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要 旨　本研 究で は ， 先行研 究 を概観す る こ とに よ り， 日本 人英語学 習者 が 可算性判 断 を困

難 とす る原 因を整理 した 。具体的に は ， 日本人英 語学習者が 可 算性 を 固定 的な も の と して

考え る傾 向があ る こ と，抽象 名詞 で 具象 的で は ない 名 詞 の 場 合 に は境 界性 の 判 断が 困難 で

あ る こ と ， な どつ い て 考察 した。 また ，．先行研 究に 基づ き， 日本 人．英語学習者 が 困難 とす

る名 詞 の 可算性判 断に 関す る ，現実的 ・実践的な指導方法 に つ い て も考察 した。

LThe 　difficulty　in　deciding　noun 　count 紐bility

　　　　Japanese　learners　of 　English　havc　difHculty　in　deciding　English　noun 　countability ．

According 　to　Butler（2002，
　p．462），

しら

noun 　countability 　remained 　problematic　even 　fbr

advanced 　learners”
，
　thus　indicating　thc　importance　ofteaching 　English　noun 　countabiIity 　to

Japanese　lcamers　ofEnglish ．

　　　　As 　Lock （1996，
　p．23）points　out ，

　it　is　very 　difficult　to　understand 　the　criteria 　to　decide

whether 　a　given　noun 　is　countable 　or 　not ；

Although 　the　distinction　between　mass 　and 　count 　nouns 　in　English｛s　not 　an 　arbitrary

one
，
　it　is　hard　fbr　a　learner　ofEIlglish 　to　see　why 　certai 皿 nouns 　should 　be　mass 　rather

than　count ，　or　vice 　ve 「sa．

furnitures
，
　traffics

，
　inf（）rmations

，

luggages，　sceneries ，　advices ，

equipments
，
　homeworks

，
　machineries ，

punctuatlons

　　　　Since　the　understanding 　of 　noun 　countability 　significantly 　affects　the　accuracy 　in　the

use 　of 　the　English　articles （Hiki，1990，　p，23），　it　is　very 　important　to　search 　for　possible

reasons 　fc〕r　Japanese　learners
’difficulty　in　dcciding　noun 　countability

，
　through　a　literatUre

review 　ofprevious 　research 　concerning 　the　teaching　of 　noun 　countability ．

2．Possible　reasons 　for　learners，　difficulty　in　deciding　noun 　countability

2．1　Ll　lnfluence　on 　noun 　countability 　judgment
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    Yoon  (I993) conducted  an  experiment  where  the subjects  (Japanese) were  asked  to

judge the countability  of  a group of  words  in Japancse and  then were  later instructed to

judge the countability  of  the corresponding  English translations in word  and  sentence

context,  Yoon  (1993) fbund that there was  a  strong  corretation  between  the countability

judgment in Ll  and  that in English (e.g., a  particular Japanese  word  judged as

non-countable  tended to be used  as  non-countable  in both word  and  sentencc  conditions)

and  suggested  that Ll affected  the noun  countability  of  Japanese learners of  English.

    Since the Japanese language does not  have an  equivalent  linguistic device to mark

noun  countability  (e,g., the indefinite article  and  plural-s), it is not  certain  how  it was

possible fbr the subjects  in Yoon's study  to judge Japanese noun  countability,  Nonetheless,

as  Celce-Murcia and  Larsen-Freeman  (1999, p.273) point out,  it seems  to be true that what

is countable  and  what  is non-countablc  
`tvaries

 to somc  extent  from language to

language"(e.g., iqfbrmation and.fitrnitttre  are  nen-count  nouns  in English but count  nouns

in French) (Kodera, 2004, p, 49.). Advice  and  research  are  non-countable  in English but

they are countab]e  in German  (Taylor &  Seto, 2008, p. 225), Similarly, 
"In

 Russian both

onion  and  garlic are  mass  nouns  reflecting  their eating  habits."(cf. Kodera, 2004, p,57),

In English, light (in the sense  of  a  stream  of  light) and  toast (in the sense  of  a  piece of  toast)

are  nen-countable  but they  are  countable  in Japanese (cf. Nago,  2e06, p. 82).

