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are short synopses offered by the contributors to
the symposium.

Miyakawa analyzed the characteristics of students’
violence and the mechanism of its occurrence in
detail. He emphasized the importance of believing
in the individual student’s potential for growth,
rather than administrating students by compulsory
regulations.

Oda pointed out that, in general, adolescent pro-
blem behaviors could be classified into three types
------ dispositional, vandalistic, and narcissistic. He
mentioned the necessity of scientifically different
treatments corresponding to this classification.

Akoh emphasized the importance of the following
points: First, sound daily school life through pupil
guidance; second, improved teaching methods de-
signed to help maladjusted students in their low level

performance in school ; third, the establishment of

a cooperative system of teachers for pupil guidance.

% 22 4

Yamada shared his views on the causes of delin-
quence, drawing from his experience as a junior
high school teacher.

According to Kasama, teachers’ attitudes are
greatly responsible for violence in schools. He point-
ed out that physical punishment and compulsory
regulations by teachers often result in students’
violence.

Jimbo emphasized the necessity of an adequate
research on the following matters: The establishment
of educational and psychological systems in pupil
guidance, the improvement of class-work study, and
the training methods of teachers.

After the above presentations, speakers and floor
members had an opportunity to exchange opinions
freely. It was then emphasized that there was a
need to propel the approach synthesizing both the-
oretical and practical studies of pupil guidance.

SYMPOSIUM 1I

TEACHING OF SCHOOL SUBJECTS AND EDUCATIONAL PSYCHOLOGY

—VFocusing on the problems of language teaching——

(Tsukuba University)
(Tsukuba University)
(Tsukuba University)

(Yamagata University)

{Tokyo Gakugei University)
(Tsukuba University)

(Aichi University of Education)

Organizer : Shiisuke Fukuzawa
Chairmen : Jun Haga
Shuasuke Fukuzawa
Speakers : Kazuko Takagi
Hjroyoshi Hatori
Shigeo Ouchi
Kuniharu Imae
Discussants : Shébi Inoue

Takashi Sakamoto

The purpose of this symposium was to discuss
how educational psychology had contributed to the
practice of teaching school subjects, with special
emphasis on the problems of language teaching,
and then to explore possibilities of establishing
“psychology of school subjects” for the future. Four
speakers presented their papers, and two discussants
commented on the problems which had been raised

Focusing on the teaching of the Japanese Language:

Takagi pointed out the existent gaps between the

(Tokyo Gakugei University)
(Tokyo University of Technology)

stated objectives for teaching the mother-tongue at
elementary level and the actual speech conduct of
the school children, aud, on the basis of this obser-
vation, proposed that more attention should be di-
rected to the children’s expressive and receptive
sides of language in the classroom, for this ability
would be necessary for the children to learn, Taka-
gi seemed to favor cognitive and wholistic approa-
ches when solving problems in language teaching.
Focusing on the teaching English as a foreign lan-
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After presenting a brief account of how language
teachers and educational psychologists had interact-
ed in the matter of English teaching in the past,
Hatori raised the problem that textbooks on edu-
cational psychology were not widely read by English
teachers. He suggested, in order to establish “psy-
chology of teaching English”, that we should have
more detailed descriptions of actual teaching in the
textbooks on the one hand, and, on the other,
English teachers themselves should be more aware
of the problems they are facing in teaching, so that
the problems can be taken out for empirical analyses
promptly.

From the viewpoint of audio-visual instruction :

Ouchi defined audio-visual instruction as a sub-
system of educational technology, and expressed his
opinion that educational psychology had methodo-
logically contributed to the progress of audio-visual
instruction since the days of cinema education. He
proposed that an advanced technique now available
such as ATI (attitude-treatment interaction) would
be utilized to evaluate the effects of different app-
roaches in the teaching of English with audio-visual
devices.

From the viewpoint of educational technology :

Imae stressed, like Bower and Hilgard (1981), that

educational psychology was a basic science, the re-

sults of which were to be applied to the practices
of instructional science by some means, and that

“sterilization” of educational psychology would be
produced by the failure of this application. He pro-
posed that educational technology should take the
role of a linking science which, according to Gleser
(1982), would mediate between a basic science and
an applied science.

DISCUSSION :

The discussion was triggered by Inoue who, while
approving the contributions made by the education-
al psychologists, suggested that they should further
try to know about particularities of teaching school
subjects, and that they should tackle more“boldly”
the practical problems in teaching.

Sakamoto’'s comments were related with the role
of linking science. He suggested, by way of sum-
marization of the preceding discussions, several
points should be born in our mind in building the
theory of educational psychology as being useful for
teaching school subjects.

The audience, too, presented some points of cu-
rrent concerns of educational psychology in regard
to cultural implications of teaching English (by Ino-
ue), effects of cognitive code-learning approach in
teaching English (by Nagasawa), and prospects for
building the “prescriptive” educational psychology

(by Jimbo);these points were generally accepted.

VOLUNTARILY ORGANIZED SYMPOSIUM 1

EXTENSION AND DEVELOPMENT OF THE DOMAIN OF UNDERSTANDING

Yutaka Sayeki
Naoki Ueno
Naomi Miyake

Organizer and Chairman :

Speakers :

Yusaku Ohtsuka
Kazuaki Namba

Yukari Kubo
Hiroaki Suzuki

Miyake first introduced a few typical examples of
“the domain specificity” of our knowledge in under-
standing what we believe to know about. She also
proposed three basic types of the ways people ex-
tended their domain-specific knowledge to new si-

(University of Tokyo)

(National Institute for Educational Research)
(University of California, San Diego)
(University of Tokyo)

(Keio University)

(University of Tokyo)

(University of Tokyo)

tuation : (1)simple collection of domains, (2)analogical
extension, and (3)acquisition of abstract concepts.

She also remarked that there might be some un-
derlying mechanism controling the range and the

way for extending and developing the domain-spe-
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