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Contributions of Recent Cognitive Approaches to Research on E-Learning

Jun OSHIMA

(SH1zuoka UNIVERSITY)

The present paper reviews 2 cognitive approaches to research on e-learning. One theme has to do
with learning strategies in relation to self-regulated learning in e-learning environments. Findings from
that type of research provide rich insights into how to scaffold learning activities so as to lead learners
to improved performance. The second theme has to do with cognitive load theory, dealing with
cognitive constraints existing in human cognitive architecture. Findings from this latter type of
research suggest how it might be possible to overcome cognitive overload when learners face difficult
task requirements. The present article also discusses disciplines that might support learners’ activities
in e-learning environments and issues for future research.
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5 L#E2Twb, Dunbar(1993) 2 ¥ 2 RE L T 3, FI%
BIRFBICBT ZHRD A D =X L5 BPT 2R THE
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TE3HDTHBENZEED5, HBELHEEEIZ, 20
2007 7u—FDELLDWFRCHEETE S, 272
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VIIRKETLT 7/ uY—0OREEELY -y b E
25,

SEEY EF3%BEETIVIE, EFEEEEMEL
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kaerts, Pintrich, & Zeidner, 2000 ; Zimmerman & Schunk, 2001),

eI —= BB BT, BICOEEHEYED
BEEENEAZWENTWE DX, 25 LEFAKO
N e- 77—V VBBV TEEMNRL XV EE
WEAETBAZENHEODRBR>TERLOTH S, e
F— Vv TBIETIX, BV F AT 4 7iEd D
OLBHEEFTH Y, »DOF IIiFNA 83— > 7 EED
BIET B (ThEN1S— 274 THEERE LTS, RS H
2IEMTE - B b, BHRNLBERIE LRSS L8
BERD, INEFTRRWVWY v FRERREPRER/L T
W3 ZEREEVRY, LELELDEFIIBNT, Z
S ULIEHRY v FFEERBCBVWTIEFEEOR TN
7 x — VAL, WO L IZEE I, BIRREE
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L WARE L D EYICEEECEBRI LW
5 ZEid, BETODEBERBCED 2% { DEBE L
BERY > TVWBREA TR DM, ThEEHET L HE
B, [$RZFELHF L OEEGE CEYCEEL ED
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AR TIE, 5 LI ARE 2 BAR AT %2
BFHETFTA VLo TBBEIRI LB TERLE
FErzonT&, Thid [FEWN] ThY, BEEKER
bo TWRERZDT, FEERBEEEZ T ICAN %
BET5ILRATETHLEEZONT Wz, Lal,
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E2DaERD, BTV VR TEFDY -y b E
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tive cognitive load) | TH 2%, EBICHFENEZHEHHEL T
WL 72D B ARENC ZEARTWEE 2R NS 2 LI
Lo THEBEOHIZE U 2R ETORBRTH 5, 72
&2, ZAEBROARE v T OEIRE & iRk
TH5IERFEZTAHALI, bL, =AEAKEZS LK
ORI HEA L CHEBYED 2 Z L 2N L L%
ThdETdE, FREI=ZAFBKOARFERICEEL
TBLIEEZERTIRETREEY, bbBA, %
ERECETELTBL ZENTE L2 L BRIBIOEED
BRELCHECEECRS S, ZREEAL THH
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SNZNDTHE, £72, £V e-T7—=r7BEICITW
BITB L, BERBSNANN—FEOF TR S S Z &
W& BBEO—DIZ, REDEFRY VYV —ANTCIKER
OPOERWET [EIridb] L dEFRTICBL
T, FEBCRBRENDIEND S, Ihd, Kk¥
BERLOAELOEZ B L, 20 L BEIFRER]
ThdLIIEZONBZODTHSE, I3, T5L7%
RELEE OHESH, H2VREHRRTIILILER
Fohd, £, ZOIZ L BEN [RER] R¥EEHR
ThrEEBEZONTWBED VRS, 25 LELAIC
LT, RANBHEROMAZEIRVICEREZ LD
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553 ORI, Y%A AT (germane or effective
cognitive load) | EFEIENS b DTH 5, B ORIERER
BETIE, FEERCED S RERN LRI AT & JER
BRZAMRICL > TEEEOEECBREDIZ LAY
HEINTLE I »d Lhkwy, SRANERERICES
WTER « FEHT YA v 2RAAMFE B, ERE
RN ER 2B T 5 2 L1tk ->T, #2THL S
FERLBOEREFE P ICEEFENE SH L WIEWRE A
MAF —ANLHEBELLD, DrwiEEEAMELEZD T3
WA 70X AR T2 EIFEBLEIE LTS,
Z 9 Uiz » & SRENRY 22 I 388 72 RN A i & IEIXh
25DThHhb, BBl EOIFEEEVETHT, 20
BENEE > TOLARERIZ, EOAF—~brXE
TERIEDORHT —FT7 7 F v —L 7 ANH Y,
RHINEREGRIEZNEZHAL T 20 TH DL, HIT
HEBDOD 2 WHEE T, REERCHFRLZERNS S,
Z OMAKFE b SU T, RENRRMMARIZE <
ToTLEI, Lrl, FAENEZHVEREZEY) £
5ZEWCEoT, T2 THEEN D BEY LRBABYATH
HoTHIDT, FELTWIRNEREVRY, HELHE
LTI eBHFonNTHE0THS, —HHAFHS R
F—=fbansdr, ZNEFAL THRERBERT 3 L %
DXREHERIZER I NS, FERENZERD 2T,
P& 0 % OBV BAAR BRSNS, 22
TEIARERDIE, SS5EHBDOAF—~<2HHLL
DEEERL7: ) T 2RI EEAH T,