    Since English words  which  are  not  in the same  countability  class  as  their Japanese

counterparts  are  expected  to cause  learriers great difflculty, it would  be best to draw

students'  attention  to such  English words  as  chalk,  advice,  etc.

2.2 The  effect  of  concreteness  on  decisions concerning  English noun  countability

    English noun  countability  is strongly  related  to the concreteness  (or abstractness)  of  a

noun  (cf. Ikcgami, 1993). For  example,  the word  language is a  count  noun  whcn  uscd  as

an  instance of  languages and  perceived as  an  individual entity.  On  the other  hand, it is

used  as  a  non-count  noun  when  it refers  to language  as  a  whole,  denoting no  clear

individuality (cf Shinohara, 1993, p. 47).

    When  asked  to judge the correctness  of  the  article  usage  in the sentence  
"As

 fbr its

appeal  to the WTO,  the U.S. gave FORMAL  N07TF[Cil7110N that it would  file its claim

within  the next  45 days."(Hiki, 1996, p. 38), a  native  English speaker  was  reported  as

saying  that.formal notijication  sounds  perfect and  that a,formal  notijication  
"sounds

 good".

The native  speaker  added  that a  .foi'mal notijication  reminds  
･`a

 picture of  an  envelop

containing  the notification  form or  a  picture of  the form itselP'(Hiki, 1996, p. 39), thus

illustrating the relationship  between the countability  ofa  given noun  and  the  visual  irnage.

    Takahashi (1995) conducted  a cluster analysis  ofthe  results obtained  from a cloze  test

type article insertion test, which  was  given to 56 Japanese university  students  studying

English as  a  foreign language. The analysis  identified roughly  three groups of  the

questions in the test that behave  similarly  or  show  similar  characteristicsi The  thrc ¢  groups
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are  (1) questions on  the definite article (concrete nouns),  (2) questions on  the indefinite

article  (concrete nouns),  (3) questions on  the zero  article  (concrete), questions with  mass

nouns,  questions on  the either  definite, indefinite, or  zero  articles (abstract nouns).  Thus,

it seems  that the learners are  only  able  to make  a distinction between definite and  indefinite

articles  in cases  of  concrete  nouns  and  they seem  to have difficulty in deciding noun

countability  regarding  abstract  nouns.

    According to research  conducted  on  36 Japanese  ESL  learners in university  by

Takahashi (1996a) and  that conducted  on  63 Japanese ESL  learners in university  by

Takahashi  (1996b), the accuracy  in the use  of  the English articles is higher in the

concrete-noun  conditions  than in the abstract-noun  conditions  irrespective of  the noun

countability  (i.e., whether  the  noun  is countable  or  not),  It seems  to indicate that Japanese

learners have more  difficulty with  countability  judgments when  the noun  is abstract  than

when  it is concrete.  This seems  to be consistent  with  a  description ef  a student  quoted by

Butler (2e02, p, 469) as saying  
"I

 don;t know  whether  or  not  you  can  count  sornething  that

you cannot  see,  such  as  .feelings and  time, I don't think they can  be counted,  but I

sometimes  see  them  used  with  a. So I don't know  what  to do,"

2.3 Noun  countability  is not  fixed: Is it correct?                 -

    Many  students,  especially  lower proficiency students,  tend  to think  that noun

countability  is fixed (cf Butler, 2e02), As  a  matter  of  fact, it is tme  that most  nouns  are

almost  always  used  either  as  a  count  noun  or  as  a non-count  noun:  nouns  such  as  cat,  hou,se,

car  are  usually  used  as count  nouns  and  nouns  such  as  vvateT,  traXTic, music  are  used  as

non-count  nouns  (see Taylor &  Seto, 2008, p. 230, p, 232),

    Hewever, noun  countability  is not  fixed and  varies  depending on  the context.  Learners

should  be aware  ofthis  when  selecting  English articles (cf. Butler, 2002).

