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KwX T, MRV 77— LTOHHEKREECTERELTT, SIFEHMLOO0H 28T F A b
MEMEOV Ca—2fTo7, 7, HENHAZHEMIKE LELL, fiEE, HHWEEE2LEK
LSBT A b roDEREMEST ANBEER L ZOMELERE L, ZLT, ZOLEMIIE
2, FRSBFOER L ZNCHLEEE, TRELTOHESSME VI XIRICBWCHEELT 2 L%
WwlTce KX TIIEDWRD 3 Emh SEITHROER « MEERAT, Bz, KITHERZD LI,
7 ¥ A hEH, 7% R PEBGROEE, BEEZRHHAKEOPEHI O R—F P ELTREL, B
212, ¥MOFHO ) BEHE LB L T, MIEETHLEERLITLIEREHHENRE 2 8YCiTS
ERTERZVO»ERAFER, T74bb, HEAMH, BERR BANTEERROBESA» ORI LI,
B3I, FEOHUNHKAENEUEBT 2D INECRE - RIS TEREENMAFTERRD E
F, SCHIRRSERERINZ T2, BB, SBROBEEBERRL TERI 2D < o1

F—U—F RS, EETFFAN, FTEIMUE, EXRV TV —

ELCHIC

BEOEINI T FA N 2EES T NS NET S
ZEix, HEDBARZBHETIL RoNAEHTH 5,
Bz, A8 —2y FTHERVOET S, FHEOF
Yy EHBRLTBEVWEMEERT, SFE0HERME
WEBNSHBEOMEE TS, FREOYT=7 X b
ERAMNRTEORICERET 200D 5, XMEED
TVR—= I N2EL R EDFBALBZI ThHh b, £/, #
ELRY -V VT —h — 0k R R EFIRRRE T
B4 5 AL BFEL 7> Sellen & Harper (2002) 12 & 3
L, BoBZFOHBIIBOWTEROT A + 2BHED
JaBo BT 2FEAL R VBEFEICRONE LI,
1207 F X MU TRHREDTEE L2\ DB
BS DRARATHEICTE W 2 &, ERICHEL R FIEE
% BHOTCHAECEET 28 KT A MIRL &
HEDOHEEAHINIEL TWE I L E2FEZNIEY
REEZ 2, LI28, LEECBYST ¥ A ML
WROMRIIEVE, BT+ BESHLTE T,
BETFA PRI LM ESEKILL-DIX
1990 ERUUETH %,

BRI TOIERT F A b &3, HArER@E@=sTF
WAERH, 4 vk 8) RTFFAMELTDELEDIZ

* BRREBEEL
T422-8529 Held] IR ERFATIERTIX KA 836
ekkobay @ipc.shizuoka.ac.jp

o THVWEZREENS 22U EOEINTTF A b
2T, ThodT R b 2EEDT 2 RAERE 2
O UBEBERT F A METH S, Lo, AL
HY27FA M ERDo-ELTH, HEDEES
TR EWBEIIEL2EROERT A MUBEE WS
Z Lz’ % (Kobayashi, 2009a), BEE-J i3RI, 5
THFAMOEEREFALYES [F3F2W, RILED
BZEBHORIZOEBOTH-p] EEZIEE
DL, DUEIEHAR T F A+ 2ER L EET 277
JelEsZksdbsrrdblhizn, Lirl, B
7 ¥R MLETIE, FEEGSCHEME, MERR, BR
HE, BREBZEZEHNE L TERT ¥ X b 2HEH
ST 5 2 LBHAFRERDONE Z L HFH N,
ERXTED LT 20132 0%E T 25 RE
THY, Friz, BT 2K CESEZ LTS,
T, ZLOANCEbLYDHEEHR) T 7 —2L LT

YT FANAEST XA MOEREESIHE, [HHAFEE
F|LTI2ONIVERETHSI, LLLERL TR, XD
ERIDER T XA MOEEF LORBE.2#BI 5720, (A
F] HE—7 2,

2 AKRXTHIFRV T 7y — 3, ABEORABSESN

(Olson, 2009) D5 b, EROBBEERE THREIITET
LOEEZT, () BEBEEMA IREPEERLY) i
Hrah3Heh (eg., Norris & Phillips, 2009 ; Shanahan,
2009) &, TR E L TEEABERcSMLIZD 25 L
SOPTEERZRHEITD T 20 CLBEREN RV 7
7 ¥ — :e.g., Goldman, 2004 ; Westby, 2004), @ 2 D% ¥,
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BEHT * A b OIHRHLE T BHFEE OO0
FoTBH, HRW - EFEFRORLICHEZTET
WL —HT, Tho 28 - BELLHREIRE:S
B, KiXiEZDYIDTDRAERS D,
UTFTIEy, fHvEaoMarBgtsset
bk zhssg, RDELINLZDOLERLE 5, RIZ,
HHEBFFE ORI DT R—% v b, EREDRKE
AW & o TE 2 U UIEHUHIRRE & 03 TR 8 70 B % B
BT 25 AFER, HHEWHS T 288N AOR:
HAZZNZTIORL, HIROBREBES LT 2, &
®Biz, SBOBELBEERBRNTRBLE2HD L L %,
B, HHHKEOEIFNTFFRICIIERFEY 77
VSOBNTIThbh: b DWNE L, flmai-» D5 H
X795 LicfEndu ks, LiZE 2, &Hi-HOD
FRCRLTHEROEE T + A b BRI LS
ALTBY, UTFONEBELEY 77 —IRES
NEHLTTiEEv, LrLds, EROEEN R
DIREXRY T 7y —B U 2HEBEEEDO®ER (g,
Shanahan, 2009) & bBMRT 2 EELMETH Y, Xin
XDOEBTHSHTEY EIF3,

HHBIRE & € DLRM

BT X MREDFHH
FNENFIADOEEFIVIERT F A b DFERIE,
BT FAMNNTRABWIHK—INTWELELTYH,
TFAMNEATRFE—I N TR EDHEBRLL 5—
BEThHb, 2Ok, LIFLIE, 7FA P LICE
EPHRER, X, HiE, EbncEr, BELT
VEFE R EDES Tz, HEOTLHEL REICH
EBHo72D, TFAMEICEEST 2EHRE D> T Y
ZOMBRBHAREN TR LoD T 5, EHT A
rOEmREREGT 5B, FHAFRINSDOFRHICE
b rNEET 5 (eg, Brem, Russell, & Weems,
2001 ; Nash, Schumacher, & Carlson, 1993 ; Rukavina &
Daneman, 1996 ; Wineburg, 1991a, 1991b, 1998),

