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‘ve. Discussion agreed that factor analysis would be
productive when it is considered to be one of the
~ methods of classifying behavior and extracted factors
are considered to be hypothetical constructs.
2. Development (1)
Chairman: T. Shirai and T. Hidano

101. A study of the development of visual percep-

' tion ‘AV). Mitsu Asada, Osaka City Universi-
 ty.

102, 103. Developmental studies of real visual

' movement.

(V) The meaningful articulation of the moving
field.

(V) On anisotropy of spacé and meaningtul-
ness of figure.

Nobuto Imaizumi, Toshiyuki Nishiyama and

’ " Ichiro Koura, Hiroshima University.

104. A developmental study of pattern cognition.

~ Minoru Saito, Clarke Junior College.

105. A developmental study of cognitive and cén-
structive processes of mosaic patterns in men-
tally retarded children. Toru Sowanaka, Kyoto
University.

106. A developmental study on the cognition of

~ figures (11). Keiko Kashiwagi, Tokyo Woman’s
Christian College.

107. Experimental ‘_studies on the Form-Farb-Pro-
blem. Takao Aikawa, Aichi Gakugei Universi-
ty. ‘

108. Children’s conception of “large and small”.
Satoshi Ichihashi and Nobutaka Otomb, Toka
Institute of Educational Research.

109. On the process of concept attainment in pre-
school children. -

© (V) On the composition of relation(ii). Sachie
Osaki, Kumamoto University. '

110. Development of the child’s number concept

‘and living conditions. Ai Nord. Utsunomiya
_Girl Senior High School.

111, 112. The develop‘mént of child’s concept of
number in Japanese culture (I), (I[). Isamu
Kawaguchi, Masae Sawanobori, Kansai Uni-

versity and Masataka Takagi, Kobe University.

v Discussion
The papers presented in this section were di-
vided for the sake of convenience into following
three Ycllasses : _ . . ,
1) berceptual‘ development (101~103), 2) cogni-
tive development (104~107), and 3) conceptual de-
velopment  (108~112). .The following discussion

takes up the above topics in order.

The first group ot papers classified as “percep-

‘tual development” were all related to the problem

of perception of movement and most of them ‘point-
ed out signifi'cant differences between children and
adults. The discussion was centered around the
interpretation of this difference and it was suggested
that the developmental approach to the problem of
perception of movement would need a closer codpe-
ration with the theoretical approach in the field of
general perception. The former may thus cqntribu_-
te to the latter clarifying the genetic aspect of the
problem. ‘ '
The second group of papers classified as “cog-
nitive development” dealt with the »pfoblem of pat-
tern cognition in both normal and feeble-minded
children. The main characteristics of the studies
were the analysis of the cognitive process in pat-
tern perception with reference to its development.
The discussion on this topic was led in the direc-
tion toward the problem of practical application of
the experimental results to school education.. The
basic attitude of the developmental = approach in
educational psychology was then questioned. The
suggestion made here was that it might be rather
dangerous to try to apply any experimental result
too hastely to the practical problem of education,
but that educational psychologists should be aware
to make a fruitful match between a practical need
for psychological solution of educational problems
and a genﬁine inquiry of psychological problems.
The last group of papers classified as “conceptu-
al development” were all concerned with the prob-
lem of developmentl of number concept. in preschool
children, some dealing with the concept of quanti-

tative relation, some with the interaction between the

- concepts of quantity and of order, and others with
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