2.4 Noun  countability  preferences

    Many  learners tend to think  nouns  are  divided into either  count  nouns  or  non-count

nouns.  Yet, this supposition  may  not  be correct.  For  example,  Allan (1980, p. 562)

divides English nouns  into 8 groups of  
L`noun

 countability  preferences" on  the basis of

whether  a particular noun  can  co-occur  with  unit denumerators such  as a  or one  (e.g,,
admiration),  whether  it can  co-occur  with  fuzzy denumerators like @few, severaL  many

(e.g., cattle), etc.(cf, Kedera,  2004, p, 51).

    Although it appears  to be a scientific truth that English noun  countability  involves

more  than making  binary distinctions between count  / non-count  nouns,  it is doubtfut

whether  the 8 levels of' classification  of  English nouns  (Allan, 1980) contributes  to a  better

understanding  of  how  Japanese ESL  learners can  distinguish between count  and  non-count

nouns.  For  example,  Kodera (2004, pp. 5]-52) points out  that the Allan's classification  is

not  particularly helpfu1. He  explains  that although  the words  
･"experience"

 and  
"car"

 pass 5
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out  of  the  8 countability  criteria, there does not  seem  to be anything  in common  between

thesc nouns,  thus not  making  the understanding  of  countability  casier  fbr Japanese ESL

learncrs. Similarly, Bond  and  Ogura (1993, p, 107) (which utilized  the idea of  
"noun

countability  preferences" (Allan, 1980) to makc  countability  judgments in Japanese to

English machine  translation) points out  that over  classification  would  not  be efficient.

Therefbre it appears  to be wise  (at least pedagogically) to not  make  the distinctions too  fine

between "always

 countable  nouns"  and  
"always

 non-countable  nouns",

    On  the other  hand, it is alse  true that some  neuns  are  (almost) always  used  as count

nouns  while  other  nouns  are (almost) always  used  as  non-count  nouns.  For  example,

nouns  like `Cequipmcnt"
 is always  used  as a non-count  noun  and  it weuld  be very  usefu1  to

remember  to what  degree a  particular noun  is used  as  a count  or  a  non-count  noun  (i.e.,
noun  countability  preferences).

2.5 Whether  the noun  refers  to something  in general or  not

    Master  (1994, p, 239) proposes  the use  of  
"dual

 nouns"  (nouns which  can  be used  as

either  count  nouns  or  as  non-count  nouns  depending on  the context)  to teach English noun

countability.  Since they represent  the two  different entities  in the two  forms (e,g., an  iron

(an appliance)  vs, iron (metal) or  a  stone  (an object)  vs, stone  (material)), it is considered  to

be easy  for learners to understand  that the non-count  form refers  to something  
"more

general in concept"  than the  countable  form. Like a student  who  is quoted by Butler

(2002, p. 470) as  saying  
"I

 judge whether  [a reference]  is countable  or not  based on  the

context.  When  it refers  to something  as  a whole,  then it should  be uncountable",  the

criteria of whether  the noun  refers  to something  in general seems  to affect  the judgment of
English noun  countability.

2.6 Relationship between English  noun  countability  and  the boundedness  of  the

referent

    There is considerable  body of  research  indicating that the boundedness of  the referent

is related  to thejudgment  of  the countability  of  English nouns.  Although the description

of  the idea of  the boundedness of  the referent  is extremely  important, it is out  of  the  scope

of  the present anicle  to go into detail on  this subject. For a detailed account  of  the
"boundedness"

 along  with  
"homogeneity",

 
`texpansibility!contractibility",

 and
[`replicability",

 please refer  to Langacker  (1990, pp. 69-70). Also see:  Hewson  (1972),
Igarashi (2003), Imai (2009), Ishida (2002), Lakoff  (1987), Langacker  (1987), Lock  (1996),
Nomura  (2005), Shinohara (1993), Taylor &  Seto (2008) and  Wierzbicka (1988).
    Nouns  that refer  to discrete (= bounded!individuated) entities that have a  boundary