7T ¥ A MHCEEESRAFENETr —AbH 5
7o®, FOREPETERT FAMCEBRETHS LI
Bz, 120, BT F A McBWwT & BRI
ZLT@SeRmELTTEZ) HREE LTEN, B

PR Ty —BERESBCBTEERY T I T
b5, EET A MUEBEHROXIR TR, BRFESIFT
BEZRIY » BRI TR S Nz LV — VR BEBIC b & 0w TEE
S} % FYA - ARRR U AR R AR R T B o OB EEST (e
g., Rouet, Favart, Britt, & Perfetti, 1997 ; VanSledright,
2002 ; Wineburg, 1991a, b, 1994, 1998) %3573,

58 H4E

7 ¥ A DDA REEHEOTLHHMTH B,
RS & HHIRS

TR BT 2EHT F A FOMEIILATO 2 &
Fiekpland, 1213, 7FA MEHREELRWICET
HrLTtRUAR, 57T FA MRWEREMMOT
FAPTHIVEDS, ZAo6DT FA MELNE
R GHCHERBLED) ZROGCHEBELI-D DD
THBEELZOMELLTORETH L, BT FA
N OBHREHEICHONE D 2L BHE LV ER
T, MRS LR ENTE K5, RITHFRICI,
FEDBRICHTIH—DZ L CTEEHDH 50105
K REET V) OBERE - MEZHR-T2HD (e,
Braten & Strgmsg, 2006 ; Britt & Sommer, 2004 ; Cerdan &
Vidal-Abarca, 2008 ; KA « HEL, 2007 ; Wiley & Voss,
1999), BT F A P OB E =D LD TNELZT
LAESGHETE - FIEEICES 2 Y T b D (eg, Nashetal,
1993 ; Spivey, 1997 ; Wiley & Voss, 1999) 2S& Eih 5,
LI 1 DOMEVBRAEMETH 2, Ihid, EE
7 F X MRS LEEO T RN S, FAS50
TFAMCHEPNLBREME L2 DR TH
Wie T LD T 2308 L ZOFE (LIRFPXERY)
2T, MHHE &> T, FECBERT 27+
MEHRTH->TH, BHROMRE, BMOBEEFFT
5, HAMDMEETE W E LRI hiX, 20—
EH B WIE 2 THEROHEEPHM TEHZINDE Z &8
b5 HHMEEZLRICHZORMIT L TRE
FiThb 2 SR EH | GEE, 2003, p.627) L EFET
%L, HHAHESEIHAWEFICL EOMELLE
25

HAWH AR TIZEE, FET SHEHRONILT S
B r BUEKT ¥ A MEEREMEE L THYSONS
(e.g., Kobayashi, 2009a, 2009b ; Rouet, Favart, Britt, &
Perfetti, 1997 ; Wolfe, 2002 ; Wolfe & Goldman, 2005), L 2»
LZ»h 5 o7, HHEHEHELZ S LIEEO T+
APMREBRESNEILY TR, TFAMBATYT
HBLE, BEHROGBU & O MEICHEND 2 WREMHES,
EXFOHKE - FAC L 2EE, EEFEEILTL
LEFL TRl - bR E LR Erokn g

C O RERTIE, HHIRIEE ORHECR IREL T 2 72 0 I HERRIEE
HBEHEL T3, Dl L bHEOMETRLNEY, 5
AT (HHEENSRRZERE) T FA b GhIPFE
B EDTFAMERBE L IERROHEL L), K&K
(AR 21T 5 R e WL 2 ) 12 & - TREE 23
FTEBRVEELHVEL, 2L EL B0, HEW
FE TR DRy — AL RRT L TEE0Y
LRV,
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ZENTEY, ZOEWKRT, YOF F A M2 bHHH
RO I B (Graesser, Wiley, Goldman, O'Reilly,
Jeon, & McDaniel, 2007 ; Wineburg, 1991a),

E7z, HRXOTF A ~SHHRIESERDIRIZ L > T
WBHETH, HHWEBEEOBEIZT F X NN
CTwis, BT+ X MUBICB T 5 HCHINES &
E, BT F A MBI 3 HBEE I, B
2, HHEENCHR T 270D T F A L EEES
1772V (Kobayashi, 2010 ; Wineburg, 1991b), BEETJIF %
ZE THHESHEOLBERIZK T WD § 5 (Hynd,
1999) WS K5, BETFANEERLTYA
Sy ZWHBET AHIE L H D, ZHULHHRHE K
LTEERBREZR)T,

RS DB

HoOWBTFAMIHHRSERO RO D 5 L IZF
Z, BEBIZIZVOTHZNSRD SN LI TR,
- R R (2007) 2348085 % &£ 50, HHREH IR
MRH B0 8BTHY, 2TORRTHRAFIC
HHHE 2 HET S Z L CREHESD L, ZOLE
HRED LS BXIRTHEENLT 200 %2F 2 2ITHIE
2B,

HAUPHESITFMEBROFTBREZHRICL TV 3
(Hynd-Shanahan, Holschuh, & Hubbard, 2004 ; Rukavina &
Daneman, 1996 ; Wineburg, 1991a), Kuhn (2005) i X %
L, FHliFEEOEER T, AR e H L E THLYEN.
KB LO LR L, B HFTOER-EREHEL
ADSEERLE & & FHE LRI 2 T U7 & HIEk 2 K
LTWLBENPYEL2HS Z L (knowing) Th b &LFE
b, 29 L7:RERIIL L OFEMSETHEIN,
HRRDV 77y —EEEREOT 20 L B> TW
2 (Norris & Phillips, 2009 ; Wineburg, 2001), A% T, 2%
MDY 77 ¥ —EENCIZER T A s OMEBL
WELIEEES (Goldman, 2004), L7285 T, IS
DOHEMRIZMED b £, FRSFOEELZICH
LTHBL WO XIRCHEAEL T2 FE2oN0 5, b5
5 A, ¥HEPFOERICERSINT 2 DIIHRER Y
TBRonlzAlzbrb Litkwn, LirlL, HEEDE
fMzEA L -BEERZ, BFHBFO—DO0FHTH
% bz, EF, V1% - PEEBEOFICLHAINTE
T3 (eg,Sawyer, 2006), F 7z, FMOEFOEEIZAN
L7 EBIR, RCARZHRY 77 —OEREEES
FTHYEELRBEEREIZLTEY (Moje, 2007 ; Wineburg,
1991a), —fRDALZIZE > THEFZEIZT 20\,

AW E S, FRPBFOERICSINT 327071200
Tk, ARPHRELTHESCSMT 32 ETHLE

& 7% % (Kobayashi, 2009a ; Schwarz, 2003), 5 21X, #.7-
LD LR EZFHE T 2355, HEGEECHS, S5,
T THA N, N7V NREDEERT FA M
SEETIEREBLIENDBIEES, 2L, #
0o DOEHRTIE LIEUIEFERXL, M#EY, N1 7
AWOEF LS, fHNEE2@BrETWCEI LT
FAMNEREMET S Z LiL, A RHESHEERZ
DIEFRRICHT T 5 5 - ¥WT 2R o€ 2[RRI 2 % 5
blhzw, teomEERbrEldh, TRY 77
V=t LTOHHHKEDOLEMIZ I E T Rz
LTWw3,

