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TFEOEHMEWCET 2R TIE, AVBECFHEi§ 2BBICH W 2 RO EES SR I L Tn 5
RENRIC BFAROERTH-> TH, HAVEHSES 2 THE T 2B S BRI L > T, Bz oo
WEHOCBSOER S LS, AFETIE, HTEMEE & v IR R ZE2NEHCES0OTK, D%
Marsh (1987) 2M2RE L 7: “HoOFOER” BT 25t 283 %5, Marsh (1987) 1%, AADZ
¥k#aE Oy bu— VLS, ¥ENBCHESIERR 7 I ADFEKEL ZEAOBRICHI I L%
BWwZl, “HodbotEshR” cWEh 2 %2RIE L, Chid, BURBEOEETH->TH, BT
EL2HEEEPLVDOFERDHLWIE 7 7 AD0H T, BEREELD EOBEOHICEEHNR¥FENED
BSEEHKL, HED TELVWAEREDLYDERR 7 7 ADHPTIE, VNVOEWAERED DD

HDIHFFE LOLEEMNEHOES AR LT W EWIEHROZ ETH L, KFETIE, Marsh 23321 L 72
“#@#ﬂo)ﬁ?})%” WOWTLALS BB L 281, “HoF oS R DLW TOMES ESHORY

DVTIHARTNL ZET, “HOFOHRE” BT 2HREMENCRIT T2 2 2#HME LT,

F—7U—F I FEMNEHOHS, HodhoEshRE, BESGm, E

Katz, 1988 ; Eccles, Adler, & Meece, 1984 ; Grolnick &

T LI

2O 10 FEM, FENACHES BT 258, HE
DEZ2CBUIRBELOEHT—<D—D2 LT,
bhbn BT LT X7 (Skaalvik & Skaalvik, 2002),
EWI DIF, FENEHOESE, ZAEBSEELH
REBTHLDAHKE 5T, MOEF LvoLER, 178
R EET 2HELHENERTHLIOHTH S
(Marsh & Hau, 2007), 2L, % LW EEMBEHOH
SOOI & > TEEERMEES N D T &5, Fx
TR L SHH S I > T b (eg., Boggiano, Main, &

R ARRABET TR
T305-8572 FHEOSIEHKRES 1-1-1
mtoyama @human.tsukuba.ac.jp
v EAEH S (academic self-concept) (X, ¥FE I T S
HEEK & EZE 3T 5 (Marsh, 1990), Academic self-con-
cept (Marsh, 1990, 1992) Li#tizd “academic competence”
(Harter, 1985), “perceived academic competence” (Guay,
Boivin, & Hodges, 1999), “self-competence belief” (Jacobs,
Lanza, Osgood, Eccles, & Wigfield, 2002), “self-perceptions
of academic competence” (Altermat, Pomerantz, Ruble,
Frey, & Greulich, 2002) 7 EBFFEEIC & > TEBELR LR T
HNTWwaH, ZhsERBOBMELEZOND, $/, F¥E
BWECESOBEE W E, %< 1dSDQ-1I (Self Description

Questionnaire-1I ; Marsh, 1990) #MEH & T3,

Slowiaczek, 1994 ; Guay, Boivin, & Hodges, 1999 ; Pierson &

Connell, 1992), % Z T, WIFEHEPHEA I, L5 ThE

FELOOFENEHCOHESE2EH I T2 T L WHEET

HBDPIZONT, AXBEHERL TWsDTHS
(e.g., Marsh & Craven, 1997),

FNTE, ¥ENBCHMSEER T 2 EZR/ & 3—1&
fTH25 0, 31, FEHNEFEEN (eg, FHEX
#® BB 5N 5, James (1890) DB L D, FEH%
ERPBCFHMOBICHWSO N T ENEE L 2R
SNTE, BEDFEERSEEEIIFE L
FWHOMERZ R L, RINCFEFEERDIEVAERT
BENLZFERNEHCHSEZER LT VI EiE, 5%
AHIOEBEETHA S,

LoLahs, FENEHOHRIE, BHOFENL
FEERICBOTOAREI NS LT TER WV, TF
O HCHSC BT 2R TIE, ADHCFHE T 288
v 2 ¥ (frames of reference) (DEEM TR X ﬂ
T 3% (Covington, 2001 ; Marsh & Hau, 2007), {RIZ,
CRICEEER THHELTH, ﬂkbﬁﬁﬁﬁ%
I3 5 BRI fE S HEHIPMIC £ - T, BoFEENACD
e EnNsDTHS (Marsh & Carven, 1997 ;
Skaalvik & Skaalvik, 2002),
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Bl zZE, S 2004) i, ThETHRESNTWEE
FHERHE & FENB OSSO RO BRI (B4 30 Al
BODEIICOVTIBL WS, #FLT, HOLHRL
WEADFEFEBBEEDNES LD bEWEEIC, ¥#
B & FHEMWBOBESOBRFTH K2 2 L 2 R0/
L, AOHICHESHHEEESRM TS I L%
REL T3,

/-, FEMNECHSOEK I, KL VS
R % W THID THRB 2R 217572 D 13,
Marsh (e.g., Marsh, 1987, 1990, 1991, 1992, 1994 ; Marsh, Kong,
& Hau, 2000 ; Marsh & Parker, 1984) T& %, Marsh (1987)
X, &HED, BOOHBTA3FRR I 7R Ewo
BV —7HNOZEEEZEREBDZEHEL, 20D
HEHEEIC & > TH S NI MDA S DX E
B%E, BEBOFENHOME* R T 2ERE L THE
Atz erzm@EE L, “FOFDERNRE (big-fish-little-
pond effect)?” LRI ZEESZRIEL 72,

AFE T3, Marsh 234208 L7z “HOFOESHR” @
DWLTIALS BB L 2k, “HohoBERR PRI D
WTOMEARESHBOBEIZ DV TRARNTWL ZET,
“HotOERIR” T MR ERERNCHRET T
52 LxnHWET B,

INE TOWFRTIE, FENHOHMRICE 2 5 2E
EL T, BRCIRARTFEFHEZERL (e, Boggiano et al,
1988 ; Guay et al., 1999), BESE (eg., Tesser, 1988), EAK
HEEMAME (B8 1995) H 5 WIZNFEHEL (eg., Bog-
giano et al, 1988) 2 E{EARNZHO A %R S Z L »3%
Mmool LxL, E, B ORI L, #
SHIXAROF TR SN D 2 L DLBEWEBTEREINT
W3 (eg, Wentzel, 1999), bbb iz & Ofx 2B
LR TEFELTEY, Z5 L TEKRENLH
OO RERL TSN DO THY, MmERERNZMA
HEEL b > TWw5b, HERXIREFEICANT-EIFE
DTTOHERA D =R L REIRT S 2 L1, BHEER
ANKERTBEEZLbDEEZOND,

HOBPDEERNR

“‘HohnEHR" £iF

< 1% Davis (1966) 23, “HHOHrDEE (frog pond)” &
WIHIBBEENA L2 L WA T 5, Davis (1966)
X, BERFZOVNNOESIBFEET D DFEFEDRSE
WX T BAEEMNI T ADFREDIZR DI DN
THEE b -7z, 2L, i, RFEEDOBE ST