(e.g., car,  cat,  etc.)  are  typically countable  whereas  those  that refer to non-bounded  entities

(e.g., milk)  are  typically non-countable,  However, it is not  easy  fbr ESL  learners to

discern whether  a  given noun  phrase refers to a bounded entity  or  not.
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    It is often  pointed out  that when  a mass  or  abstract  noun  is seen  to refer to 
"a

 unit

(serving) oP'  something  (Igarashi, 2003; Ishida, 2002; Langacker, 1987; Pelletier, 1975;

Shinohara, l993; Takahashi, 1998; Taylor &  Seto, 2008), it can  be Used  as  a  count  noun

(e.g,, I'll have a coffee  1 a beer). However,  students  might  have a  hard time  understanding

why  it is not  usually  possible to say  
"I

 drink 2 waters  every  day." (Nete: Although both
"coffee"

 and  
"water"

 are  liquids, the latter is not  countable.  According to Takahashi (1998,
p, 135), that is because the Iatter does not  have  a  

"standard

 portion", which  is a  
"portion

 of

food or  drink suitable  fbr one  person." (Jackendoff, 1997, p. 53))

    Similarly, when  a  mass  or  abstract  noun  is seen  to refer  te 
`Can

 instance of'  something

(Igarashi, 2003; Ishida, 2002; Taylor &  Seto, 2008) or  
[`a

 kind (type) oP'  something  (Butler,
2002; Hiki, 1996; Ishida, 2002; Kodera, 2006; Ross &  Ross, 1988; Shinohara, 1993; Taylor

&  Seto, 2008), it can  be used  as  a  count  noun  (e,g,, 
'`This

 is a  red  wine,").  However,

Japanese learners would  have difficulty understanding  why  they cannot  say  
C`This

 is a cold
 tetwme.

    In fact, Butler (2002, p. 471) reports  that many  of  the learners in her study  did not

recognize  the possibility that an  uncountable  noun  (or non-bounded  noun)  (e.g.,
environment)  

･

℃an  be considered  countabie  if one  thinks  that there  are  different kinds" of

bounded entities  (i.e., 
"different

 kinds of  environments  such  as  a  warm  enviTonment,  a  cold

environment"),

    Butler (2002, p. 471)  also  points out  the  difficulty Japanese learners have in drawing

boundaries and  deciding when  a mass  or  abstract  noun  can  be countable.  One  student  in

her study  seems  to think it possible to say  
"a

 warm  water"  since  it means  
"a

 kind (type) oP'

watcr.

2.7 Even  natiye  speakers  of  English do  not  agree  in their judgment of  English noun

countability

    In some  cases,  even  native  speakers  of  English do not  agree  in their judgment of

English noun  countability,  For  examplc,  the judgment of  countability  of 
"knewledge"

 is

not  necessarily  unanimous:  almost  all native  speakers  in Hiki's study  (1996) prefer 
"a

working  knowledge" while  many  others  accept  
"working

 knowledge" in the sentence  
"This

manual  assumes  that you have at least lgazligk t!g-KzYC,l22!,L!L,IC#ILKNO  MLEDGE  of  the Applc  Macintosh  and

its conventions"(Hiki,  p. 33). Sometimes, both countable  and  non-eountable  judgments
are  equally  acceptable.  An  almost  equal  number  of  native  speakers  accept  both 

`rf

¢ ornmon

practice" and  
"a

 common  practi¢ e"  in the situation  where  U.S. elementary  schools  are

explained  to a  fbreign visitori  
"Each

 grade level has an  established  curriculum.  It is

COMMON  PRACTII'CEJ, for example,  to teach children  multiplication  in the second

grade"(Hiki, 1996, p. 36), The difference seems  to lie in that the former C`common

practice") refers  to, in the general sense,  what  is usually  dene, whereas  the  latter ("a
common  practice") refers to 

C`one
 way  of'  doing thing (Hiki, 1996, pp. 37-38).
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2.8 The  validity  of  the universal  grinder

