  English class  were  not  at all an  obstacle  to the advancement  of  the eurriculum,  but an

enioyable  warrn-up  period which  students  seemed  to find stimulating.  (For an  empirical

study  of  the results  of  this phonics instruction, see  Takeda, 2002b, and  Takeda, 2005).

6. Summary  ofKey  Elements for Effectiye Phonics Teaching

(1) Implementation  Period

Phenics instruction should  start  at the beginning ofEnglish  teaching at school;  i.e,, in the first

English class ofjunior  high school.  In terms of  fundamental phonics instruction, the first six

months  or  so  should  be spent  teaching  essential  phonics rules  intensively. After this period,

throughout the rest  of  their junior high school  education,  these  rules  should  be applied  by

students  in the independent reading  oftheir  English textbooks.

(2) Teaching Method

Through the use  of  the phonics textbook, the most  important phonics rules can  be taught and
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word  attack  skills  can  be mastered  through  plenty of  reading  practice focusing on  example

words  illustrating each  rule.

(3) Efficient Use of  Class Time

During the  period of  fundamental instmction, phonics teaching  through the phonics textbook

should  be provided in the first 1O minutes  ofevery  class, separate  from regular  lessons. This

can  play a  supportive  role  as  an  eajoyable  wami-up  fbr the class.

7. Conclusion

    In English L2 education  in Japan, which  is still dominated by the yakudoku7) (transiation

reading)  method,  instruction on  proper pronunciation and  the direct reading  of  Engiish words

and  passages has long been neglected.  As  a result,  students  are  forced to memorize  large

vocabulary  lists by rote which  discourages them  from leaming English, and  they have to rely

on  katakana pronunciation which  creates  counter-productive  speaking  habits which  are

extremely  difficult to break, Phonics instruction is effective in solving  these problems

because through  this kind of  teaching, students  become  able  to read  and  pronoun¢ e English

properly by connecting  the letters of  the alphabet  with  their sounds,  Phonics instruction

should  be applied  as  soon  as possible to English classes  in Japan in order  to stop  the mass

production of  so-called  
"dropout"

 students  of  English, as those who  receive  phonics

instruction will  develop a  strong  foundation to build en  as they face the many  chailenges  of

their on-going  English studies.  By  understanding  phonics rules and  applying  them  to their

assigned  textbook  passages, the students'  enthusiasm  and  confidence  wi11 increase, both of

which  will  help to keep them  motivated  in English fbr years to come.

    At present, phonics is becoming increasingly popular in English L2 teaching  in Japan.

Some  teaching materials  based upon  phonics have been developed for the early  English

education  of  Japanese children  and  a  small  nuniber  ofjuku8)  teachers have started to use  them.

But overal1, teaching methods  fbr the L2  use  of  phonics are still unclear  and  most  public

school  teachers  have little knowledge ofthe  approach,  so  it is not  widely  in practice yet. It is

hoped that this study  will contribute  to the establishment  of  effective teaching methods  of

phonics in English classes  in Japan, and  encourage  teachers to apply  phonics in their

classrooms,  leading to an  increase in the number  ofsuccessfu1  English-speaking students,

                                  132

                                                        NII-Electronic  



The Japan Association of College English Teachers (JACET)

NII-Electronic Library Service

The  JapanAssociation  of  College  English  Teachers  {JACET)

Notes

1, The  Ministry of  Education stipulated  507 minimum  essential  words  needed  fbr basic

  conversation  as  compulsory  words  for Japanese junior high schoel  students  (Mombushe,

  1988, pp. 116-122).

2, Katakana is a Japanese syllabary  used  to transcribe  words  of  fbreign origin;  however,  it

  cannot  represent  the exact  English sound  and  is actually  often  fair from the original,

  Through katakana reading,  incerrect pronunciation is acquired,  Once this katakana

  pronunciation is acquired,  it becomes a  lifelong bad habit, As  one  of  big features of

  katakana pronunciation, extra  or  unnecessary  vowels  are  inserted to the original

  pronunciation. For  example,  Japanese people tend to pronounce the word  
"drink"

 as

  !dorinku/, thus they also  tend to spell  dorinku when  writing  it, Katakana English,

  fiourishing and  seen  everywhere  in Japan, is a  serious  probtem in English L2  teaching.