: EHIRT B E, NSBRUWOKEHATIRT L DY, FRICB
Wi “HOohOESR” LTI kL,

LMD, KFHEOL VLD b RZEICBT K
BICEDBIBERLTWB IR, K&k
HWoO/NE Rt (222) 2RBED G, NEEHOKAE
IR ZIEI B LWL 03N LIRS RO T
Hb,

ZL T, ZOHREEILEND DBEBANHREEL 720
#3 Marsh & T#H % (e.g., Marsh, 1987, 1990, 1991, 1992, 1994;
Marsh et al., 2000 ; Marsh & Parker, 1984), Marsh 5 ii,
FEMEH O I EADFEZEAKAE L IEOBRICH 2 23,
ERR 7 T A DEFHENKLEE (R 7 5 ADEHIRE) & 1T
BOBURICH B Z 2R WL (Figure 1 21), “Ho0
F OISR (big-fish-little-pond effect)” & MEiE 1 % LS
ZPEREIBLI, 2hid, RICKEOERTH->TDH, B
CTELELEED» D DFERD 2 0VIE7 7 ADHTIH,
BHERERERD EORBOL D ICEENRFEENED
BLazml, HE D TEROEETLDDERKR Y
T ADHETIE, VVDEWERER D EOEBEDI:D
WKHE LWEENHCOES2ER LT E LI B
DIETH 5,

Marsh (1987) 238 L 7z “HodoiEsiE” ¢,
R UREHOERETH > THFEFKEDOFOERIIAZE
L72iEDDICANT 4 7T hEERHL L woiz, D
FOEREIZODOREIYHOREELRELIZDDOTH
D, RIBENILIDPERRKERRELENAL, LTS
HE T, TNW2XFTHETCOEIEMIAFELES R
BNTWVW3, 22T, Rix “HROFOEHEE” 2RT
FARFRIC DWW T, RSBMBILTWZ LT 5,
“HOPDEIHR" ORIEHIRAF

4B DEBDER A 7,997 & 2R 1C L 72 Marsh
etal. (20000 O TIZ, EADFEFEKEE 3 A%) &
B DFEEKUE B A%) ICE DL THTFHEE R 9 3
3) BT, BN X 2EEMECEESOME (P30,
HEHEEED 1 12 % & D B b Lfl) ZRRETLIzE 2 5,
Table 1 R L7k 512 o7z, Table 1 &b, %

FR(I S R)
DFFKE

BAD
FEMNACHS

“H o th o i %) B (big-fish-little-pond
effect)” @ E F ) (Skaalvik & Skaalvik (2002)
& 0 7ERR)

Figure 1
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Table 1 fEA " EEDZEFEKER DOFZEKH OB
ERL D kA

(EPNQE =, & — —
& i = it
&
FEHlfE -0.24 -0.38 -0.45 -0.29
FARFE -1.14 -0.96 -0.87 -1.08
n 1742 709 56 2507
h
EHIE 0.12 -0.06 -0.17 -0.03
HAfHE -0.20 -0.09 0.10 -0.08
n 704 1384 514 2602
&
EHIE 0.53 0.38 0.26 0.30
HARFE 0.79 0.80 1.22 1.12
n 125 521 1972 2618
at
EKHIHE -0.11 -0.06 0.16 0.00
HAfFAE -0.79 -0.15 0.95 0.00
n 2571 2614 2542 7727

(Marsh, Kong, & Hau(2000) X b {ER)
W1) Ei, EELLETH S,

HEHCOHSE, SROFEEKENTRDIZEETL
TWEZERDHD, FlziE, EADEEKEH F
REOARED, BOERICAE LSS O¥ENECH
&2, HERLE0.10 OHARHE BAOEEAECEIHTT
flanrfE) 25 ENFREESN TS, EHlHE
—0.17 L 2> THBY, MEOME» 2D ORER DM
HBEOBHETEND (WEDEIF-027), —F, RUL @A
ANDFEFEKED [ FEOELED, BuAEDOSRKIC
AFE LB SOFENECHRIE, BIRFE—0.20 1
AL CEAHEIZO0.12 L2 >TED, HEDEIZH+0.32
Enb, I, AIUEBEOE®RTH-TH, BT
EDEMEIEDL D OEROFTIE, BEFREELLED
HBOL DI EENLFENEHCHMSEERL,
DTERVEFEEDY OFERRL 7 7 ADOHTE, L
VDKWL B & DB D70 IiF £ L WEERNH
CEEEEFEERLRTVEVD “HOohOERIR” 2R
THDTH 5,

¥ 7z, Marsh(198D) 1%, [BADFZHEA#EL I > b o —
VU T334 (Figure 1 21), A£EDOFENHOHE IR
V2T FRE D FFEKHE ORFHE(R AR AR (8 1750 12— .23
ThHolZEe®2RLTED, VNILDEHWERIZFTE
THIEREST, BEWNRFENEBOCHE 2K L

o6k F4T

RIF LB END “HOFOEIE” #FEIEL Tnd,
FERRDFER L, B2 2EOERKREEMRICUHE <
DT TRENTV S (eg, Marsh, 1990, 1991, 1994 ;
Marsh et al., 2000 ; Marsh & Parker, 1984), Table 2 I,
Marsh & Hau (2007) 2% 26 4 EO&EKEERRIC “H
DHDOEFNR” 2R LR EZ DD TH S,
26 AEH 24 HENCB O T “FFOTOEERIR” HSHER X
NTEY, ZOFE RERFREOHEEE O — .20
THoTz,

¥ 7z, Schwarzer, Jerusalem, & Lange (1983) ii,
Marsh & L 38 % -7 7 7u—F2HwT, “Ho
DEEFNR” %R L T\ 5%, Schwarzer et al. (1983)
DIINFERG I S FEIKHEDE S hHEICHEE L2 K A Y
DELICH L CHFENECHSEHE L2235, Hh

Table 2 264 EHIZBIT 5 “FOFOESE” 2B 2

P AAOFEZFEKEEL, ERRAFRNCERL /2K 7 X b (place-

ment test) OFFEREFEHAL 7z,
BRI OFEKAEIL, FOERITAE L TAETES O¥EAED
SEEE AR Uiz,

B BRI € 5L D FER

E4£ WAEER WHERS BFLPE
1. A—RX+3U7 4,916 223 -.23
2. A—ARNUT 4,444 163 -.23
3. N F— 3,715 119 -.12
4. TIIN 4,015 258 -.26
5. F=x2 4,785 189 -.24
6. Frw—2 3,973 199 -.17
7. T4rF R 4,768 153 -.14
8. Favw 4,815 208 -.30
9. NVHY— 4,526 147 -.05@
10. 7425 K 2,991 83 -.18
11. 745> 3,785 136 -.24
12. 45907 4,931 163 -.36
13. & 4,913 134 -.02@
4. Z+E7 3,552 128 -.06
15. VeFryvayfy 297 9 -.20
16. V7> 7N2 3,009 24 -.17
17. A*va 4,231 158 -.08
18. #5>% 2,480 100 -.26
19, —a2a—Y—5vFR 3,473 152 -.26
20. JAv A 3,863 162 -.18
21, HBALLHTL 4,528 147 -.18
2. vy 6,316 217 -.21
23. AWV z—Fv 4,325 149 -.33
24, AA R 5,522 213 -.17
25. A FYR 2,264 89 -.23
26. T AU AHERE 3,121 126 -.26

