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MWHEF FRAPESFFEPT,FAMEEEEI D o I ERFHEL 7 WD TET & #F OFHmEHE
FEEEHEL, 2RChbETHSOFETHAELLIRL I LD D, ARTIE, ZOLI0BHRE
“F 2R ADEIET EUELS, BREMESAAENCHBL RS, 1) FENICEDL I BB TIERIN
TWBOM, 2) FOES3REEER LOMESEHF->TVwE00, 3) ZTORMEBELZBRT 21-HDMHE
HELTEDBEZSNED, O3Bl TR 2T, FINAIRICEL Tid, 7 A b BIFHE
e & 2 A 2B D R, Zho 2aenciR 2 s iR RE L, MESE LTl "ZE81TH
OfEE” + “ZUMOER" LS 2 GE2EHLE, REBC IS DORELRBRT L0, 7AMY
A RRAF A AFVOBEAEOBER, FLWIHE (alternative assessment) MFA, A 7+ — 4
F7x 2R 2> (informed assessment), ZYHESOIR, REMFILEADER, LI 520K
BmEEH LT,

¥ F I FRMDOHEG, TAMMBYR, A7 4L FT AR, B, BLGFHIM

FEEOHR ST wHELEZALFEISN DL, TA
FPOFERT 4 — Ny Z7DELULADEWVWIC LT,

FEEOPETINED L S CE T 2 rcBEL THE,.
% ¢ DEIFHELH 2 (L Ea—k LT Harkins, 2001 ; BE
£,199), 22, T AP LEZEEDEFE (consolida-

R & BY

“FAN L, FEEOFHEZH-EET LD
DY —NVTHb, TDlzd, 7A M, FENTIE
B BEDORNEAET 2 L8RDENE. o

T, “BENTERELHESTE2TAN B LT X
B ThHBEVWEBRESES, LbL, TAMNE, ¥l
BPHETA0DLDELELTOREFEETH2HLIT
A, 7R M3, HiEEEE L OBEFORT,
L£YAFAD—DELTEMENDL, TOLDTHE
B IRoOPT, FANIELZDS “bosL” EEIT,
X F X FHRERCMETT >N, FLOFEEECEE
5z REELOSNDL, TAMBHESHROYICE
iz E, FOFRAMOHLYHER, 7TAPOHAE
OEEME TS IZGIEIT 20 T2y, “7 A b
NEDL I BHFELFBHRCEZLHDH I L
FTHEDTCELIDIRELDTHS (Frederiksen & Col-
lins, 1989 ; Messick, 1989 ; #f1L, EIRIH),

FAMPEBEZEZ ZERECELTE, $5x&E
rH OB S (EEMNE L E 21— & LT Crooks, 1988), 1D
X, BTSN TARETHL, TAMEERMICT
LD, FO7L4—FRN7ERELEDTEIENR,
* HAEERRES - HRIEAFAPRARE TERER

murakou@orion.ocn.ne.jp

tioM B TH D, 7 A b RF 2 LEEKS, TDOFE
BRNEOBEM « BiEtbcBa), EFEOEE#E
T EeELONE, TOI L, TA MR lest
effect) &FEIF4L, Jones (1923-24) T & 5 iHEAI L 5T
SR X LT, HESfTHhNTE K (eg, Halpin &
Halpin, 1982 ; Nungester & Duchastel. 1982), 3 D& & L
T, FEEOHCUEYVE TN, TAMCLDZE
WiisRE b i, FEEVBESOFEZUET LI &
12, BECHEIEE (self-regulated learning ;
20000 OEERZERD 1 DT H D (Butler & Winne,
1995), 7 A b OIEHKIGEIAIEEFEZ L I ENTES
(Bloom, 1981 ; Bloom, Hastings, & Madaus. 1971),

IO&SE, TAMIFEHECELE 2R TEE
#5223, LT, HEEELTAMOIOL I AR
BELSTHEICES, FIHT A2 8% (Mullis. Martin,
Gonzalez. & Chrostowski, 2004), L2 L, FEEIX 7 A b
MEDOFERIPHEMOBEBYCZIT 00 TR
Wy TAMRROELZTZ2PT, FEEHERT AL
YRGB (7 A b BAREOREN & FERICEAIY 405 5) fE

Zimmerman,
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BEXWL, 7A M R RREITIENEZSN
b, Tbb, ¥EHER, TAVERFLIHT, TR
MEERBIZZ I okl EE2FHEL WD 20
i - EHEHEL, ThEHbLbR¥THLSDFE
ITEEEL (D) S22 e8bdLEDbNhS, flZ
W, WEOT AN THERMEE» D BHEENS L,
FBEEFHEREOEE 2Ty, XEEZEK
B4 288 HEN LEVISEEBE25, 7A L
BEEYECELZLFEREZDLE, TI0oRFEE
EOEMEL “T A MAOBEE” bEEBEECANSLLE
MHdHIEDHI,