B OEBREBAENRNTZF ORISR 2HIL TE T
WHIN AR ERIY, BT - FHEHETVA VT35
ET, RERTEIBRBEEZ T NDZbDERST
nwa,

(1) RHRIER 2ERE T 2 E5H0

RAR AR RS, BEARWNLEE - EEESHO 7V A
DWW TED o T 2 BEREOREO—D, 2E
D F#fitE (sequencing) TH 3, FHEHBEHD X 512, EH
B2 B - EBIFBEEO TV A > TIE, [HEDSIGHA]
HEWE [V TN DL oEMR b D] CEEE
ROBHMEITRZ CHETEZEORFEELPRAS L TE T,

UL, REOFEBEWFROEH/TIE, TS50k [v
TN b D OBHER D D] LS BN 3
RIRED b O¥EMRICERIEZ 2 Z EHB% 0, REH
BHAEOEBDO—DIL, BEOLODEERTHS, 7
ZLHEREEIFBLZE L (HEE SR OAR Glogw
AT hITERS L VARES %, E{EBIN LI
Lo THLOBHEIBWTEES 2 2L 2HELTw
pedhid, 25 LIEEEHCRLBELHEL I,
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MBS SN RERFEFMUL SWEHTHDOZD
SEBBHZ TR TEE SR EWw S, Collins,
Brown, & Newman (1989) DEEHIRIFEREIE (Cognitive
Apprenticeship) ® Schank, Berman, & Macpherson(1999)
O BEIcE I Iz v+ Y 4 (goal-based scenario), &H 5 \>
1% Cognition and Technology Group at Vanderbilt
(1997) DT > F — % D F 5 ¥, (anchored instruction) 72
EBZED LI BFEREL TS,

IO LUIBEOREEEMD 2Lk o T, HEEE
DHEETE THRVPILE R & REN TR REE
BRTDE0VI X, RANARNEROERT L LT
ATRBRVWEIRHBIRTE 2, bbb, FEEROE
MDDV CETET, RENWLRINWARVEEE
DFESBOBTERZBEZTCLED LN o TH
3, 222, HEOHE TEL 2 EIEEOEWFEEEE
£, INEFTCORMBIEN LRI SHONICENTE
T NEDBHRNEBREN A HET 27 —F 77 F v —DIK