HHEHEN I BR—R b

HAFHEAFRIREDON R E LT E BT ¥ A
MLE ORI 2 BERET 5L, 7FA M (e
g., Graesser et al., 2007 ; 3|1l « §§5K, 2004 ; Kobayashi, 2010 ;
Wineburg, 1991b), 7 ¥ X b RIEA{R DB (e.g., /V4k, 2008,
2009 ; Kobayashi, 2009a, 2009b ; KK, 2006 ; Wolfe &
Goldman, 2005), #E (e.g., FILI-# R, 2004 ; Kobayashi, 2010 ;
Rukavina & Daneman, 1996 ; Wolfe & Goldman, 2005) 243
HTE2, BT L5720, Zhsofmix, BE
YT 7Y —DOBRNTITbIIIFSE (eg., Wolfe & Gold-
man, 2005 ; Wineburg, 1991a, b) 7213 T <, B¥V 55
VMRV T 7Y —REDBEA»ST Su—F LIz
W52 (e.g., Graesser et al, 2007 ; Kobayashi, 2009a, b ;
Rukavina & Daneman, 1996) ¥R E LTE D, FEHzE
HEHICBEEND LD Tix Vv, £72, Hiffi cahx7z
MRS OERBCBS LTHEZL D L, 7F X MFHE
X7 F A 2 #ENCSERT 588 - FREEIC, T F A
ERIR O BRI T F A bR R BEED T 5858 - Fr
BEZ, REREET ¥ A M s NI EREHEL 2
DEmmICBE L CTHE =T L2 3 288 - BiEEicZ
TNHIELTWE ERET I ENTES, Lo T,
AN TEZD 3 2%, HHMHKEZRHETT 2
BaryR—2r b LTRET S, 2%, 32502
YIR—=F VM RLE LTERT ¥ A NMUEORE R
HRHRE L IRE LBROFER L ED 5,

Pt ]

ARSI B TT F A PFHEIZRD 2 D OHHE
ERI:TEEZOND,

91 DHOBEIIEEIRTH 5, Flz L, KFE
RS I —2y FTHRARVDETIHEE, KEDT
FAMPBRBROMIO D I EBDH D, LrLEXI
LT, ZhoDTFAMETHARNN W L BET
b TIERSANGEMLBEON TS Z s,
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EZ2HDEZFSTROHDEEYD T LIEENLE
1278 % (Afflerbach & Cho, 2010), = 5 U7z, ¥EIEMIZF]
FRE RO T F X b5 & 52 2B 21T 5 I
T35 FAMNEKDALIZDIZTIFHMN, I Tn
SHEESEINTH B, LIz ->T, EOBID X 5 i
DR E DT F X MHBFRETHEWIES, HHW
HERTISERP SIS 2 1% 5, REEEIRDE
N ED & 2 12Tb b D% FEEIZRas U 72 af
42 L LT Rieh (2002) 3% F5h & 5, Rieh &, #i5E
HPKREBRECA VI A2y P EFHL AR D%
TEIHEET->THH0, HOVBRD2EETY =7
HA D OREREIREZITS Z L 2L LT, Thb
B, H1EBRECE, HEHR»S [0V =791 b
EREZ572] & EOTFHHE 21TYW, Zhicd &
SWITY 27 A P ERSLEI LD L, FLTR
LERDIEE, B2REE LT, EBRICFONEH
5 [T TFHELTHIHD EED | 7 & OFHR
21TV, FIRMEOH 2 7 = 794 &% 5Tk
WHDEEBEHT L, £/, EBREBMFIZES S D
FECHIBIROYE (ERE B, B2, 2 E) L RHIRA —
VYT 4 — BENSDL EETE S, PN, 2L 2k
HIWTEHEE L LTz,
HHSEIROFER WL D0 7 F A MK BfE» H
BLEW LIS EnoT, HAFBZENSDT F X
FABREERIRIANT L DT T2V, HE
RED LI035, FEECERYE, wmilo
HE, TEAMNpOHHE SN LIEXFOELVEN,
B, SIERCICBELLT, BT F A MNNBICERE
DU, EDElnwTEZLLD, BANOT LD T3
Z EHPE e A (Braten, Strgmsd, & Britt, 2009 ;
Wineburg, 1991b), ZHWEA DT LS 2 DHOREEE
ThHb, BUSBERIZEL DT F A N BHROUE G
BORIERR, BRAR L L) IfHE D D> ORI b %
DXL T, BEADTIETFANEED Z L 2HRIC
LTZDOHNEE LSS ho¥ncEb 5, Wineburg
(1994) 1, FESER 8 M DBEREFEN ST AV A
HATERFIC BT AL F YV b OBRL R 2168
FFE7 0 bV RN L, RO PMToTofRR 72
HADTOHIERL T3, HlZ2IE, BRXEO—I
(CHBOEFIH LR L FHK) 1T 2 [ ZIZBE S e Ichl
B RHEOREETH-> T, 1208HEmLEMNT
Wb, ZOHRZIFHRIZ, BZoLEEHEY, 2D
CFREBELENSHEOLENRH L] (. 122), EwnH 2
YENBESITH D,

LR i

58 H45

T & R ERROIERR

HHEWHE TIERDO T F X M LD & 5 %
BHLOPEEZRUERT L EBRPER D, FlZ
X, HABERIIOVT2DODFF A MDIABBFFL
TR phrboT, ZOFHERIILITNE,
HAFEWHAOTAREZHREACLTLEI P Lt
V> (Kobayashi, 2010), #i2, 7 F A MEOXIZRFE I
K[OLLZETTF X MIEBNEI N, BEDLE
BEFERLIDTEIELHBIZHI,

BET FA Mo BEINLZLIRRICT F A ME
FROBE L AAATTET NV E LT, Britt & Per-
fetti © (Britt, Perfetti, Sandak, & Rouet, 1999 ; Perfetti,
Rouet, & Georgi, 1999) I LEE 7 )V (Documents
Model) 2L L T3, EHICL B L, +2EERT
EETNVIIHEINZ 2 BOLNRR, Thbb, &
BORELE 57V (Situations Model) &7 F A b €TV
(Intertext Model) 257 %, BEIRHETNVIZIRT F