M 3,983 148 -.20

SD 1,190 57 .08

(Marsh & Hau(2007) & b ER)

# 1) BFLPE (big-fish-little-pond effect) &, {HA DAk #E
(gL s T A D) 232 bu— L LBEOEERN
B ORI RIE T SR OEEAEDRERF R OHEEHE

Th 5,

E2) WZBWTIE, BELZEEASNIL -T2,
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SR II L NV DOBEOCERICHEAZEFE L OV
NNV DEOERICHEATZEFED /D3, I E LWFEEN
HOBEEERL T/, hE1ELEOKDY IS
W, WMEDFEENBHCHSICRESZ Lo T
2o B K, KA Y DEFFLEERRIZ L IHIFE (Schwarzer,
Lange, & Jerusalem, 1982) 128\ T, FEHEKEDOZ WHE
ENFHAREDOB ERICHESY T 2 L¥ENBEOES
DET T 2% —F, FEKRKEDEROEFEIZEAKEDE
WHRICEF T 5 L TEENHCHBENE £ 5 I &
b shTns,

Rogers, Smith, & Coleman (1978) &, /NEE% 7
7 AWNDOREARNE % b & BHE RALEE « R - TAIEE
AL, FENBOHEN Z N T OB
CRBLIbDER>TWEZ ERRWIELT, —7H,
INSNFEER T FZADHE EDIZS W, FELED
BAEIE % & & B EOIRE « AR « TRERICS T 7
LI A, IRSEFERA DY & FENECHEOMIC
BREEBZBERBE SN BP0 T, &5, FEHEKEN
VAR, BEHAIREK 22XV bEE2 T R
(mixed-ability class) I\ZfEFE 3 2 HVE EM R FEENE
CHSERE LR T LD LT, FEAENMEE
&, TE2 7AL) YEENFMREK Y 7 A CERET S
FREENEHOH S EW I LR E N5 (Marsh,
Chessor, Craven, & Roche, 1995 ; Marsh & Johnston, 1993 ;
Tracey & Marsh, 2000 ; Zeidner & Schleyer, 1999) 7t &,
“HoFOERNE” 1k, 77 ABMIIBVL LRGN
L EDHEREINT WS, Marsh 5D 7 7o —F 1 &
VT, AADEEKEL DY POV LGS, 7
7 A DEFEKEIFEADOFENHOEZ S AA T 4 7
WEERYE 2 3 2k (Figure 1 28) b RFICHER I N T
V> % (Skaalvik & Rankin, 1995),

Tracey, Marsh, & Craven (2003) (%, & DM
EHEIE (1Q=56-75) £ RICHFEMB OB ZRET L2
Y25, BHEHY R TALOLIRRIR Y T A
W7 NWVY A LTEFEL TR RO T2, L&
FRAWETNIALFEEL TOIBHEREREID L, ¥
#ECEER Mz, —RWLZEHECES (BERE)
20T E O BES: (Peer self-concepts) b W 2 & & Hny?
L7ze &9 LB ESLHRERER ZHRICL:
MERCBOTH “HOFOHEHIIRE” BLALSHERINT
V1% (eg., Crabtree & Meredith, 2000 ; Marsh & Johnston,
1993 ; Tracey & Marsh, 2000),

“HOFDEHR" HRIZTEE

FNTIE, FEAREOFOERKRZ 7 AXFELK
E0 D IFENBCBESET I 2w “Hodo

BERNE” o7 EREICIRED L D REENELC LD
TH?I, BEHTORR L1, ¥ENHCHS
FhOE E LvaDER, TERRERELZEEST 2EER
BN TH S (Marsh & Hau, 2007), B, FENH
CHMERFEREOREERNTH A Z LB INET
B < O THR4E X N (eg., Boggiano et al., 1988: Eccles
et al., 1984; Grolnick & Slowiaczek, 1994; Guay et al., 1999;
Pierson & Connell, 1992), TERZ¥HEMNEH OS2
B35 Z el & o THEEERVHE S LT WEENC
HdHIENFELEINTWS,

“FEOFRDOEENR D RIZTTHELZHEPNICIRZ 2D
D& LTk, Marsh(1991) OB H %5, Marsh(1991)
i, 36 BOERA 14,825 £ % xF R U THEWTHY 2 1
FEITH> T D, ERAFRNCER L AR
TAMNDOEEREADFERAREL LT, ThEa2 b
O — )V L7358 DEBOFEHEKEL, SR 2ERE 3
ERC BT IFEFEMBACHS, FECHTIEhN, ¥
EOBZE IO T 5 EK, —MRH HCME (AE—RH),
FLTHEE LI NT T A NTORERE, BEAET
NRTODEBIZBNWTAN T 4 ThEEEEZ2 252
RENTZ, TbbB, AFELILERDEZEKRENNF
Thidh 313, FENEOHESC L 257, X1
RAIEICBOTAN T 4 TREENEL D I LS
PRSI DTH D, LT, FEAEOFHHEKA
AFET DL &> TROEEZR (22T’ Sl
Wiz7 A OB DRSS Fax A2iE, FENED
BEEBHENT 5 2 ENEIEI N, i, 2HL70V
RVDOBFOEBRANAET LI ENDANT 4 7TEE
I, BRERICBVLTDALR ST, KFE2ERIBT
ZHFNT EHEHIPER, BEOHBEERLZLE B
THhEIC R ons Z LB IR -T2,

4 SR DOMBTERERR 21T - 72 Marsh et al. (2000) @
WRICBVWTH, FEKRKEOFOERNAET LI L
NDAHT 4 T BIIRPREgET AL, FLT,
BERRD LW ZDANT A TR EWHE LN
REANTWVD, 51, ER2ERE IERIBITS
FERAEICIE, BEOFEEME X I Pu— Lk
Wb, FENEHOCHESSFEL RIZT 2 L8RS N
726 2FD, VRUVDRBOVERIEAF TSI ETEHEE
BN EH OSSR S 1, DR, FERE

S EENBECOHS L FEER L OB, BEO¥EER ¥
¥WBECOHES RO ZEZR E Lo T AROHEERN
BENDD I EHBHRENT WS (eg., Guay, Boivin, &
Marsh, 2003 ; Marsh, Kong, & Hau, 2000 ; Skaalvik &
Hagtvet, 1990)
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PETT 2 L0 —FHORRBER 7o v A8@ED o
JeDTH 5,

UEBER L T L5, rxAlmcERHcb
2o T, “HOHOESE"SEE R RIZTT I & HER
ENTW3, R, “HohoENE HIRICOWLTO
MBS L SBROBER R LT 2,

“HOFDEHR" MREOFER L SENRE

Marsh (1987) 43 “HOhOEEFHR” 2B L TLIK
0FENBELI ELTWEY, SHE T “Hothos
FHER” 2T IMEnEREI N TS, 22T,
ZFH5 L THOb Lol “HOFOEFIE” B3
DRIER ®ET, SBROFBECPREEZFH LTV,
LRILDOBWERICET 32 E DRSS T 1 ThEE
(Z7WT