FELOR—BDENEDTH 2, EIREBRILIZZD

1L

WEREDIRFL TS, 21T, FEOEEEZE
R ZOE&ENEEREZHET IR FEVRMASNS
2L REHRT L eEE Y 7 v —F (whole-task approach)
X, ZZWHELZBIHORENLRAWAHEZ ERT
LA BREROE 2 HIX, 0L 5 CRMETRERD
TH>IH7?

£ 2O Le—RFET 5 R OMIC 338 % Bk
DHY, /U THMAIRER TR Z W EWS 2L, van
Merrignboer, Kirschner, & Kester (2003) %% £ DFH% b
SbhoTL %, HODBRTVZEFHEOEMBEDAE L
WHBERLRFEDD ONEFES, ThzEET 5700
XEOHD FIX, BEMCBTE [XIEZLSNIIB
(deliberate training) | (Ericsson, Krampe, & Tesch-Roemer,
1993) Z AIORBHMOBETH 27 —F7 7 F v —DF
WnSERT 2 EICHET %,

van Merriénboer & D% Tld, &FFEET 7o —F
I & BEEZ - FBEHOT A VIILT L HRENER
PEIMEE LT TRRNENS,, 25 L7 Tu—F
CBWTHAEREIY P u—L L, BEOLEEEIER
THIEO¥EHRE, RAMATETTSILicLd
HETREEOR AT S YL I ENTELLRLETL
3, ZTOHAKRD—DIE, SHENLREEREMERF L2
¥, ThEERTL1:00FHF2LVERILTL LT
B % (Reigeluth, 1999), 7z & 2 &, A1 & » OBAEX# & 7 —
FR—-ATHERLZTNE 2o WEEREEL THF L
T# % & (van Morriénboer et al,, 2003), FREREERDNE X
RKDE>wHEzoN%  OFRL 2L TidkoRWV»iwX
DF—~HHWEa L7 s OWENE, OBIEEROME

¥, QOFET 2LENITIITENZEE, Hrvidzho
REDRT—IR—ADH, OFEDS A7, ®ANIT S
F—T—FOH, Iho5FNThOMECBENT, ZOD
ZEBRTEBRDS VIV THIET, REOEKYE
B2 5L RENSRANAH BE L -FRED Y
A FRERTDIENTES, HFE - FEEHO T VA
YIEBIFLLHBET Fu—FRZBWT, ZHLKHAL
BTN IC LB RS VVORGOEEEOSE R
ToTBL L REELREINTHY, 2@
White & Frederiksen (1990) iZZ 5 U7 E 2 HEE v
b (problemsets) LIEATW3, D& S, FURERE
KB F DEBOBHMEIC L > TEBORKEE L DI &
T, BEOEEEEHERF L 2¥EBHECREG - 7284
HARDOLVVOREP SFEZEE AT —PIEH LN
TEXB5DTH5D,

2) BEfE%E W% - 28

S 5 RN ATERSRE L TV S HED—D5,
BE&{H (worked-out problem) % FAV /- 8% « EE D T A
YTH B, BEOMETIE, PIHIRE L BERESE 2
S>h, FIHPREED &M EEA L k2 s Zh ik BIEIRRE
NEEHL T ZEBEFF RO SN, HHASh
AR C O LRSERRR S A DT, HERAS
ELTHEEINGBEVE ., ZOFEITONS [H
SWARROERS] & [MEHRFEE] Ob x5 R
[EEPIC L 228 | MEASNIBEEBEEAETH
%5, BAEFIOR:THRENS, EEWAREHERRRIC
FIFTTRE R RN BT B L 2 BET LD TH 5,