    Pelletier (1975) put fbrward first in print the idea of  a universal  grinder, 
"into

 which

can  be fed any  object  labeled by a countable;  the grinder chops  and  grinds it into a

homogeneous mass,  which  is then appropriately  labeled by the same  noun  used

uncountably"  (Allan, 1980, p. 547). The  idea of  the universal  grinder is usefu1  in
explaining  why  a mass  interpretation of  typically a count  noun  is possible (e,g., 

`CAfter
 I ran

over  the cat  with  our  car,  there  was  cat  all over  the  driveway" (Langacker, 1991a, p. 73)),

    However, Kodera  (2004, p. 53) points out  that the idea of  the  universal  grinder 
"does

not  bear much  importance in the analysis  of  the countability  of  nouns"  because the idea

cannot  be generally applicable  to the cases  of  abstract  nouns.  In addition,  even  in the

cascs  of  count  nouns,  the application  of  the universal  grinder is essentially  restricted  to the

area  of  food.

3. Implications  for teaching  countability  to Japanese learners of  English

3.1 It is necessary  to teach that English  noun  countability  is not  fixed

    It has long been common  practice in Japan to tell students  that English nouns  are

classified  as  either  countable  er  uncountable  nouns  and  to get them  to leam  the countability

of  English nouns  one  by one  (Imai, 2009, p. 27). For example,  they have been told that a

noun  with  an  indefinite article  is classified  as  belonging to the  category  ofcount  nouns,  and

count  nouns  require  the presence of  an  indefinite article  (when the nouns  are  singular)

(Ishida, 2002, p. 67).

    Despite the fact that most  neuns  can  be treated  as  either  countable  or  uncountable,

depending on  the context  (Allan 1980), Japanese ESL  learners (especially lower-level

learners) tend to perceive English noun  countability  as 
"a

 fixed and  static  entity"  (Butlcr,
2002, p. 466). For  example,  they  eften  regard  concrete  nouns  as  countable  and  abstract

nouns  as non-countable  nouns.

    Thus, it is important to teach  Japanesc iearners that this fbrmula docs not  hold

(Kodera, 2004, p. 48; Nishida, 2005, p, 145; Takahashi, 1998) and  that a majority  of

English nouns  can  be used  as  either  countable  or  uncountable  nouns  depending on  the

context  (Butler, 2002; Imai, 2009; Ishida, 2002; Langacker, 1991; Nago, 2006; Petersen,

1988; Wierzbicka, 1988).

    In order  to help Japanese learners better understand  the countability  of  English nouns,
"various

 exercises  in countability  detection" would  be required  so that the students  can

"experience

 how  native  speakers  chaAge  their perception of  an  entity  depending on  the

context  (Butler, 2002, p. 476)."

3.2 It is useful  and  practical to teach the  countability  preferences of  English nouns

    As  discussed in 2.3, it {s not  appropriate  to believe that English noun  countability  is

fixed since  it is possible to use  prototypically countable  nouns  such  as  
"book"

 or  
"shelf'

 as
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uncountable  nouns  (Allan, 1980 c £  Gleason) when  they get a mass  reading  as  in `[Johnny  is

very  choosy  about  his fbod, He  will  eat  book, but he won't  touch shelf." (Gleason, 1965,

p.136. cf. Nago, 2006, p. 76).

    While this is true, it is quite usefu1  and  practical to teach the countability  preferences
ofEnglish  nouns  (Allan, 1980; Takahashi, 1998; Wierzbicka, 1988).

    First, there  are  not  many  real-life situations where  the count-mass  shift  is possible.

That is, it is not  common  for typically  count  nouns  such  as  
"book"

 or  
"shelf'

 to be used  as

non-count  nouns  (cf. Shobo, 1979). While there are  many  words  which  
"can

 be used  as

either  countable  or  uncountable,  depending on  the meaning  intended (Butler, 2002, p. 466;

Wierzbicka, 1988, p. 507), there  are  also  many  words  which  are  fu11y ceuntable  (e.g., boy,

car)  as  well  as  those  that are  fu11y uncountable  (e.g,, advice,  in.formation, eguipment).  In

fact, Christophersen and  Sandvcd (1969, p. 1 1O) admit  that 
"even

 if in theory any  noun  can

be used  in both functions, it remains  true  to say  that a  number  ofnouns  are  far more  often

used  as countables  than as  uncountables  and  vice  versa"  (cf. Shobo, 1979, p. 130).