3. Phonics provides students  with  the techniques and  motivation  fbr `Cattacking"

 and

  deciphering words  they are  not  familiar with, which  is cailed  the skiil  of"word  attack."

4. For a  copy  of  this textbook,  please contact  the author  at the fbllowing e-mail  address:

  fsdmg582@ybb.nejp

5. The sound  alphabet,  which  is also  called  the "phonics
 alphabet,"  can  be defined as  the most

  representative  sound  of  each  letter of  the alphabet,  or the sound  which  is used  most

  commonly  among  the sounds  each  letter has. They  are IEe! A)1 fk! !dl fel 1fl !gt lh! lil fdz!

  fkl 11f !ml fnf 1]! fpf fkl !r! lsl !ti !Al !v/ lw/ lksf ij1 !z!.

6. As  fbr the  definitions ofmagic  E and  polite vowels,  see the Appendix.

7. This is a  reading  method  in which  English sentences  are first translated into Japanese

  word-by-word,  and  then the resulting  translation is reordered  to suit Japanese word  order,

  In the yakudoku-style class, which  is typical ofEnglish  study  in Japan, a teaeher reads  the

  text aloud  fbr his er  her students  and  has them  repeat  it. Then the students  give its

  word-fbr-word  translation, usually  assigned  as the previous night's  homework  and  written

  in their notebook,  after  which  the teacher corrects  their translation by offering  gramrnatical

  explanations.  The goal of  the  class  is to have students  understand  the exact  Japanese

  translation,

8. A  juku is not  a regular  school,  but a place which  gives private lessons depending upon
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  children's  interests. In this case,  these are  juku for teaching  English to small  children  like

  pre-schoolers or  elementary  school  students,  mainly  through  playing games or  singing

  songs.
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Appendix ： Sample　Pages　from　the　Phonics　Textbook

β分 で英語 が誘 め 6 ！
　 　 　 　 　 漁 」Can　Re創 E幗 【蛮 by　You 　rselfl

　−「　一1『
” ，「 幣

一
’　　　　　　　　　齟一一 へ　　　　　　　L宀　　　　驫‘ ．

〜　　　　閥一一　　　　幽μ
A 　　　　　9一　　　　　罰

，　 　　 　　 卩，
　 　 　 　 ：畠
6 　 　

τ

冖 亀｝　　　　　　「． ．鞭　　　　　　　一．
角　　　　　　．丁一‘曁町 ．舳一　　　¶

い 　 　　 　 　膠酬
　　　：

广了戸　　　；．
∫ 　　 　

’

　　　（
1年 （

　 　 1St　Year

氏名 （
Nam　LL

庶緜
）総C ）蕊

）

　　フ ォ ニ ッ ク ス （音声法）とは 、

『文字 の 音 を知 っ て 、文字 の 音 をつ

な い で 、単語 を読んで い く方法』
　　の こ とを言い ます ！
tho口ics　is

．
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目
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次
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・・…　　 5
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‘」PolLte　VowelS，「

（3）　縫矯絵爻学重：謳鵞個〉…・　・　・　・　・　・　…　　　　　6
四
8

　 　 　 　 Lnttcr〔bmbinatKS：s （2］）

1
　 　 　 　 　 　 　 　恥 鯏 Alphabet

まず、アル フ ァ ベ ッ ト 26 文字の 『名前』〔普通の アル フ ァ ベ ッ ト）

と 『音』（音の アル ファ ベ ッ ト）を覚えまし ょう。
FkSLofaSL［CL

’
smennorirc 　tc 唱hnmes ．1。「血 Z61¢ 1脇 of5 ゆ sh 偉 r騨 1訓 ＃血 τ｝

副 thelτ．［mb1 他 蜊 aPt 　L）
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m
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n

u

★　母音 の文 字 （5 つ ｝は 、どれ で し ょ う。
　 　 　 　 W亜［由 ur：de　five　vavr ］s

’．’
　 （　 ） （　 ） （　 ） （　 ） （　 〉
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　 　 　 　 　 　 de 鬮cans 【tturt ［ct【as ；Le．．by　mp 　lying　de　nt 創薗 u
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〔あり）

dad
〔父ち ゃ ん 1

蝕
1脂脚

ham
　 レ、ム 〕
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十供 1petC

べ・ント ）

t1P
〔チ ・ンプ｝

film
〔フ ィ ル ム｝
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