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The Possibility of Using Integrated-skills Assessment for University Entrance Examinations
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Nakamura, Yuji (Keio University)
Miyazaki, Kei (Keio Senior High School)
Tsuchihira, Taiko  (Seitoku University)

With an aim to raise communicative competence of Japanese students, the Ministry of Education changed the high school English
Course of Study and guidelines to incorporate more integrated-skills teaching by connecting input (reading and listening) and output
(writing and speaking) activities. However, it has been reported that the teaching practices of high school teachers have remained largely
unchanged, and the major reason seems to be that most university entrance examinations, with only a few exceptions, are still of paper
and pencil type which focus on receptive skills. With widely accepted international tests such as TOEFL® and IELTS® measuring
integrated skills, it is time for Japanese universities to consider the possibility of creating integrated-skills tests if they are serious about

producing so-called“global human resources™who can truly function in a globalizing world. Also, university entrance examinations

should assess what has been learned in secondary schools in terms of validity. In this symposium, we will first report the results of
our surveys and interviews of high school and university English teachers about the difficulties related to introducing and creating
integrated-skills tests both at the individual and administrative levels. Secondly, based on our research on various existing integrated-
skills tests including ones produced in Japan, we will present the requirements for integrated-skills test items to have sufficient validity
and reliability in the form of Can-do statements. Then, the strengths and weaknesses of using integrated-skills assessment as university
entrance examinations will be illustrated from multiple perspectives, paying special attention to feasibility or practicality in the present
Japanese environment of English education. Lastly, we will propose different ways of incorporating integrated-skills test items to
varying degrees into future university entrance examinations. At the end of the presentation, we would like to have a lively discussion

with the audience by inviting questions and comments.
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New Perspectives on Development of an English Grammar
for Learning in the Advanced Language Education
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Activities to Foster Students’ Initiatives in Listening Class

Haraguchi, Tomoko (Tokoha University)

How can a learner-centered, active learning environment be created in listening classrooms for business majors? The class size is
twenty-five students whose TOEIC scores range between 500 and 250. In this presentation two kinds of activities will be proposed based
on Part 3 and 4 of TOEIC. Often heard in Part3, for example, is a dialogue in which a man leaving the office asks his colleague to order
copying-paper. Based on this dialogue, the presenter wrote a conversation as follows: his colleague, Ms. A, calls a stationary store, and
Mr. B answers, fills out an order form, politely asking her necessary information, and negotiates the delivery date. To fill out a form,
students must ask questions, listen and write things down, just like in an authentic situation. To make pair work even more authentic,
students were given four word lists: stationary goods, departments and titles in a company, common English names and famous
companies’ names. As students in Ms. A’s role change information, those in Mr. B’s role must listen to their partner attentively to fill out
their form. Students’ comments showed they felt like they were working in a foreign country and that they wanted to do well because
they thought the skills they acquired will be useful in future. The advantage here is that students become “participants” in Rost’s (1990)
classification. The other activity is based on Part4. After learning a station announcement and repetition practice, for example, students
are given a card written in Japanese ““You are working at JR Shibuya Station. Inbound Yamanote-Line trains will be five minutes late due
to snow. Please make an announcement in English.” The students are given time to think and rehearse, and record their announcements.

The same pattern can be applied to any other announcements.
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Effects of Spoken Rehearsal on L2 Learning

Nagasaki, Mutsuko (Ehime University)
Orimoto, Sunao (Ehime University)

This presentation introduces research which investigated whether “spoken rehearsal” could improve the speaking ability of 39
Japanese university students from two English classes. Rehearsal is defined in this presentation as “performing a task once or more in
preparation for a demonstration of that task.” Two main research questions were generated: (1) Were the participants able to modify
the points they noticed during rehearsal?; (2) Did spoken rehearsal improve their L2 speaking ability? One class was designated as the
rehearsal required group (RR, n=20); the other was designated as the rehearsal control group (RC, n=19). During the 13-week data
collection period, the students each gave eight speeches (i.e. performance). For each speech the topic was different. RR participants were
required to orally rehearse each speech five times at home and record their spoken output with an IC recorder, while RC participants
were not required to rehearse and record, but were encouraged to do so. Immediately following rehearsal, participants in either

group wrote down anything they had noticed regarding five aspects—vocabulary, pronunciation, fluency, content, and grammar—
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