BT & &5, FEKEOROFERDP 7 7
AT 22 EiE, 2AHT 4 T ENP—HLT
MERINTWBY, T L VRNVOEWE~RICET
L2EeNOEZ, MbalT 4 TRHEOATIER
WwWeEZHNE, BlZIE, BOFHmOHSRIEIE I D
W EBERIRR 2L Tw 3 Tesser, Campbell, &
Smith (1984) @ HCFHHEHERFE 7V Tld, Mh¥EOHEHE
RHASOZNE HK L CHOFE TS Iz, 2o
D7 ABEAL TWw3 Z L EHLTWS, —D
12, MFEDOEBNIEHITIC L > THEIHMELBREIC R X
B EEEEFE (comparison process) THDH, b5 —D
i, MEFEOREEBLBF KU >IR—HT 2L
W&o TEHOFIEN FF 4 2 KMEFE (reflection pro-
cess) TH 5B (eg, “TOVRLODEFHDNFRICEDSNE LS 2
LR BRECORD ), 2 LT, MEORENBS LD
HEVRRIC I ABERBRSERIC R S5 T L RENT W
% (Gibbons, Benbow, & Gerrard, 1994),

El, HEWT A T T 4 T 4 BER (Taifel, 1982) 12
t2t, BERBIZASOBEAWZT AT YT 47 4
WE-oToAEST, BB T 24420, £
BTATUT AT A XHFEEEZITLEINTWVWD,
Bz X, NIWHEROD/ 7 3 —< > AREOLERICK
VT4 TRBER, NRERD/ N7  —= > A0MEW
BRCAA T 4 7RG R BAICH 5 2 LR h
T3 (eg., Hirt, Zillman, Erickson, & Kennedy, 1992},

IO LIHIE»OFZ B0, FEAEEDEVE
Hiclg+ 2 2 &icid, BEMNLFEENACBESE
X5 RBLARD (b3 v KBGERS) @y T 5 afEe
HHEZ S b, FEOBRIE, 5 (basking in
reflected glory), [G]{b (assimilation), [G]—#3 (identifica-

tion), LTIV > 7%1R (labeling effect) 72 &, Bf
FREWL O THEBIIEZ> THENTWEY, 22T
BF—ELT, BS LD bENME - EFOGEELVH
BOHCHEGIIRY T 4 T ELE 5 15 2 L5
E N Ty 5 (Cialdini & Richardson, 1980; Snyder, Lassegard,
& Ford, 1986 ; Tesser, 1988),

L LS s, “FohoiEsif " icBEd 2B
WL, FERAEDOHVERICFIET 2Lk - T
FENHOHRIWCRY 7« ThBEL 52 2938 (<
I T BRI ENER T BT 3) IO W T HE S Y T
TeHZR T £ A Y, Marsh (199D 3Ry 7 4 77
FERRDOAIEER I OV TED DD, IhE TI2E
gZahil: “HodoEE” 1, ¥EKEOSVEH
WHRIET 52 WX B35 T 4 7ishE (g ks
B LER) ERY T 4 TRENRBHESRR S K
BHRRTHL I 2T RLTWS, Tibb, K
VT4 TRENBIRB R ONBDEELTYH, 24
T 4 7 WESHRDIER CE LD, HADEEN
HOBESWC RIZT v L OB O T R
AHT 4 T7TER>T:ZEERBLTHWEDTH 5,

Z it L T McFarland & Buehler (1995) %, &
NETO “HOPOERR” W, FEAEDE
ERIZATBT 2 ENDANT 4 TIiHEBERIRE & RY
T4 TR EXF L TCERL TR W %
RIEHRL Twd, o, AVHERD N7 x—=
YADBBOERICRY T 4 T RRE 2 EA S, AR
EANOFE VD EPHOEFICR SN 2 Z & (eg., Hirtet
al, 1992) WEHL, ZHETO “HoFoER” I
B3 201580, BHOFBEMICN T 28552 FHR L
THRETL TR wE AR L 72, Hold, FHEAHED
HWEMICERBLL I LIRL>TELZAHFT 4 T
HBERIE, BB L T AEMANDOFEUT>ED
BECI>TETZOTREZOHEEZ-OTH S,
% Z T, McFarland & Buehler (1995, Study 2) %, K
HHEENRUEEREEROTFHEL2HCT, MALRN
BEMD/ 7 3 —< 2 AW DWTDT 4 — KN 72
BIERINZ, 2O BE R Lz, ZDFE,
IN—TD—BTH5Z EMiEZEVTWLEWFEA
i, AREHOER N7 s —< > 2L TOBES
DESIZNT =< AEWVI T 4 — KNy 7 2BL
TADT 4 7 BRI ETCH 20, 7 v—70
—BThi I EflifEErBENTHEEAKCIE, 5L
TZHRRBE SN W &R B W2 L7z, McFarland &
Buehler (1995, Study 2) DOWf5EIE, WHIEH & L T
DEANDINT 5 —= > AKENERFZI L > TEIES
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NIEBEERICE2HDOTHY, i, EAD¥EE
FHOMSCRIZTEEETH NI L DO TIE RV,

“FOFOEERNR” OFHFT 4 7B ERS TS
AHEMIC DWW TR 25 2 1 BREVIHFETH L LS
Z2E9,

2O LIz T, Marshetal. (20000 1%, %
KEDFHWEMICHBET 3 2 DX H T 4 7L
PR ERY T 4 7KW REXAL T, WEHDEF
MeRET 21T 72, ZOMER, FHEAKEOEWERIC
B35, RYT 4 TREEBIRVBEET S
TELTEIINTSD, AAT 4 TR HBEHHRERY
T 4 TIRRNEENR BT 5 &, EEIICA S T 4
TR EIRBE N E R EIF L, Thbb, FE
HHOCESICRIZT RO 7T 4 TRENBUERET > B
O—NT3E, 2 ba—LLEWESICHERT, “H
DOFDOEESNE” BWREL BB I ENIMLol (2
-V LALBEOEFOEENECHSC RETEROYE
IKEDIREVR IR B DHEEEIZ-20~-24 Th-o7-DextL T, 2
Yha— L EER-33~-34 THo72),

ORI, ¥EAEOFVEFHCFHET L L
ZiE, FHBE VSR RY T 4 TiFELEIIER
T58, FRULCHAT T 4 T ENKRE L, ¥K
DLV EWBWIRBHEAEEOIFELE LD L, ZOR
HADOFTOHEDREROIFE L EDHH, EFEDE
¥PWHOHESOFERIC L > TEELREW®EZ LD LD
RENILET 25, LrLAEWS, RK¥YT 4 7THEL
BRIREPHER SN Z 8T, “HOFOEMR" D 24
T4 TR E R R - MRS R DITE, BEWH
BLTWAEMANDOE—BRE2ED LI LB TH S
EVolc ) RBEEVARICZ 2R EDEZSLTHS
Do GIE, T LHEAERFEERLIZMANED R
N5,