23 Lz BEpIOZhRIcOWTIE, 43 L HEREHT
7, BAEFIEEBL CEVIRAROMEZTT 2 e
TELFEBEELZD TRWVWEBEN VD Z LS I
%o5Twd, Chi 5DHFICALNS &K% [EEHIH»
SAIEEDIICHEITIETEON? | &I RHAT
BOBAZSHD, ZHE2FELSIZHOCHHAL VI EH
PELTHRELTWS, 72k 213 Chi & Bassok (1989)
X, BU XS CWHEZEDT £ A+ 2FE LUICRELEL,
FREEFEWTEEBI 2B 885 £, ZOROEGEE
DERVIZEAFIZEE L T 3BOECHADEECE
DEOWTHBAIREL 25 Z L 2R LTz, ZOFRIRL
T3 Zrid, AL CEEHNHREFZE LIETY,
BRI E L TZOEEHNAROBEMAL ED & 5 ICHED
T PIRDWT, ZOHBHABICBEAZENDD,
DEEHHRIILHT LI ERBIICZIIR/NZVLENDS 2T
HbH, INEZIIT, HUHPFFEFHEZEL THONDLEFE
BEORHWFEDH T T) =00, ZThsE@EYIC
T 2 HESERUKRER2 LT TE TS (Renk],
1997),
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BELEEER F4E

O LTERGlZzEL - BOHBEHOEEE 2T 2
TV RARERED, RAWERER VWb 2 HBY7%
RHET 2D TH %, BRHIZEL 2B DBE,
DEBL LR 2EESHHMBREEERTE LI LTI, #
DREOXREHV L RBAIATIIZE S 32w, #BRENT
WhIREE, BRLTWA2ESHNAREFIFL CBE
FThiFiEEnwoThs, 20w, BYILAREL
THANEESFIHEINL ZEDPRFINZDTH 553,
HORHEBECREAZCOWTOERP, ZNETO
BGHFIzELLEZEMRLBRL TV B L S5IC Renk,
Stark, Gruber, & Mandl, 1998), 2EFHIIRENIH 2 HHD
FHIEEZ B & DHIFRA F —~ OFEL HEtic B
THEERSRY, Tbb, 5 LEEEECLST
BB (R TT <Shbr/ME] TUhR L, [HEEE
CEDOEBRZEFZ, BAOHREERL CALRME] &
LTRSS REVwI b d 5,

WA ATEGRIE Z 5 LB e 2 28t LT,
HEERZMET 2 2 L CEBEOEER2ED 2 LW
IHAREEZ TS, FO—DOHNEHKEE (completion
task) T» 5 (van Merriénboer & Krammer, 1987 : van
Merriénboer & Paas, 1989), SERVERME & 1X, EHAFIOEIE
e UTHRIED T o, BEfflE L TRRENEFED
FREDRZERDF $¥BE IS5z o0 %, ¥BEL, *
DEFHI L ERE L 0o, ThERBRIELLD
KHODOHBZERT 520 TH 2, TREEIZ, BED
IR E B I B W TERRSNEHREER L, BAF0
FTIRREINIFEDOBEDI v 7 A L IR 5513,
595 ZLT, FEECHL TEECRIEICED E
D LVIEEOMEBREE OB E, BANLE
WETT2ZETLYESOMBAF —~OEELHE)
21T L) 2 DDEESHREISHFEI LTS (g,
Paas, 1992
Croock, 1992 ; van Merrigénboer, Schuurman, de Croock, & Paas,
2002)o EHIZ, INS5DHEDWL DBTIR, BEOR
BHY, @BUILEMNATERST LT, BREHT L
L TCOEBBIORRE LR L T3,