    Therefore, if a  given word  is a fu11y countable  word  or  a  fully non-countable  word,  it

seems  to be usefu1  and  practical to remember  the word  as  such  (cE Wakana, 2007). In other

cases  (i.e,, nouns  except  fbr the two  extremes  of  fu11y countable  nouns  or  fu11y uncountable

nouns),  students  are better advised  to decide the countability  ef  English nouns  (such as

cake)  depending on  the context.

    Second, as  Kodera (2004, pp. 53-54), points out,  the idea of  the universal  grinder is

basically restricted  to the area  of  fbod. Therefbre, it would  be efficient  to tell students  that

the count-mass  shifti  will  be required  when  they  refer  to portions of  non-individuated  food

stuff  such  as chicken.

3.3 The  demarkation problem  and  its practical solution

    According to Swan  (1994, p. 47), a  pedagogical rule  
"is

 useless  unless  it demarcates

clearly  the area  within  which  a given fbrm is appropriate,  so  that a  learner will  know  when

to use  the fbrm and  when  not  to," This criterion  also  applies  when  students  have to make

countability  judgments: however good the criterion  may  be, if it does not  help students  to

dctermine whether  a  noun  is countable  or not,  it is useless,

    As  mentioned  earlier, the conception  of  boundedness is related  to how  an  entity  is

perceived as  countable  or  not.  However, such  a  distinction is difTicult fbr Japanese

learners of  English. As a practical solution  to this problem, an  exercise  proposed by

Kishimoto (2007, p. 55) would  be very  usefu1  for learning what  kind ofnoun  is considered

to have aboundary  (or considered  to be bounded). The  exercise  requires  students  to draw

stereotypical  images of  fbur English words  (apple, car, music,  breakfast) and  compare  the

images thcy  have drawn. Through this excrcise,  the students  will  understand  the images

of  bounded entities (i.e., apple,  car)  have strong  similarities  while  those  of  unbounded

enteritis  (i,e., music,  breakfast) have wide  variations,
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3.4 For understanding  of  the dynamic  relationship  between countability  and  intended
     .meanmg

    There are  many  nouns  that can  be used  as  either  countable  or  uncountable  depending

on  the context  (e.g., countable  nouns  such  as  a  rock,  a  glass, etc,  vs.  uncountable  nouns

such  as  rock  glass, ctc,  (Langacker, 1987, 66)), Japanese learners have great difficulty
understanding  why  a  given noun  is countabl ¢  in one  context  and  uncountable  in another,  or

vlce  versa.

    One  solution  to this problem is to provide a  difTbrent meaning  of  a  word  and  the

corresponding  schematic  visual  image to associate  it with  (Kishimoto, 2007(1); Kishimoto,

2009). For example,  a  schematic  visual  image ofa  discrete or  individuated (er bounded)
object  is presented with  the word  

"a
 whale';  (Note: There are  a  few whales  dotted about  the

picture te illustrate that 
"a

 whale"  is referring  to "one
 of  many"  whales).  On  the other

hand, a  schematic  image of  an  unbounded  mass  is prcscnted with  an  example  of  the

uncountable  usage  of  the word  
"whale"

 (denoting substance  or  meat),  It seems  that the

use  of  a  schematic  visual  image enhances  the understanding  of  the relationship  between

noun  countability  (or the idea of  boundedness) and  word  meaning,  However,  as