—74, Ludtke, Koller, Marsh, & Trautwein (2005)
by, 3HT 4 TRHEBIEE RS T 4 TN BhR
2XAIL T, FEAREOEOWEMIFAET 522 £~0D
BHERRETI LD, MODOHMBELEBOTRRY T 47
RENBRBHERINTE ST, ZOHICOVTIIE
FREVREORMMBHD 25 Th b, FHEKEDF
WERR AR T 5 2 L ict T 3£ B DR
HEERBLILMRIZZORNDEL, S%EZ, 5L
TREERIRL, RPT 4 THRENRBIBRE AN T 4
T LR R XBI L TRRET, FELTW L I EnE
Fhb,

“HORDEHR” OIILEIZOWT

“HOFOERIR" 1T L T EEBR >N SO

TH55 0, “HoFDEENE” DX LZEIZ DWW TIA L
Kt U 7o K 2 F921c, Marsh & Hau (2007) 23%
%, Marsh & Hau (2007 i, 26 »EOERKE 2R
W “HOH DR ERET LT, TORE, 264
F 24 ET “HOFOENRE” PRI N2 LD

(Table 2 £8), Marsh & Hau (2007) 13 “HDthoik
IR U R TR RSN BRTH S &
ER DT TV5E, LrL ZoWETiE, BEgEes
WEROT “HOFOEERIR” 53 26 4 E O EE TEE)
TE52OLEIDERITLI-EZ S, BIXZ/NZWHoOoD
RIEVRREBOHEME (001 BEE L k-2 85D
b, “HodboEMR I b2 TEREMICAS>h
LERTHD EFEmIIT DL, PRERATHSL LD
WEZOND, BE, BELNCH) D2 ECE
WTIE “HOoHOEME” BRLATHIRV, 2H,
BEENCH Y —DEICBW TR “HodoiEshR”
BRONKILSTOPICDOVWTEET L LI, “H
DFDEEZNR” OALE I DWW T OFEM RGO LE
EBRABD,

F 72, FBICHA L7z Marsh & Hau (2007) D X 312
¥z e XX b 2> 72 b D TRV, “HodOEER)
B OoxfbE BT 205 & LT, McFarland &
Buehler (1995, Study3) & Marsh, Koller, & Baumert
(2001) BHBDT, TD2DODHEEBNLE I,

BT, XMEEEHHEDS T LS LT 23RAITVLO»
»H5HH (eg., Fry & Ghosh, 1980 ; Kashima & Triandis,
1986), Z® 9 B Markus & Kitayama (1991) i, [#H
AN B E S8 (independent construal of self) | & [#H
HiFAIE C 8 (interdependent construal of self) | M4

mERWT, BiolXbic B 5 HOE OBRRE & [6]—

DO A T 2 2 R A BRIBL T\ %, McFar-
land & Buehler (1995, Study3) IX, 25 L7zBHCEDX
ftEZcEBL, XIEWBEOBDE VI L - T, “Hod
DENR” DAFT 4 T EBREZ DD TR0
EWERL T, O EREERICL > TR LICREE,
&L SBEL - MBOFEEE L THC 2 2 2 HA
MUMWBECE M2 b DEAEZOEOLE X, AN
EHOENT T + —< VAL TOEFDE > 7
NI F—RVAEVNSI T4 —=F Ny 7 ZEL T
T4 T RBE R ERIC D 08, fFEENEDY
Dz NfEBfRO—H & L THD ®# 2 2 HEHAN
HOB 2z b OEREREOEROAEFECE, 25 L1
HEMHPEH oW L2 RWZ L7z, McFarland &
Buehler (1995, Study3) DO#FFEIE, AANDEZERNHCH
ABRRIZTEAOEE LR bOTIEE WY, HE
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566 BHELHEYIR B Fi45

DIALEI £ > T “HOHFOENRE” 1IBEANEL S
AJREMEIC DWW TCRB 2 52 R TH L L5 2 5,

7, “HodboER" O tECEIT S5 —>
DOWFFEIZ, [HE N A Y LIHE N A Y BE I iz idn»
DORAYDOEREKEENRIC LI Marsh et al. (2001) O
WELH 2, [HERA VI, BHREHCIE IE2EDL
BOEBIYATLABERTH>72DKKNLT, [HAEKR
AL, BFEPENCHD R Y HA T 2 8E
VAT ATH- T2 BERAYVYOHER, BHEY AT
LDREFFIHER A Y OZFNIIBATT LD Z Lk -
72o Marshetal. (2001) 235 N A4 Vi EBRICBIT 3
“HodtoERR” 2Lz 25, MEEERKES
W, IHEFAY XD BIHEFAY D7 7 AZB W
T “HOTOMEERE” /N E o7l EE2BWIELT
Wb, EZAVFDREDERIIRFINESRY (2
D AEF A VD “HOhOEME” OFENKE D),
B1ERBICBOTIE, MBRXELELRLL BT
ZELHRTHEL T2,

Marsh et al. (2001) @ “HOHOEFHR” OXbE
BT A EFFRI, HEXIRIC BT 3 BEPHSEES
EVSTEEY AT LADEDNICE B EELZRD HIT
72bDTHBEFTR LI, HHEOFTYH, HEREEL
HBALTEHIRRRICE D SEHE Y A7 AWFEF IR
WEO 1D TH2ER (Tsang, 1998) 13, 3L “Froh
DOEEE” RN D Z L 2R UIERE D H D (Marsh
etal,2000), 2 9 L7-fEMLLE 2 (B X ¥ 2 HFN L
HERE & o LERD, “HOFOER OFED
ZOREBEORKEIKBFRTIZ LI+ EFEZOND
D, BEDL IS, 30wt HfABREROERE IZRER
XNTEST (RO [“HOHFOER” OREBEHIZOWT]
DrZHTHRS), SHEMICRETL T hidx
SERNWTHH,

“HOFOERNRE” OSUELEIC D W T OMSEE, 20D
B L, SBETEICRNL Cwuridhid
ZHEROHEETH L, BIRVS, bBEEZWREL
7z “HohOER” OWFRITERTH 5, —Mif
FZZLDZHOCHESEETHLHERABW T, #
SRS £ UL, F-HELCERSKE LEK
LD ENTBEINTWVWS (BHE 1992), 25 Ths
olE, “FohOEIR O AT T 4 7 BB TH[E
KRONDZZEREZONLETHELS, —F, HAW
FBECENER TH S & &b (Markus & Kitayama,
1991) HAX L Z=FEET 2 L, “HoOdhOEERhE” O
AT 4 TR EPEMINLAEELFHEZ S b (B
3k L7z McFarland & Buehler (1995) #8), HHE 2 X5

U7z “HohOBERR” HIEBfFl-nd L IA5TH
%,

Lo “FoFoER” ObE BT 258
DWITESHBOBELARRTEL 2 51F, BB~ -E
D, “HOTOEME DRSS T 4 TR RABNE & F
BT 4 T HBIIRE R XA L TR L T BLERD
w3 HTH3, McFarland & Buehler (1995,
Study3) WX B 2 LW ECBIC L 5 “HOFOER)
B OEEDENIL, BF ORI T 4 TRENIBR
Ricksbo, 2V HEBANWECE 2K 2 b O%E
MEEXAED ATz B 5, REMOEN /ST 5 —~
VAWML TEHEDE /27 +—< > AR L TH
BT 4 7TREIE R, OLOE, U EDEWER
PERMDFEEIC IR T 4 7B LZ2DTH
LEFEzZHN35L, —h, Marshetal. (2001) OEFE
AT LDENCE D “HOTOERE” OFEDY
bER, AT 4 TRHBRIZE 2 DE EHEX
N2, SHRIIMEEXH U7 s S EFFe 30 &
BOTKBTHAD,