(3) FRHBETHRICEDIWI T - ¥HEF WA

INECHREEHEDN S - T3 RANAR (Fig, &8
WrbOLBIEbD) 2 EDL S ICHAEL T, FHEDO¥
BEBP BT LI ENTELIDIEODVTHRN LT AT
2, BOREFHEIEZ SNIBEERERL Tw EIC
TNECEEL S L RBHRELBLLTVWEDHE
KThH2, Zhid, BE-¥FETVA LT3 HER
5ANE, REEZBERT IBECEEZEC > TBWTIE
LOWRITHEPEELZER T 2, KRZh6TRTIES
WTHEBRIRTH > TIEL W, BFHESZSTHS

; van Merriénboer, 1990 ; van Merriénboer & de

LRENTHEDT, LERBEEIZZDIEHRE2EEIRMA
L Tidkokn, ZZTHEERZDD, 5L
BRSO TH 2, RANWEARTER T, BEER
DREEDOHF—D T, FHHORBT 5 B AR 2%
HEZBZ CEENATREE R 27— A2 TFHT S L
BTE 5,

7z & 21X Kester, Kirschner, van Merriénboer, &
Baumer (2001) &, FRERRICEBENPLEL T 2E5E
BHRZ 2 OCHBEL T2, ZD—2F, [XEBE®R
(supportive information) | T#H %, FREZ RT3 BRI H
BLINIAHAF—<DEI5RbDTHY, 2hEH
DEFICEZ R LRAWATzE»rRIEZ 5BV HDT,
FEAVRE L BRI 5 AR g LR R
BT L, BHERE S IEEES S CRATREBRTDH
5o 9 L7EHRkI, FREBRL G 5 AT+
KEEBECHEBEI VLR T 20ENH L, &b
Rk, RERRPICZOREBREIO TH2%EE
BEEOWR {RANAEROA —N—a— R 2B+ 2 2
EWCRD, bD—DIk [ FH & H9EER (procedural informa-
tion) |EFHEN B b DTH %, 2 DFEDOIEHIL Z % EIT
T2 EEBRCEEEDRE RENNAN RT3 b
DTREVD, BELE S OHERMET 2 2 L CHE
DETEZBRT DI ENAIRETH %,

INETERT ERAWAFEROTRE T 2 245
7 7u—F B3 E5HT %, 8- FEEHOT
PA OB L LTE Db D Figure 1 ThH 3,

SSHRBRBEO BT

0 9800 0600 @

WEQERORH

Figure 1 FRAMEWERICE DS OWIHEE « 2E 794
> DO A (van Merriénboer, Kirschner, & Kester,
2003)

EBOAX—<3, &BFHET o —F 1B, [
CV~OVDERE B CHE AT w2 3RER, EE—o0 Lo
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OTRERTVLBNZDWT, RNERZRANER OB X
NIZBEOBRE (OD7v—kE s ERSEEH T 0B E
RLTW3) DORAREKESN I N TOE, BRKIICK
Bl U THERMBRT 2 X5 CRHEEBEETE L Tw 3,
F7z, FERORA F—<12i3 & & BEBIROBEHD ¥ 1
IV BMEMEN TS, v —0 L FRIOMER I
BEHREEWRLTBY, FHLOVVORL ZEFOEE
HESRR AN D AN L E L BEROEENRES L
TVLEDOHb®E, 51, FHiSNBHRNKEELR
BT ABICEERMBEINDZ LR B (DIE0HO LA
DREBZNERLTOS), LT, REBITERIRLTH
LD, WIHFET 0 —FDAF—<Thb, INhZE
TOMARCEBHFEET o —F OEMEICODWTERL
TP, RV ESN»OHEENERS LB
DWT, FHRET Yo —FiInBEEEN, BYITH
3ZrbbhroTn3,