MZEPNTBROOHRRTHD, 7+ A MEIIK

ﬂi%%ﬁﬂéaﬁm,%%mkﬁﬁo I BEEDIK
METNVBHEEINSE, —F, BTFA D « T
BRLTWEDE, /—NEV Y ITREINLTFA
FEILOBRRS 2 W idKT F X b EREE T VO R
(ERATITEERR, — 3%, F—3, 2 Y), BT F X bOBME Wz
i, AR, 7+ X b OHOSLHET 25E % L OBRIEE)
Thbd, 7TFAMNIATH - FIET2HEHRNRH->TH,
FNEFNDETFAD  ETNVETCRERTFAS e /—
FEDRB>TWERY, HiAFIE, SEREZOH
FIPEEFOER - 8L K L EEIS T RS, BR
WS 2 HEEDEWI R T > T 2T ENTE S,
7272l BECIEETABMMREL TWE T F X MHE
BRI 210, [TFANNTFRAN] LIS
T~ VLDOBRTH B, Perfetti & B B (Perfetti et al,,
1999 ; Rouet, 2006) Z3EFET 2 X 51T, 7 F A b EIBIR
BrO e VRV TIRZZOBKREEETE S, £
MOBESEPOMIIL THWETFAMNALETH> T hH,
il %z DFmSICEL TIBRONIZT 285 &£ —BF 5
WOBRMAEGSEN TSI BB LR, #5 Lk
30 LVOBRE THEBEL T iFE, T ¥
A PR EEZBYNATI 2 LidTER Y, £7FE
Bz, 2y REETIRT A MEBEROBEEH
SO LRV ETCREZERRTHIRG H 5 (U,
2008, 2009 ; Kobayashi, 2010), L7235 T, KX TV D
THEFAMEBMRICIZI 70w ol oy g
Fhb,
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7 ¥ A Ml & 7+ A PHEBEROBEEE R £ 2T,
BREFEHEL-VRACHET2EMET LD T 218
BL FOFRELIRE (reconciliation) TH %, iR
7z & B Y HARM ST FEOTBR ZHIRICL T
WBLE, FEHUC b L O HEDHETH S Z L NF
URBEDOLESEZHEF T 2 5 (Rukavina & Daneman,
1996), L7253 T, Graesseretal. (2007 3EET 3
X2z, BIzZiE, LT FAMNEERBEETERW
ERBEDU NGRS DL, ZOEREREL
7e ETHROHFEEDPHM EITI OB HEYI L WS gk
3, HBHVIX, THRBUBELELDT FAMZHR
ENTLRVEERY, 7FX MERIHT 2EFD
oM E R 2R 2 — RN BER T 5 Z L NEE R
By b5, H21E, Rouet et al. (1997) 1, BEEF L
DEZERZNENER T 2 KEREL, EROBHRX
ErHAT Y~ EHE2K 25/l THADER
PENTH S IERZTV, EHIWLERESHL
2%, MERTHED L AKEELRENR SNz,
Thbb, BEFCHERAOE D LEYEEROKFER
EDH LI, [P TE7 2D 20N ARIEHL
TERZW] REDEIIZ, FRCETIBESZIE- &
D LTIz, —F, BRFERORFELRE I,
Y DIIGETHERmERNIZD, HERIHE 2RI R
»otzD, [NF=RXXT 27 AV IDONMAEKST
X, HR T2 22008 H5] DX d, wF
WXL TR LHFEEMZ A2 T DN T3
FBNE L wiz,

EDDLIEMPBEDOY 77 Y —EEICBWTEHER
¥z, MAFVEBEFOA -V VT4 —GFFAL0ES
LLTOER) 2BEELODOHODAI—V VT 4 — 2
MLUTOSGEDOBERE -FIEEEZILILHTE 5,
ZNEBEYICITO R, &7 F A N 2EL 2EHREEE
DIz DEHEREAAETIE R L, HFELPEVHLIZATL
¥ & B3 Z & (Norris & Phillips, 2009 ; Wineburg, 1991a,
b,1994), %L T, HOBEH»r ZEHTRL N85
DOHEBELHEW ORIZZ DBHREMAEST TV Z L
(Geisler, 1994 ; Greene, 1993 ; Nelson, 2008) »3%c AF 123K
DoND, HLHERHRS OFTEI B\ TEE DX EERIHI
HEbo LD IBLHITOMEIHTHAS, 5IHD
FEPLAZRLILICE-T, MERED L S 11T
btz (khok) OhEWnwd Z0—IEsERRS 2 &
WTE 2D (Greene, 1993), Hl21X, Young & Leinhardt
(1998) %, T ¥ A M ZFAH LD SEENBOTAE
XERSHTL, THEXRIERD LD BRI TWS |72

507

UEEEIEERY, HAEHRLZWEIABES N
B2, BoOBICA—Y ) T 4 —EBEHOREY
HBHERBELTWS,

HHES I EE L VL Oh

AR S OB b b 51, ST
B3, —EKELEOFMES] %46 2 TemRERKESE
WESTEZENNERTRWI E, Tihbb, &7
FA MBI L o 72 D FHEi S A Y TH - 7z
D, TFAMEABRIZE Oh b VER LD,
BEED ELTARPORVTIHENLIELIEDH S
T EBRTFEL TW3 (eg., Britt & Aglinskas, 2002 ; Greene,
1993 ; Hynd-Shanahan et al., 2004 ; /IN#k, 2009 ; Wineburg,
1991b), JRRD—2 & LU T, HHRHRIHE L HFIRIH & 0>
Wrrbod, ZHZHEMT F A MIBEKTF AL
X0 b ZDOMEICH AR 1S S (Braten & Strgmsd,
2006 ; Rukavina & Daneman, 1996) Z £ 232 F 51k 3,
HHWIE, FEICET2BEHAFRDOTE (Kobayashi,
2009a), 5o 2 fF& (FIL-HE R, 2004), - 72 HERE (Goldberg,
Schwarz, & Porat, 2008) 237 ¥+ X b+ §Hii%e 7 & A b [EES
ROBEEZED TV EIHELDH 0 LI,

L»L, 2hoDFRM EEREZOD, BKET
DEBRHE CTL{fTbh T3 ) 77y —FEe b
DU BORRIBIL2ZNEDORMETH 2

(Geisler, 1994 ; Rouet, Britt, Mason, & Perfetti, 1996 ;

Wineburg, 1991a), #1]21¥, Hynd (1999) o X 3% &, 7
AV A OEBTITbN T A EHN R EEORE TR
FRIEL b LR ERE—DOYFEL LTHERI L
PEROEREREHAMNICEZ 5 2 ENERE NS
—FTC, (BRFOEBREE 1) REOHMAIF) L B H D
BETHOSNS, FHEOMILLEURL LBEEEY
b EWEZ DEFRERIZOVTEZTWL I LIEE
LBRVEWnId, I3 LmPFHNRERT A b ho0
FECHTAIERIT>LTT AV AOERIKEBES
N5 TYH (Stearns, Seixas, & Wineburg, 2000), FE5H
HEBERTCRSN S b TH %W (Rukavina &
Daneman, 1996), EfTEF O Zh & Tl L 72 91% - b
BEREDO) 77 ¥ —EHCEL L T & L1
FECHEEEEZ 2D BRET 2 %,

bH5A, FREE CERTFORKICTRMESD 5
EVI T TR, YRR ESRELEBOFAL L
T—HNTES, BRETORERELBEL (FEL
b hl: (arot) R, HEWHEED £ 1T
ZBROBDH, D LEHAFROEH xEHLETHE 2
52 EDBNETHAS (Flower, Stein, Ackerman, Kantz,
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McCormick, & Peck, 1990), AT TlZ, EITHZEIZ BV
THMOBHOER - BERBRLIEbL 2 LB INTE
TeERTAFER, Thbb, HEAH, RERZR,
B ARRZR 2D FORET 2Nz %,