“HOPDEHR" ORBELHIZOWT

“HOFOERNR” EEF KW T 5 FHEE (moderate)
EHEHEZLBBICIE, SR2ODMELSDOT S —
FRARETH S 5, —DIF, AHT 4 7k LERNE %
B SEL2EREPHEL7 7 a—F &, 5—21%, K
VT4 TR EED LI BERERL T S —F
Tbh5,

ZDIH, RYT 4 TREXBHRICL T, “HoD
FOEERNE” DX T 1+ TBENMERT 5 2 L,
Sz #H7r L 72 McFarland & Buehler (1995) ) EERE
EERICI->THs NI > T w3, McFarland &
Buehler(1995) D#f3E Tix, EHFHEOXLIZEL Tw»
5 REFEAREASVEHERI]E (collective self-esteem) D
WRFER, £ TREOLRFEEWHERT, “HotbolE
BR” DEEN/NS VLI ERREL TV A,

¥ 7>, Marshetal. (2000) O HEBHOREREIE S
MR LIZHRICB T H, 24T 4 7 tbEsshRic
HARZERY T 4 7REABIRIZ/NZ LY, K
T 4 TRENRBHHRIC L > T “HohoBERIR” O3
BT 4 7T RFERFENEINEZER2RWIZLTWS,

—H, AHT 4 TR HENR AR & & 5 ABAK
DFAER, MED L ZAER S Tui L, “HFodo
BERNR” OERE L 2B 2 EE I 2 HHN
BREEBEAMIZ I LIk > T, “HodoiEghgR”
DAINT 4 7 EMER - HE SN BA[EEM X4
RT3, SDE ZAEIEIFIN TR,
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1l 2 i Ludtke et al. (2005) 13, HENFEH S~
D74 =Ry 7 OBBICERR T 2 #HLF (teacher’s
frame of reference) %, “FFOHDEMRE” ODAF T 4 7

IR BRI - R T S RBER L IE DT TRE &
fTolzo 2D, FELHICAY OMFE L OB E

DT 4 —F Ny 22T HHED 7 7 A BT,

“HOFhOEERNE” O34T 4 TREENHL, HL
ADFEH OEFILILE, T 2bbiBEDOXRITEDH
BRICEDSW 7 4 — KN 22T 3HEID 7 7 AXB
Wi, “HOTOESIR DAY T 4 7 e E IR
éﬂ%tﬁﬁ%ifﬁobﬂb,ujbtﬁ%#ﬁm
TR L 7 T ADFEFHEAKEL OXEERIZR O

T, IRBTHEREI N » 5T, 72771, Ludtke et al.

(2005) DFEFRIZ, HETHSH 2 RO BEEYS 2 T E
TH5HDOTIREWV, FELSDFEENEEHESIIEWL
THEMHERA T 2 IO ER SR S 1, HEEFY
HE i cHE IO 74 — RNy 72T 3HAID 7 7 X1
BWTE, 2 ThWY FAZHART, EEOFEYN
HOHESNE Lol ZENRENT VD,

% 7>, Ludtke et al. (2005) OWFZETIX, WA DAELE
DREEKERZ LT, “HOFOEHR O T 4 7
REENTAT 200, Thbb, EADEEALED

FEEETHE e DD, WKDOWT LML &z,
Marsh et al. (2000) X [EFRIC, FFEDFEFEKEDF &

W&o T “HOFTOHERE” OAFT 4 THEEDK

XEXGEVWIIEWI EB Doz, DFEDEFEKED
BOEFECES T, GVRAELCBWLTY “HototE
R DATT 4 THEEEH > THDL I EREN
770 29 LIckEE %2317 ¢, Ludtke et al. (2005) &
Marsh & Craven (2002) & [@ffiz, “HoOdhosEzhs”
AR, W, HFEORLRBFEICRKET SR
RIAEHICR o2 CRECHRBBHERTH S Z
EEFTDT, AU <, Marsh & Craven(2002)%® Marsh,
Hau, & Craven (2004) & “HOHOEZIR" OFHEL
BERODITHT L 2RAKD, wih bRk
H-oTWwb,

UERRTEL &L 512, “HOoFHOBERNE” O HER)
BIZXBANT 4 TBEREN - KT 2 ALK
FEDEIAERIN TN, LirL, “HoFotE
FER” OFRBEHIC OV TOKREEZ, ZhETtHor
TN TE i3S VEL, “HohOrELhE" 2k
RS TF—RIICRONIHRTH S EiEmIT 5D
BRETHS 5, BHE, Table2 KBWT, “Hodo
HZHE” O A4 X (RERFREROHEM) ICEZBR S
i, RYT 1 TRENBIRIC L 5B LS

BULEENEOES ' 567

S0 DFMBEEBIHFET 5 T L EMEE-> T 5%, HE
EREFES S Lid, “HoFolRR” O MamaLL
B EHBITZ b oD, %I, “Ho
T DWEHER” DAH T 4 7B ER - BT 58H
BEAREROUHT BB RRE LI THLI,
FR2 7 BEBUR & FERRPEIC DWW T

ADEHOFHME T 2RIz v 2 #ERIEE (frames of refer-
ence) [ZIXFEX b D H %, Skaalvik & Skaalvik

(2002) &, ¥EHLF:Z AR EERLFE (internal frames of

reference) &} HEHIFE (external frames of reference)
WRAIL T2, WEIZEME: I, B2, BEO
BEOREY, MOBRIORBME L THI Lz
RIEOBCEDOAE L LB L THII L 72D 352 LTH
5,

— T DAY L R X, AR THRD HIF T & “H
DOHFOEEHE” OBHRO L D2, FRPLI7TALWLS
7o RS LR D HEYIRE & 75 5 S LLEL (group compari-
sons) & H4r & REEDOME % L % 8 A LB (individ-
ual comparisons) |2 43> & #1 % (Skaalvik & Skaalvik,
2002), TIHDOHBOKE E WL, FALEI KRR 2
BRCIGUT, HEOSY —% v F 2FERT 52T
ELFEFE TH L DIcxt L ¢, EHEBRIEZEADE
Bz iE & & 2 W aREIR 2 ELEE (situationally imposed or
forced comparison ; Diener & Fujita, 1997) TH % &£\ 9 5
TH»9,

LIAT, AT rvEa—LTE @Y, EMNE
BT 29I EIL WHEIE bz > TSI TWh 3
—H4, BEOREHECB 2 BE - EREOMHEALLE
WOWLWTHES TR, BEACLHED RS0

(Huguet, Dumas, Monteil, & Genestoux, 2001 ; Skaalvik &
Skaalvik, 2002), b7 WO Hh T, BE - £#E0H
SGEDVERIMEORELEBErOZNEHET 5 |k
FHE 21T 3w 2 & (Blanton, Buunk, Gibbons, &
Kuyper, 1999 ; Huguet et al., 2001 ; #+1L1, 2006a, 2006b), 4 fE
DEFEFAED A LIC BT, AR (EHkE) L%
EWHCHMEOXZHFRORENR SN S 2 & (i,
2006b, 2007) HSHH S HIT7E 5 T B,