FWWENT A MCHEGLTHS DEBTEHA*EES
#2ZEE, TREFLEbHEI> SEREED o
(Latham, 1877), % D% b, VELLEE OEBREEE»
5, BEBCRMT 2HBHAFRE T, 2 FTEH R
LOWERTTRESNT ET, £, BHREIEVEERD
Na7—~bHELHFEET S, LrL, Z06% “F
A FADBEIE” EWIBET, SO DR
BRREY &kv, AFROBMIE, “7 A MAOBEG L
WA EEMEOE S, S, BERT 2HR 2R MR
L, “FAMADHEE" 25 1) FIHCED L D RET
FREINTHED, 2) ¥OLIBRHFERLOM
BEEEH-oTwa0hn, 3) FOMERBRT /20
ORELLTEABEZONRE D, KDOWLTERETD
ZEThB, UTTI, ZO3IDOEMCKB-LET,
3ODEEFEEL, EREED T LET S, Z
DFIFmBOPT, “T A PADHEL" &I HHHOT LY
HEFS P> TWnLIEBE S,

By, KETE “TAMN %, FEEOENRHAE
TH0E, MorDREACHERS5 2T, TORIG
REANLEERADREY —VEEBET S, HFOEFE
ML TIZ, 7 A b &I BSEEORASTERS
N, TAMNEBES, 87+ —  AFHERR— 7 #
DA FHE & Vo 2 FHEBORE c £ T ADER IR DD
¥ B (Gipps, 1994 ; B8, 2004 ; National Research Council,

! American Educational Research Association, American
Psychological Association, & National Council on Mea-
surement in Education (1999) Tt 7 A M %, Sz f
BEFHOTSBREDD 3 HERIC B 21TE R I - FH - 755
T 270 DER - FHELLTWD, IOLIRXERICESE
L8, 7 A P REDUSAOES FEERA B0 DMK
#H LERELY) baEhbd, i, RCET “FLOFHE
b, WHCRTFAMCEENEIERR S, LDL, ERT
7 AN EE D RREEERTIRZ 2700, R TR LD
NEBETERTEDLIEET B, LR LLEREL ST
ZTEEDL, “BbH” OFTYLERTZILET D,

EoiE H25

2001 ; EHd, 20022, 2002h), AFETHt, KA OER
MBEWFAPEEELTESRHTEY, ZOEFE
ELTEXLTFMEEL "G L WT” (alternative assess-
ment) & IBFR L, XS CHELTREFMZ S L E
T2, £, 2B “FHE” LEELIE 2T,
F A FRFH LOFHcRE Ly, FEFE—&O
EERETIEET D,

72 b ~OEGIZEEY 5 EAEAVEESL

FACANDBEICEEFACHEFTLTnBEELLNR
LR E LT, 7 A MHAIFRIR (test-expectancy effect)
ey, I—owsSeF—R T )T OEGFEHE
DBET5NE, Lorl, ZOHMEBEOHRICIZRLDI—
BBRZI oG, AEITIE, TNTNOTFREHE
LTEFDAREESRERLUILET, TOWMBLRESLD
W, “¥FEARICLLENEVIF LRI EREL
7z,
7T A MATFMHRMARE

HFHEEDT A DAOHIGE, b EENTE TR
LTWwaDH, 7 MARROWETHS, 7 A b
HRFEhR e, C0L3aBROTA M EFHT 3L
WEkoT, ¥FBEDTFAMIHTE/X7 3 —< AN
TEbh-TL B%BO I L %FET (Lundeberg & Fox,
1991), 7 A MHEFFRIRMFE T, TAMEROTFEE
To70ELEROTA 2RI ELERLIZDT S
IEREHT, FEFCHRERCEREINEZTAME
REFHIEE S, 2L C, SERTER, THEEEL
PEREARDTFALE, FHEEELE»27-EROT A
hDIST x—w v ARIET 2, EERITEERE TOR
BEBROIEE b HhhT (eg, Neely & Balota, 1981), SE[E
OFELZROLEEEBROBEAE LD 5 (eg. Gay,
1980), H<L DFE, TATERELT, BRETA ML
HBE 7 A v BEHEND,