Kishimoto  (2007(5), p. 68) herselfpoints out, this method  is not  appHcable  to those words

that are  difficult to illustrate graphically (e.g., 
"a

 strong  wind").  Therefbre, an  alternative

method  should  be used  when  the noun  refers  to an  abstract  ceneept,

    One  of  the alternative  solutions  to the problem is to explain  that the judgment of  noun

countability  is based on  the  intended meaning.  For example,  the noun  
"poinV',

 which  is

often  used  as  a  count  neun,  is used  as  a  non-count  noun  in the sentence  
L`I

 see  little point

in discussing this further" (Igarashi, 2003, p. 18). Thus, the noun  is countable  when  it

denotes "a
 small  round  mark",  whereas  the  same  noun  is non-countable  when  it denotes

;c       t)

 purpose ,

    As  discussed in 2.5, it would  be also  usefuI  to explain  that non-count  fbrm of  a  given

word  (e.g., 
"stone"(as

 a material))  refers  to something  
"more

 general in concept"  than the

countable  fbrm of  the same  word  (e.g., 
"a

 stone"(as  an  object))(Butler,  2002; Master, 1994;

p. 239, Matsui, 2eOO).

3.5 How  to make  students  understand  the relationship  between  countability  and

intended meaning

    As  VanPatten (1993, p. 438) points out,  it is important "to

 direct learners' attention  to

relevant  features of  grammar  in the input and  to encourage  correct  fbrrn-meaning mappings

that in turn result  in bettcr intake" but how is it possible to do so?

    One  good way  is to use  a  consciousness-raising  task where  students  are asked  to think

about  such  questions as  
"What

 is the difference in meaning?:  (a) I ate  chicken  last night.,

(b) I ate  a chicken  last night,"  or  
`CHow

 dQes the meaning  change  as  noun  countability

changes:  (a) Jack drunk a few beers at the bar., (b) There's beer in the fridge."(Imai, 2e09,
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pp. 41-42, The translations are mine.).

    Another way  to make  learners aware  of  the countability  and  intended meaning  of  a

given noun  is to give them  implicit negative  feedback in the form of  clarification request

and  confirmation  check,  For example,  when  a student  makes  a  mistake  (such as  saying

"This
 is dog."), it would  be more  effective and  usefu1  to ask,  

"Do
 you  mean  fiat pieces of  a

dog's body or  dog meat?"  (together with  a schematic  visual  image  of  the substance)  than  to

correct  the mistake  by saying  
"The

 dog  is singular  and  the indefinite article  is required."

(Kishimoto, 2007(1), p. 55. The translations are  mine.).

3.6 Other  considerations

    As discussed in 3.1, Japancse learners of  English have difficulty in deciding noun

countability  regarding  abstract  nouns,  As regards  concrete  nouns  (especially count

nouns),  it is relatively  easy  to decide whether  they refer to bounded, individuated concepts

(er objects)  or  whether  they have a  boundary. It seems  easier  to provide a schematic

graphic image  to associate  with  a given noun.  Furthermore, previous research  shows  that

even  advanced  learners have  difficulty in countability  judgment in abstract  nouns.

Therefbre, it seems  most  usefu1  to teach the concept  of  countability  by using  concrete

nouns.

    Finally, previous research  suggests  Ll influence on  English noun  countability,

Therefbre, extra  caution  should  be given when  dealing with  English nouns  which  are

considered  
"countablc

 in Japanese (e.g., aflash  ! "a  tightning (Allan, 1980; Igarashi, 2003;

Langacker, 1987; Nago, 2006); in.formation, advice;farniture  (Ikegami, 2000; Imai, 2009;

Nago, 2006); corn  1 grapes, etc.),

Note1,
 A  count  to mass  shift  of  English nouns  occurs  in various  other  situations.

For example,  if beer refers  to a subtype  of  beer or  a serving  of  beer, it can  be

countable  (e,g., a  beer), In a  particular situation  (such as  ordering  food in a

restaurant),  even  water,  which  is typically  used  as an  uncount  noun,  can  be

countable  (e,g,, 
"Can

 I have two  waters,  please?"),  Thus, it is important to

explore  to what  extent  or  on  what  conditions  a  count  to mass  shift  can  occur.
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