IDX I, RAWEARERE, ¥EENEEEHE
BHET3BIcEzonsh 50 REHERT 2EEAK
"L ORHATT L, HOSEENY o T 2RAINER
EOMHEMRERICOWT, IhE Tl RIS %
AlRE L T 2 HEEmBHA R RE L, Z I oBoneH
% FEEEHO T VA L OBAE, NAEOEEFE
B2 794 VRERIZEEH L Twi Lo TEwizs ),
Bl e TSV IHERBBCBITAL YA NI VS
TN THA VDO TEHEERSLTWE EBbhb
R, BFERUCBEE L B R T 2RI O n T
DRBTREVWIELSIH? hETHEIRLTELY
ATLDELZ, [F4 00 —BEHREH] tvwo 2k
FERLTCEREDVZ 3, #tshaEHROL -5
THRANEFMCE > TRFEEREET 2L h D &0
IF 21T, SEBOBBCIBVWIKRELREHSATH S,

Te & 213, FBEHEBNAN—AT 4 THEEBRBIB
THCEE 2RI L2 b ) —EELTADE, H
CHEIZEE F OB L Z OB (52 iz EEh) 12138
YeBamsfEshaseEzon3, LoL, %
SDONAN=RAT 4 TEBRBEOFRORHOMS, b
2 WIEFEBEEG N N LS Wi B LB
JIGUTH—7F 2FEE§H» 5B SN IBHROAFOLHIL,
DI A I TR TANTC [FREEOER] ORECHE
T4 I T TIHbNLTWEEBWZ S, Tikbb,
AR THNTRERRLENC 0 22 R - T8
32 EDHARFSN TV AEEERT S, ThNEE S
NBZAIVTT, YATFLADOERME, RV IE¥EE
HBoY > 2%227Vv 2352 THELETEVI HD
Thb, T LIEBRREBTALBECEEEDENNE
WEEDTBY, FRICLE-T, BREEIIZ Z N

BRI s NRICHET 2 SREES, Tho 2EET
% FE MG T H % HOHIEFEE /708 23 2 BRLHI
BEhTwas itk b,

BHORSEBRFEREDTA VEEZ L LTEELR
501, FEDERFRICL > T, FEEDOHBT LK
B2 RAR AT LS BN am e R/E T 5 2 L T,
FHREZEBEECSINE 2N S, »OXE,» S HY)
RERELERIEL I LOAREL RN LIUE VAT
bbb, INETOMERBETIE, ZOMFICHL TIER
VT 4T RERNBE L ALNTWE LI TED DM, &
B OENAN=AT 4 TEHERETORN PRI
5ETA5TH5,

L L, RANEREGRICOWTIE, FXZ0EAN
DENZBWT, FMEN VLT TRV, BICSHRER
HIR NI I N2 D, BANERORIEFETH
5, BIED L I3, FHEHELN T 2DRI¥EEEES
OEHCEFITH A (Briiken, Plass, & Leutner, 2003 ; Paas,
Tuovinen, Tabbers, & Van Gerven, 2003), % OFHEEDF
LR OOV TIIREERORMIID 5, HWF 2 -5
YT e VAT ARECHFAFEREE 2BEFTEZ SN
5Lk, FEEVTOEBHOU 5 0HRICL2E
FIRHEDO 7 VT Y AL ZHERET B ETHEH, DA
BEECOWTHSHRE SRR sh2 L2 T
HsD,

EhYIC

FRTIE, BOEEHIN T 2EE T 2. 08%EHN
WRORREZEE 2T, L I3ERE - FEEEBHO T ¥ A
VICEDE IR EEL I EBTE S, IDEMEL
1T, FILLWEERED—DLLTDe-TF—= 7
BBV TAIZ2S5EBREL CoubhiEz s kv 2R
SNTAMETHRE L TE 2, b b BASEED B2
DOEBHBB T RTTEREWY, FOWTFhinih
FTCLRELIETRERY -7 v VSERBEOWRE
ERFHCHFENELDTH S Z L FEVR Y, B
MIZB T 2FRBREDOFHEFIIRIEBE SN TV B 5, HFE
T OEEME, SLHERORBEOBRELSATD,
% OMFEEDEE 231 E DI TR LIFZeEE & 2
L5EELTWw3,

51 B X ®
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