S41L (2006b) DFER 1T, HEKS 2 KADENTZITIC
£oT, 420 L BCOHMNELHLORE 4L
RFTWDTH S D D (Tesseret al., 1984), FD X 3 i
WHHSIHERZ b > TRV HATHL 2HE L, #
NIRAZLDIS &3 5[ EMDES] (Festinger,
1954) BMER L, FEREOM EBR SN DDl
T, BHKHEEBHRVACBVTIE, B OFERE
PSS IS ETIEROTREE ST, TORBE,
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568 BHEOHEEW

ERBEOR ENROAZTWIEERLTED, 2
THEENBCHEOEBOEEEWREANLFER L
o Tnb,

F111 (2006b) DFFSEFER L D, BS L D ERME &
OB DV ZRC RIZTHE LT L KT
7K, W3R RBERDSE N D D WITHET S
bOLEFzZ o5 b, Brickman & Bulman (1977) 335
L TWw3 X351z, T, BohRRSE & NEIGH
BIEROMAEHZbE, BHLEEY > TS &
BOIEBTELI, LrLass, BE - 400
HAEWBOFEESEICBWT, BEALBICOWTRETL
7etgei, BLRL7z@ b BN ZRbTIcdin, &
®ix, EALEDE S o 7o XARTIRBEILH 22 S5 %
B, W ED Vo LXXARTIETEIGA 2 SR U
DL DL EFHICHET L T 2 EPEEh 5,

&5, AALE L EFEEOMED 70 X 2K
HLIHRICRSE, BRTHL, FREWL I RIS
B i, FEALE & £ O MH 37
1E$ %728 (Skaalvik & Skaalvik, 2002), fH<HIECED
Zuv R, BLUOZNCHED BEBITFER I CE LR
ERTIENEZONS, FIZE, RABIERK Y 7 A
KBWTEEKENGL BBV TARKEEL TS
ERED, BoLD bBEBEOR WY 7 A XA b E{EAL
BLTWwWaHEICE, FEMEBCHRICE 2 28
E2RDD, IHIWHMITE D oL, FEKEY
BEVZERIZETB L T 553, BENBERR 7 7 2280
TIRFFHEKENE T 7 AWEEL T L 44ED, B
DEDLEBEORNT T A AL M EFARLRL TW3
BECIE, E2VIEENREZLNDIDIEAL D, T
ISR BRI N % &, FORE TS & I &M
135 THA5, APHCOFHIET 2L, 8Z256<
Bz ¥R 2 ERL, £/, FHL TWL RO
Bx, ERMOBPEPBZRZONEEZTLBZENEZLHN
578, FEHBMIBI 2FENECHMELMRETT 2
WZHizoTIE, Sk, B2 RERREFEEL RS
MBI S>TL3TH> I,

& 512, Marsh #uicED SN TE L “HodFo
R BT AWTTEIE, £OXRMBITE A EERE
Thb, THITVE 2T, FRETHEEKEDOREL
ZFHRIEEAS BN FER EHART, @ (p2v
AR TIXERNC & 2 ¥ AR EREERRS
NEDPOTHAHI, HEDOH LI PROZER U h
BT, ZRRDICEHVERBRZIEZ > TEHEH, v
XK (B WRTAATAZ E, BoEDH XL T
XDLEEDISIAVAEERHD, ZhETOHRR

56k FEAE

BT bBhh b —F 312 “HodotE, KiEgras
T ThD, Lrl, EELIWLTAMNIL->TE
ELr~_LD kSRR ATOMBED T E 7 4 — K
Ny 7E3NRTVEKRELZREST, /N FELEIZY
TARXA N EDEE &V o T BT 7 B A T O HEHLE:
ULRlznZ ene#Ez 5, “HodhoER"IX
IN L RVIEBWTEREIDRTWVEDLE LD
TERWES D b,

FEBIE, INERICAZET DE 6~ » 5 “GES7
Z “MAOHRRNTLERNLFETH Y, Fh oIz
BRI EL2 5250 0” LEHTH IO k3
Z DR X 1L T B (Ruble, Eisenberg, & Higgins,
1994), Z 9 LIERRIDFEZ IV, H D WIZFEEROD
HEE DEMEFEERBRTLILCLD, FRHEL b
WCERR Rt SR SIEMT 2 b0 e FEZ oD, %
7z, B b BRI A, HERROFIREK G, FHsds Lo
LIZONTEZTL 3TH 5, Monteil & Michinov
(1996) HIEFL TV 2D, S OZE I TR
WKLo TERD, MBI L & bicHz T8
BT 58543y 7 hBRE-2Pal L bFERRECSE
WTIE—TH 3, “HOFOHERNE" BT 2FEICD
WTRHN L2 DIZRY5F, SBIIRER I FEE
Bz BWT “HOFOEE" OBFHLZOREICD
WTORST O LBEIZK>TLB3THAD,
“HoPhDEIHR” OROT 4 TREIEIZOWT
BORLICK 205, “FOhoEZR” 213, UK
BOEETH->TH, RS TEDZERIDLY D¥KD
L0 7 ADORTE, BELERELD EOLEBDT:
DICHEEN L FENBCHMEEKL, bV Tk
WAREIZD D ORI 7 5 A0OHTIE, LRIV OEN
HHE7- b L OB O D ICiFE L WEENECHS
ERLPTVELIBHROIETHD, EI508Ih
FTO “HofOEMR” BT IHEPHBICB L
T, “HOFOEMR” OAF T 4 7illEH—D %
D, FEKEOFVERR I FAXHET LI LI
£oT, BEWEBEFENACHESETHE LT EWL

74 T E—FEAREDECERP 7 T AICHET
52L& T, IFELWEFENACEZER LR
TOELSAE—ICIEFERPETONT I Rholc &
I Z %, #12 Marsh et al. (2000) #3, HE»R~X
7% % “big-fish-little-pond effect’ T3 7% < ‘little
-fish-in-a-big-pond effect’ & + X & /5o 7z (p.337)” &
WBRTWBIFETH 5,

Zhidv ez, BHEOMS T OB, HEHE
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SL C BEHEC BT 2 FENECOHS 569

PHRBOBEEBREOEHD, EITHEFELLDORH
EMRFENEHCOHMS25HI LI LB TELDT
HHEIDEVSTEZATONTHEOTHS I,
Hemic, BERICZREIOBWAERED, FHEAKEDH
WERR 7 T A A - RIE D ICEEN R FEENEC
BSETR LR TV ELIBHRICIE, WL TREEKX
REEEEATHYS, LrLAds, FR “HFod

LNBERETHH5, 5352 LT, FEKEDK
WARER S LD T 4 F vy TEBERESTZERED
RO R F 2 BRI, FFFCEELRREEE5 25
EXTESZhb LWV, EnHDIE, 25 LIERE
WWBWTIE, FENHOHBE2RHEI 5 L vwotE)
B ofiE I EEE E 2, FIrorE s
VLI ERBERILTIROLSTHS,