HE&F A

RIS, FRiC T F A N3l & B BE Y 258
HEEHE UTCHRTHES > LA EALTE DD
BT FANLEARTH S, ZOXEE2 DT
Wineburg (1991b) ¥, HEOELEEL D LIV F ¥
¥ O R RS L FE E R L mR AT T o
TH oW, BREIFHHEPICEL LRFEEL 7o b
INHSTFANHEICED S 3 ODHM, Tiabb,
HFF 2 BB (sourcing), B DI} (corroboration), ZHAKAL
(contextualization) 2 RH U7z, HZ2BEIX, T FX
N EFLHNIC Z OHFTEREZRT 28 TH %, #
PBOuDEZTIZEW R ERHS LT, iAF
7 F A MDY, [EEME, EEIZEERHETS T
EMTEL, BOTIR. $57F A MOREFERMOT
FRAMEREGEOYE, TOEEZELHBTH S, XKk
Bix, 7% A+ OFEEABRNE % (7 + A b B & il
L7 BFZERIR RO IE D % A 2R T,
Wineburg 12 & % &, ROFIDBAMEICEHE T 5, EBR
WKEIMUIBEERD S b8E1H 5T F A b Ok
[#FRBHOAEZBROTESHLTW] WEHL,
FIHIOTFA M THREDOHRZEN4HI9HDH S
BHCEZ o 72 2 L 2R LT, 2 LT, ZORHIOH
SERCIFEREBHTI TCORWR TR HELT, &
AN ELRIZIERE TR ST LT,

Wineburg 13 & &2, BERFR L IRV, SREH
3OO0 ESFBERIIEALROELI ERHLMIZ
L, BHEOER - EKE COREEE BT 2k
NHBFIHOZELE L THRNE Z L2 RB L, Z0%
DOWfFE T, FEIURHED, BREIRD & XD RFEE
LA B 5N 2 2 & (Britt & Aglinskas, 2002 ; Stahl, Hynd,
Britton, McNish, & Bosquet, 1996), 7§ 5 23 % F~ 5
BT =794 v 2REBELAIAT 258 CbERon
% Z & (Brem et al,, 2001 ; Mason & Boldrin, 2008) 23#zé%
INTWn3,

FREFIRAD T £ A P EBEROEELHEC b EET
52 ERTHIRVETEDS H 5,42 1F, Kobaya-
shi (2009b) 1, #EET F A b TP AEE S HFEH
ok AEET F A HEEROBEBORFREH N,
ZTFAVNOBEREBN T2 AR ESHIZ, &5
THEVLEIZHNRT, 7F X FEBEROBENF NI &
P2 LTS, Wolfe & Goldman (2005) 13,

H58E H4E

o —<EERCORECE L TR % REL iR~ 2
DODTFA N ERNE6FELEZFKATD 5\, ik,

ZORRZH32 D CHET 5 L IRDI, FHORE
R, EPIC2O0T7 F A NOANBTEHAZHE DT
720, BBEHEST ¥ A MEHEFE> THROHDSH
% LD T50RBBWTH-oHIZY, HFOS
TEBOBERE2ZE T Zh o 0BG LI:D
%73 SRV XNV DR OWEGE 21T S AR s iz,
72720, ZheDOABFIBI R o EAEMITIZH
FTLONZBHESHIZEINT VLRV,

FERR

Nelson & Hayes (1988) X, R UV AR — biRE (1979
FEFHE BT LFY) 7 2V IEREOBEBRICOWTHIBYT 3)
ERINTZKFLE - KEPTA DT 2 SR % BUEEIR
THERICHWS 220827 7u—F2RHHE LT,
1DBNERE 7 o —F T, I, BEXHICH
BHEE 7V [&RE] #8) #F—7— Fi2 LTX@E
PHRL, ¥—7— FNBEET IEHRDIEDL S0
TR EEBIL T MERERFETH S, I 1
DORIEREN Y 70 —F TiX, £ H800 O THD
LT 2RO B DI EZREL, HLHLOED
HRTEWOLEEZRNS, EFEEL®IvOLD)
BEE M 2 BRI U C Sk 2 8833, Nelson & Hayes i@
£3E, MEBEOHRZFZNZTLVR— FNEREIINT
LR SIREBBDHY, MBI EOLTFA ML
DTHRETL2OBVR—FTHBEFTEHL T-Fix
NERE 7 7u—F %, FLWTID OERLZDEE
DRBEKS>THBLIEDTEZIEBVR—-LITH S
LR L T B IMENE Y Yu—F 2RALz &
W,

ZoBIDE Sz, AUCHEERS 2 50T HHEL D
HTF S HRE R HER T & A BN fERR U € By i HAZ,
PRRERATENE], JTMSICEIER S 7200z, FREANDHED
HAREAENEZINIBELDIEELOND,
Flower (1990) 1%, % 5 U 7R -BIER 01858 % HEE
RELMES,

FATHROARIIFMDEFOER « HERBROZSE
PHRERROELLTENSZEETRBLTWS
(Ackerman, 1991 ; Flower et al., 1990), 42 1Z, Nelson
& Hayes (1988) O, NEWRE 7 70 —F ZHALE
WA, TNED HEED LORFELE « KFEBR
i3 b0 MERE Y Yo—F 0 H S iz,
Greene (1994) 1%, K4 L BEHFRIZ, FoRHFAE
#®Da—u v MEEEHE T 2 B0 B XEEE
ATH SV, FHEORES 2 HMESICT 2 RELE

4]
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DHEBRZELSFEEE 2, EFBRSMEVLEBELIE
EERFEOML T3, ZORBER, BEORECHES
RERFEDOBcENTED NI, Thbb, BHEE
MBTFFAM 2L bMEOEREENLE
DEVORFEZRRTLZILEFRELREL TWIzD
LT, REEDEZLBLETFA M 2d EICED
EEnEFEZz Tz,

TEAH’] =%nfﬂ]

NEEE, HERRM5 2 LB ODWTE S hOE
& BARRESR 2V TWE 2L, ERFhSEED
MW, ABESCERERPREBTIEBAONTWS
(Hofer, 2001), & 1B L THHHK S b HISLTid s
W &9 B EERD3H 5 (Hynd-Shanahan et al., 2004 ; VanSled-
right, 2002), 1z 1%, Wineburg (1991a, b) 1%, #E# 7
F A Mo BERERPHET BICERENEISR
PiEFrAEALZOWERBY, 7¥X MPELRFICET
25 OFEMLHBERICEBL T0d, bbb, B
S5 L IR, BRAER, TEA b REL LIER
EEOEAERERELTEY, BEEFOEMIOWTH
212D TFADNBZEABELNIRH « S TED
D322 ZZBEERAELIETHL LR
L TRy, ZOD7®, Fold7 A b OHAHE
WEDLEOIBETI2LEEEZRECEVENSDTH
b,

INE TEE K OW%EY, EARNEESGRIIRETD
HBEPRERE N L TRR CHES N, FHEFERICLD
WTWL ZERBHSICL T &7 (eg., Baxter Magolda,
1992 ; King & Kitchener, 1994 ; Perry, 1970), #tHRIBE DS
THEFF|OTZMEAR E THULE, BRESPKEE
BERFHBERICEL T I &, ﬂt#fﬂﬁ’ﬂﬁé@
REEO—HIZ > Twic e LT HREZBE TRV,
%5 <13, Wineburg (1991a,b) D& @6Twéﬂ5
X2z, EARNZEERIABHACHRERREN
HHEEHECHETLDIES D, 120, ﬁﬂmﬁA
W BT B AR RR SRR DE BN - BN E e N

SAEIRIZIEE A E R VONBBRTH B, ZDHT,

Rukavina & Daneman (1996) ¥, B4 « K¥E4IC
REHBORER D 2 VL ITERDOBEEEZK > THIZT 5
29@@ REEBZLLUIIEET F A FOowThrD
ERTHATL DV, ZKE - B rbo 3, #
ANHIRGER D VN BFOEDO FMMEWE LD T
T AERE OB RS EHBEL 2 D BYIRREETT-
20332 ERASHIZLUT, EAREEHGR kﬁ%@
BAfRICBE T 2 [ERRDEIRIL, XIL9 5 2 DDOHER

WMEEET F A MEATRRLIMETOIHmRESINT

W% (Kardash & Scholes, 1996 ; Mason & Boscolo, 2004 ;
Schommer, 1990)

HAEMBSICNT 8RNA

HiE & COFmD S, HHPHE T L TEEAA
PITOBEOVHEA L LT, Figurel 2~ d 3 (il
HEDary®—2> )X 3 (FHEAFEE OXNREIR 2 KE
TEHILBTES, &8, MANGEERTZOEEL,
HHRFEE DI > R—2 > b T ERBEDOEEY AT
LDFET B EIIFEZ L, Z0ETRET 55 b
BB E»s, 320aYyR—F 28T 21D
DOXREEWM(Te) & LTz, 7 DOXNRE T HFIAES
DOETEERBHLIZD, BENMAZRALZY, 20
FEEFETFML 72D T EEORS > Nk b, 172
L, Figurel O A% b LIS I T 28
BAAMEL2EET S5 &, ZONREHRICELEDO
ROBEGND, Thbb, T7TFAMHBCEbL2ZH
BEFI A (Fa)) B X BRI U - IR BRI 0 23, 7 F R
 FEIREGR D ERME (Tb] Tel) RFRBEHRR (dl lel 1) 20t
REBHEZ TR RL 5700,

7 ¥ A DIz b 2 FEEFIE (Figure 10 [al)) %
oI SNRBEE LIFFRIIKEL 2 DICHETE
5, 1Di%, BT A MafEhic, 2EELIHAME
WESBHLID T A MOFEEEREEZFHEL D T
DIEBNR{ELFBIT LT W Hik2Ba% - BEEL 720
KTHD, 2hiclE, BHEOYV =741 b 5D¥EH
BT A3 2—4% Y —)b met.a.ware (Stadtler
& Bromme, 2007, 2008) % SEEK (Graesser et al., 2007) %
Rl #@AAMENEEND, 75 A MUEAED
Ik % X4 L7z Dole, Nokes, & Drits (2009) IZ%¢
2, 7 A M Bb 2 SRS 2 BRI - A
BET2E0, EHOPTHBAHZEITRERE
ZBZELWEARPEL LW AT, MERNL RS
EFNIZD }:’5<ﬁﬁ?"%t§7142 9o Pz 1, met.a.
ware (¥, FEEBA VI —A v M EMHES THANES
BIToTOBRPIZZ DX Y FEHEHZET-HD

V—NTHY, ROFELFBFECRD S, £7, 8
FEENTBEREY 7V A M okEH T, Rig, &

- 7 ¥ A bRk

exna |77 LR
FWFIR a b c
REER a e f
AR 2

Figure 1 #HEIHE XT3 % BN A DX RAEEK
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EHLUBROHFT R R LT, EEXFOMGENSE, N1
T A, BROWEELETET 5, &L, V7 ¥4
FOEHRE EOBEBBETE I, PEYZIELT
FOBREHD ZENTEh, E5IEBEDL HWE
WMEBERITNE I L EFET 5, Stadtler & Brom-
me 2007 1%, v = 74 PFHEDIEEZT > L EBRS
IEDREBZE D TOERSME LY b HFEHRES
CEZ T (0%, diFERicERE2ATL) 2 & 2 EE
L, 27 &y HirsBIcBI L T met.a. ware 25%
DOIRVED OEEER R T2 RS LT, 7272
L, met.a.ware Z W/ Z & T, EBRESMMEN T L
THFERE AR E L TER L2 ED DIETHTS
%, BCHEAMOMRICLIERHTE %,

SR, b5 1 DO TR, HIMSRPEDT,

XARAb %l & U CBHRINICE 2 £ DEE # X 5 A
M ENT w5 (Britt & Aglinskas, 2002 ; Nokes, Dole, &
Hacker, 2007 ; Stahl & Shanahan, 2004), Dole et al. (2009)
DX TE 2T, BHRPRBE Y A T ARRARIES
HIE TN D ko CEENATH 5, B2 11X, Britt &
Aglinskas (2002) 3, BIZREREIR > X 7 & & FRAIRIGE
BHETNVEGDELABRBEROFERLLTa v
Y a—% «V—) Sourcer’s Apprentice (SA) % BaF
L7zo SAZRWEFEFFHEEFEIBB L ZRO LD 10#
o, ¥BEIFFET, 22— ETRARICET 2
HEHERZT, HEEEARIERCEZZN TN %
¥ET 5, R, FELILAREZHEIELRXIRTORME
RRCIGAT 2 Z L2 ET 0 DFEE LT, HLHE
SHESC BT B R (B12F, [V — XL b KR & DB
FFIZ 1903 D 3 F v HEin i T 2 BEV EOREH 0] 5 )
BHEEN, FRHEFZZOEZ A a—YHEELD
[ ] CEIrNICEBOBLEELZ S LIZEL TV
<o BHHIZIZE Tz, XFHA, ESTOLH, EEFO
ﬁ%&E@%XEEﬁEAﬁX%%@W%VFW%%