HEEKEMEOCEFICE ST, THEITRAED B
BESIRERER 7 7 A WCHEEE S 2 8, MBS R ERE
EDFLEDICE-TIE, Tl 7 AL D BEHIZ 7 X
WHERET 2 HAVHESOFEENECOHRC T 7 ADFHE
BHEZ2 5 EBRENTWS (eg., Crabtree & Meredith,
2000 ; Schwarzer et al., 1982), 7z, HODREHI IR d -
RERICHIET 2 2 L i, ¥FENECHEDOAZ ST
—RE e O S (BER) DHESMECHE S B L
THRIT 4 TREENR OGNS Z EXER I TH
% (Tracey et al., 2003)¢, Z 5 L7zfREA» S & DK
BRI RBEEL2 52 LIITERWES S, S5,

TR EE N S,

Eb)IC

HOZETRH L, FLb o 2FEKEOFHVERIZ
ANL S LRI > TWwa, FHiZ 1 DiCi, v

6 oL, HEMRUREKZ 7 AT E HOHCHEAS (HERE)
CRIFTHE DL TOERL, HECKZRETHD, Bz
i, Kulik & Kulik (1992) {3, 8ESIRIMREK 2 7 A DEZMME
DWBTHRE L7z 13 ORI RIC A ¥ 3T 2T /R, 13
D35 11 OFFE T, “HOobOBEMR” —D %0, IR
7 o AR, FEAEDEVEROBERBEED, FE
KEDFOWAREOHERIBFRZED 2HAH 2 -0 HERS L
TWwaH, EMICES L, BHIRK? 2 AdTFEboaS
A (HERE) BB LWL ESERIFTTOD, BEHRER
75 ADFEMECOWLTIE, EEDRESI/KEEIZEDLEIAY
FaTAMHENR TV EHE D 5, BEOER (B 213, #&ims
HEMHREEBHT 20ED) REDE L DBERDEL>TH
D, BEEICHERTLILEND S (FEL {1&, Ireson & Hallarn,
2001 £29T - A H - B « 22KER 2006 O [t U - R ER
DFIR] 2BHICSIhIZV),

N DEDERICITHE 5 Z i, [0 »0FENE
FIREDBEL EFEZ 206 TH2H, KRTHNMLTE
7z “Hodh R 2, I Lz EAERD S 0IT
PRIFEE VEZINXHBCEELRSLTVLD
b Ly, Marsh(199D) i, “FE b H/NZWEEIZ
S BWER L FENB ORI, FEKEOFHVFEK
WIT 2 THRoNZFRBRU ECEE L 22 (paTD)”
ZERBRL TWwE, FEAEOFHOHVERIITSZ L
WX, FZEERIBRIC (B2 RSN R BEL 7Bk
HHIEWEBLZTNER S W,

FIEFIZ, bhbhtgegiR, 25 L7z “Hodoi
R” BAHT 4 T RCE DT BIHIFE
STRETHLZO0, —ZbFEIMBHELZUNIETZS
BWTH? D, HBOCRNWTEDOREWARED, %
FKREOFOWFRRL 7 T AT A>T E» D2, BEH
Rb-7¥2ENBOMESEER T a3 T T, £
DER, BRERRIFRE2#HE 28 3boTidks
0, B2, YL REERETIE “H
DHDEERNR” DAH T 4 7T ELER - BRI 2
ZEDTELDD, ZORBEREZROTHT I &0
SHBOSHREE R 5,

“HOFDOEERNR” B34 T 4 T @rini i
AL, 121, VRIVOFGWERICET S
ZENDRYT 4 TRR, ThbbRERNBENE
HixkeyBlE B3 THAD, B TRLIED, ¥
BAREOFGHEFICBET A EIE, AHT 4 TRE
BIZHEARZ LFHWRD S RV T 4 TRENLBEIRY
FHET DI ENERSN TS, TEDLSICEHEE
NEEMO—BTha I L2mAT LI EICE ST,
EHODFIRL T ERAOR—E2EH 2 2 L5,
“HoOH DR 25505 LZOENEEZH
Nns,

2 DOHKIE, “HOFOER" O T 1 7 ix s
P 2 ERN E L CRETFANCIZIERE SN TR
WAl HERHEBEEEESI SRV D REERELE
32k, bbb, ADOEFEOFEERICE I
AT RYRHE Tl <, MTRYEEHEICE D  FRM A
H 5 OEANOMEF 2[5 LicE O W FHE 21T 2
ENEBEELDLTHS D, Ludtkeet al. (2005) DL
TiE, ARERICESWE 7 4 — RNy 723 5%
BiD 2 2 2BV TIE, ElHEIcESWE 7 4 —
RNy 7 B{THHMMD 27 A L0 b, EFEOFENH
CHESPEP o2 ERTRL TS, AU, #EW
g E W7 4 — NNy 7 0%MBTIE, 74—1F
Ny 7 DEE T/ x—< Y ADOMAEBR SN
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o3, BHCHMESOWET T2 eB8RmENTW S
(Marsh & Peart, 1988),, &Y % 5830 3 2 Hfrit s
KBWTE, PEROBE L SBROBEFE*EAE T, %
COERICE>THEELERB THDIHEREIZ, S
SETHELSBEITOINDIRETH D,

£ 2 AT, F, EHBE (Dweck & Leggett, 1988)
WEHT ZHHGENIEF TH D03, “WE T, ROE%
WMol D, AL D BIREHEZ Z ENERENTVLS”
EWIRHETAZIET, TELLOXTHESAZ
f3—78, “BETIE, REORLELIHST, KB
OFESPHESENERINT B BTS2 I LT,
TAOBZERBEEQZET I ENREN TS (An-
derman & Anderman, 1999 ; =K - (U], 2005), 38 0 HfE
PHEUCRENE2EDL L 22E0REL T 28EH
EEAEOE VAR, AL OERtEIC X ->THE
WEE Tl O ES E BT XITTHESERO® WARE
&0, “HOFOENR DAL T 4 7B ERHY
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Academic Self-Concept in the Classvoom Setting :
Big-Fish-Little-Pond Effect

MikI TovAMA (UNIVERSITY OF TSUKUBA) JAPANESE JOURNAL OF EDUCATIONAL PSYCHOLOGY, 2008, 56, 560 —574

Recently, researchers studying self-concepts have emphasized the significance of frames of reference.
The same academic achievement can lead to disparate academic self-concepts, depending on the frame of
reference or standard of comparison that the individuals involved use to evaluate themselves. The present
article reviews research done in classroom settings on self-concepts about academics, specifically the
“big-fish-little-pond” effect. Marsh (1987) proposed the big-fish-little-pond effect (BFLPE) in an educational
context, in an attempt to encapsulate frame-of-reference effects posited in social comparison theory. Marsh
(1987) reported that when the effect of individual achievement was controlled for, the direct effect of
school-average ability on academic self-concept was negative. The big-fish-little-pond effect posits that
students in academically selective schools or classrooms experience lower academic self-concepts than
equally able students in less academically selective schools or classrooms. Based on the present integrative
literature review, implications for research on the big-fish-little-pond effect were discussed.

Key Words : academic self-concept, big-fish-little-pond effect, classroom setting, frame of reference
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