, FEEIFELED RS ZBEHICHIET 2N
%)‘C%iﬁ S5AE—L T RONER SR n, Z
DE X, ¥FEHEOHE O 2ED D HEOMHE L%
FIFLrELih 01, ELWERPSEIRTEL
BN E5 2 6N, MEE- IEREZENL ES I
EdBEzZoN%, TOLT—BYXELRTAKZ
ok, FEHIZ, {FXEOHMPHFCET 2EMI
Bz, BRBRZEOMBEIINT 2B DORIE % /NwX i
FEH5,

AT O RIL, AR RERE Y R T AP
FEBFIET NI D E DL FED (B ETHHENARR
RO RTRY) I K A OB B BHA L F A

R s i

o8k H45

PETAHZERHLLIZLTWS, BREZWRIZ
L 7z Britt & Aglinskas (2002) O#EE N AFEERTII,
FESH DRI SA PO TES L ERELEED
FEsE DEEE % Z 1 T MR (28424, B), BBCCEOW
BEERBOCE DT FA N2l TEF LMK
HEHERIEZZINThEE L E 25, ERFICOL
TDOHFEHHERES -, Nokesetal. (2007) iX
¥z, 2 (FEA7FRM  HROBRHBE, Lk RErR
RIEBOREEE) X 2 (BEAR  BRENRE, 7FX b
FHEED 5 320K OWThr 1 DORET, B
EBEEOREL—EHHZTTH ook, BEX
FEOEHEMECH M % 71l 9 2 fRl e T 5 3% 7
Be% E DL SWAWE TR, FORE, BROE
SENE R > THBOER 22T ISR M
DIFLD HHL, BEOU2EEOBEHRIE CRE
BRI 2EHLIDOEIFME L, XKMEIZ, FEF
b S THAEENY 2L, BHOZVEE TR
»oTz,

7 ¥ A FHHREE B 5 A LT, @
ANBIEREER (0% b, Figurel ® [a] el [g)) ZBEREZXN
gibﬁiﬂjk}ﬁx_ﬁﬁﬁ AR BITbN TS (Ferretti,
MacArthur, & Okolo, 2001 ; Hynd-Shanahan et al., 2004 ;
VanSledright, 2002 ; Young & Leinhardt, 1998), ]z iZ
De La Paz (2005) i3, #EOHTHRL ZHEEIV VD
8 SEA I R SE HERE TR L BRRERIIE ST R H L, £ D
BIREBIET BN AERREZT oz, ZITWIE
SRS & ISR, BEOU, /- rDED A
NEPOBHTEINEFR2EHELLAETS) ok b, —
., FRELAITEX AR FIcRBCEbL 3 AR TH D,
WA FO@EREEZR LD, EERRLIZY, H
SOBREMNITI2BMCRBE LD T ekl
BFEND, 2O0D0ABEITEEROHHFALETY V7,
NEFAFBEITCOMB R E2BLTHZ oz, BEN
ADFER, 1EXDE - BT TEL, BRLEREIC
B 2 EARGEEGRICEL THEBRRUEITED O
726

HIEI T 7z & D1z, #HARMRE D FHEFEZEOTH
RMEEIRE LTV L2bST, $E®%<@
DEMCTEER PO TR LT 2%, HEN
WBLTZOD @%ﬁﬁ%;&ki%%#%%o%%%
b7 F X MMM EDL 2 HTBOEE XK >TdH, 7F
A b ZHED S THZ ZHEROGE L Rz 3¥FED
S DA EBERANADHREE 2 TEHFEMH A
T5E5R50IE8RD LV, EANZEFROLEDL
FEBEDEMHD—DIZk>T WA AREENH 2

NI | -El ectronic Library Service



Japanese Associ ation of Educational Psychol ogy

BT % R b OBFIRRE S 511

(Hynd-Shanahan et al., 2004), 727U, Z OHRJHEM %
SERIICRREY L 72 FgR I3 £ 72750,

SHOBREERE

FRMXTREHT F A M OHHPFEEICESREZYT
THRITHROERE - BEERAT. BEMIE, £,
HHEBHEE O Z DLERE/L, 7 F X - FH,
7 ¥ R EBEROER, BEE AR EOFEM 2
VR—F M ELTRELL, R, BRESKESL
2o TE ZHHWHEE D LI LIRS 2 37 2 B
WCFERBEDY 77 v —m# L FRTEOZ & DT
BEWH B EBRRBRNT, EHCFDFRMORIESR 3D
DHAFEL, Thbb, HEFIH, FEER, HA
HEssambh omat Lz, 2L C, aVvR—A2 > b EFE
AFEHROHEAEDLE R D LITEBEAADOKRS Vb &
B DED3 T OOMNRER EHFEOBKRERL 2,

FATHIFE DRI « A & D F DRFAPRIEA D F
SRV ol ERBDELT, EREERR L5
AFEE, HHHRE OSBRI TS
5%, 3HEOHREBRORBIZLE EE>TWEHE, H
BAADOKREBICKERIRBOLDY, 2T FA b
MIEfRDEMBPLIRERR 2 X RIC U IRV R Y25
TuEvokERETONE Y, ELZFHEF Y, HE
DIFEALRRKRTITONI b DTH-T, HlZI,
B« REEZNRIZLTESRIAMRER, HBEX
b Y RATLDRRZARDERE « REEWCH T
DB ECREETRIRERS R, SHBIZIIL
TR 7 7a—F LT BERD S, Bz X, 1
DHOMEIZ DWW T, FREAERER L ZHATFEL,
TR S OBRR 2 HEITHY « METRIICERN 2R &
7, 3DOHOOME I W TR, BEATOERIERH
A ERKOLB AR EREZLONDE, EHIZ2
DHOMBEIIEEL T, HET F R b ALBE LRI
BOWRCIFERREZBEBNADOTRE LIz DN
H D (eg., Flower et al., 1990 ; Segev-Miller, 2004), —4%E D
BRREZZETT0E ZEERERLV, Zh o OFRA
REIGHTE, e 28N A DR
EBELTEL T I TE B35,

DEwmz, RO 4EES5HBOFEE LTRRRLE
v, 1, RwXDOBRYI TNz LB, HHRHT
B IIEHT ¥ X MUEOERICEEL T3
77y —EENCHEBN R VRO NS, TRbE,
% DEDVREEHY) 77— L LTOHRHHKE 2
BELTE, ZOMECKLT, KRXTIR, Pk
L EBRGRIL TR LICERN BRI T A T4 7

EERFEY 77y —ORR B2 THATES2 L WHIL
BCTERETo>. L L, BEDHEBADREY #H
HHIME DL IE L L EBORL TL o5 T 38N
HBHIERFRPRIVEETER VW, HlziE, Stratman

(2002) 1T & % &, HEFKITETOEM L BB
R s 285ALIELIE, BHTEZF S hEdr R
D, ZOBEAREEERL LHBE b LWFEZD
BEOTF/DT2E0I, ZITIIEITERT X
b (B, EE, B HEE) OIS TThRS
D, BBORELEXEP OBERBEREMETI20DE I,
BOBHEHNEL S, £ %Y, KR TERLIESR
BB ART A T4 THERE) 75— OB %8
ZBHEVSTY, BEET, bowsfEBicEznon
YUTREBEMMET LI LRTERYL, SEBOWET
X, SRRGEROIHRRE ZID B, % OFEEE
B2 5 T EHODZLENS, Kl
XOBMART AT A THEZETEAT O ER
BHTWZEeBPRDENDB,

212, fEROMAMEMARITT £ A M EHEIZ
LAEERBICANT IR o7z, B, HHEH
BERIZTEHT F A MR EEET A MER0%
EL B L 7298 (Rukavina & Daneman, 1996), #E4(7
F A D OBEBT ¥ A ST R T REE AN
7% (Rouet et al,, 1996), 7 F A b DRHICHIDFHAFL
EXRLULHEN E X AADEERCHENTHAF D
7 F A b T R R & AT FE (Wolfe, 2002)
DHEAINLIBETH D, EHT ¥ X MUEFETHR
bNARETFAMERICE, 7% DOEECHES
BREBROTFANERHEOT LT A NAEHE L
iz, TFAMNEEELEENDL, TF A MEEH L
X, EOXRER DT F A OBOEK, ERIERF,
SuERET e LRVIBE ST XX MEOE
HRBERZE, TFALNDOES - BRE2EBE ST 2E
BoriEd, HENESIEBWTH 7+ X MNOZHKITE
BERBERRILLTWLEEZOND, HIZIE, EH
FFAMZIE, SIABFRERRV O INIIE, TFA
NEL2BHRN B A TRECREIENTW2 300 H
3, BEDBE, 5tATREIHELLETFA L E5H
ENTeT F A POEA S »DOBFREH 2 2 L ICER
R ZENTE, RFIHAOLALSHENED
&5 2BARYH 2 DR HBEHNEFHWCFHARD Z &8
TEL2hb LB, KX Tbhizkdie, Zh
F TOWERIHHEHEORE L FHAFER LU
JBZENEHoT, L, SHBOFRIZT FA b
EHERL TN EHRAFEROMEIERC S BE2RAT T

NI | -El ectronic Library Service



Japanese Associ ation of Educational Psychol ogy

512 BOE LR

A REWEH S,

B3, FELOIBEA» SHHMHKA T 70—
FTHWROLETH 5, HlziE, FRFFOEMK
s, HCHRME 2B T ¥ A MUEORKER &
LTW3bITREWEES, i3t L 5, @7
FAIRHELIZHPHIDT FA b GIOES 22
RBELO)REALL, FRO—MHES AT THE
THEETCO—TIRBTHBEI NIRRTV EEZISN
5, D%, YUFEHMOBICB T 3 RE-0MERRA
OBS - FE5EHRC L THPINES S Thbh Tw 3,
KEIFENORELEETO—E, {1 VF—2 v b
LETCORELLEOEE LIPS LWV, RILI &
BHERE L THESSIMT 28804 TIEE 5, HE
FTEOHDH LT, HHBMELER, TFA L2
BB RATLTOERZ 27 3 X MEBROIESH
T, tHEOhCEFzMEREAID BT 7 F 2 b
HEOEHFTH S I EVHEICL S LRI NS, &
Z AW, FEROMIETIE, R E OFTE & /NG
POETOHE % EORTERT % £ 5 EBREME
RKOTH, ADDICERT S (Lk) »pEwnd BEHS
HELDBEDVWELETFICINTE, ZhiF, it
M S OMEED, HAFHNEXFOHPLHK S
ERLEVOTFRANEFET 2 2 & OEEM: L EH
LT&MZ & (eg, Wineburg, 1994) 2% 2 % &, &b
ZEEEZR D, RIELVIBELSDT S u—F MW
BEb 53 —o0BHZFICHB, Thbb, Hioh
Z20REIRMITTOREBETHr2o2MBCT5Z L
T, MAFNE D W RE « S TH D7 D
HERTOOLMB 70 —RT v 7E3NBE2 S,

BRI, KX CRERT FA N EEdNTT R
MIZBRE L7225, SHITTERE - &7 A b bEHT
FAMIMREZZREDS LRV, fAlbDHELRE
RIEVIRS &, BROELNT F A MRLELZ T TR
<, Bz, BRI T 2ERE2 T VETHEEL,
ThERELRZ2BER2FETROE VWS X O, En
N7 FAMEFRE - &7 F A b EHBWCHEL
ROhiE ko uEEabH 5, OKeefe (2002) 12 & 3
L, [BIC] ABTH->TH, FFE-BURT F R b IEE
DFOFEPENSHMBZFDT FANBERL0ICZ
JFOEEBAEXRT L, —H, ErTFA M
TAET T EBHBAERICTE 3 SIS % &
Wi, T LHRE—FOBEOEOBHAHKE
R IHZEZRIZTTARELEZ SN D, OF, &
WAT 4 T OEFL - EREZTT, BEFEE—FTRE
RENTEROMAEWCER 2 Y TIHERBRL L

H58E 4%

TETIRWAED, ZDIFEA EIRERL TV S HHEHR
MEZNRIZL TS (eg, Mayer, 2005, HH « B&
T ¥ A M HIHRSROKHIZH D, FELFOHK
B -HECPTRELTOHSSBMTRZAL bEDT:
BET ¥ A b OHBPWHENKDON L D (eg, Wiley
& Ash, 2005), BT ¥ X MOEFEEZLT S Z i, #t
HHEMROEMNMEL —EEmD 5 2 LI2DRkH
LrEzZoND,
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Crnitical Integration of Multiple Texts
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The present article reviews a growing body of research on the processing of multiple texts, focusing on
critical integration as higher-order literacy, and synthesizes that literature. Critical integration was defined
as the processes and products of integrating information from multiple texts, based on critical thinking, in
contrast to complimentary integration. Critical integration is particularly important with respect to
discipline practice, discipline-based education, and involvement in civic society. The present author pro-
poses that critical integration is composed of 3 key components : textual evaluation, understanding of
Reasons why novice students have more difficulty than discipline
(quasi-) experts in critical integration were discussed in terms of reader variables, namely, strategy use, task
representation, and personal epistemology. Finally, intervention programs aimed at improving students’

intertextual relations, and reconciliation.

competence in critical integration were evaluated, and directions for future research were discussed.
Key Words :
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critical integration, multiple texts, text processing, higher-order literacy, review of the
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