ZIZT, bLTANADOBEEBRBIZELCTHWED
o, BETAMEFHULEZ BETAMNETF
AL 7-Bfwc kb, 4T A OB (7 a—<>
2)BE L, BRT A b OEEREMEY 2 L3 TRl
Nz, LHL, ZOFRRETIMCIIFNIZESRES
FLT Ve vy (Marton & Saljs, 1976h), #1z1E, BT A
McBAL T, FHEIEBDOEREELNTARE LD N
13 (Sax & Collet, 1968 ; Tversky, 1973}, Pl & TE&N (7
£7 A N PO HEOEEEEETT) OBREHEL
THEPELHFELLET S (Meyer, 1934 ; Neely & Balota,
1981 ; Thiede, 1996 ; Breen & Wilding, 1984), Fij= O &
Wi RHEE Lo oS Z v (Gay, 1980 ; May &
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Thompson, 1989 ; Oakhill & Davies, 1991), [A] L & 9 2,
BEFArBELTY, FHEXET2HRSEN—
AT (d'Ydewalle, Swerts, & Corte, 1983 ; Meyer, 1934 ;
Sanjivamurthy & Kumar, 1983 ; Schmidt, 1983), #D &£ 5
RIHE A2 RE L TWEWEHZEYD H 5 (McDaniel, Blis-
chak, & Challis, 1994 ; Rickards & Friedman, 1978),

25, TAMIEHMERL, W{OrOERIZL-
T, #OERPEDLBZEDPESLEE > TV 5, §
Z4F, Oakhill & Davies (1989) Tk, EE®ERET 3
RIS RIOF SR, BET A ~FHT AL LD
WHET A P ETFHULEOEEEEY L, KE
DBFHIchs L, BET A N2 FHULEHOELEME
BRI EL k2 xR L, FICL51Z, &
e SEN M (Balota & Neely, 1980} «+ 4 A —
(Wnek & Read, 1980) - 085 Y R F DA 7 TV LORE
(Connor, 1977) 72 &, FCEEMEIOME DI T A + BIFFRIR
WEEEE 2 THb I ENTENRTWS, i, /—
FER D DI (Carrier & Titus. 1981) « ELEE KO
(17K, 1990) 72 &, FEHARTOE D, 7R MAFHR
R T L2 AT ENT VB, Lundeberg & Fox
(1991) D X ¥ 3ATIE, EEIRTEDEFE Y RE5E»E
BEigms) 25, 7 A MIFMRCEE RS A TwE L
EWEEL M > TV D,

BED XS, 2hEToF A FERFEIRAFTRER
ET2RY, TORRBIFFUETLETHI EVZL
5, 7 A MBREREFRCBVWTIE, A MAOEG
EWAIED, TRREEFEL TRV EIKEbR
5,

-0y F—=R T )T OFEEHEMHAE

EBHEDT A PDEIEE, FOBETHRAL TS
Dh, Iy F—A LT VT RFULE LR, K
FEENBICLICFEABHETH S, ZOMEOE
& ) i o 7> Marton & Saljs (1976a) 1&, KFLEDOE
SRR Y A v ¥ o — THEE L, BV 2403 (deep -level
processing) MG & VUL (surface-level processing)
DFMEE S ENGEDS 2HEBOABEH LI 2R
Hit, #2LT, Z02O0FRER*EET 2EH
oW, B RROMHEER L WIBE»S, %
<O ERE iz (L E2— & LT Ramsden, 1988),
ZIT, BREEARORRAEHERE L CEES
Nz 7 A »ThH -7z (Laurillard, 1979,

IDEE, bLTAMNDOEIEHERICELU TS
o, FHEAEKIGCT, FEFIXZThLICEL
EEHRAEES LIk B EBTFEHESNS (cf FIL.
2003a), = OFHElZ, THETOERTHECBWT, #

REFEanrTwusd ki Ebhd, #21F Scouller
(1998) 1F, FHAF I EMmE N LEERNT A b ERD
BHOTHA 20 b 2FFECEEZSE, Thoi
MLTEDL D REEAFREER LI-r IR, €
DFER, FEEIZ, BBROT YA A v bz,
HHRGEIRF 7 A ML T, OB D HIEE % {fE
v, BWABEO A EHZ D Ebk ol I L ERE
L7z ZD& 3 BFFRICAFTENE LD, EETK
TETiE, THEEIRRT A FPPHEERT A ML T,
REEFIECIEO T 2L ERAL, BOREDOHR
BrhrzhERALZOI ERHELIIRS>TVS
(Marton & Si1lj6, 1976b ; Newble & Jaeger, 1983 ; Scouller &
Prosser, 1994 ;: Thomas & Bain, 1984),
Ihe—EOMRICEAEREORMBEBE I D,
BEOZYMHICRMEHRT»IZIELTE S, fHlx
¥ Scouller (1998) %, Scouller & Prosser (1994),
Newble & Jaeger (1983) TiX, 7 A MEEMBLTHS
DR DR o RETRIBERE# KD Tniice, FH
FDF A ST AHEE (7 A rPERA*F—v; R, 2005,
2008) I X BNATAERIT T LHEBEELD D,
Thomas (1982) % Thomas & Bain (1984) Tk, BEILU
WERE BT AHRDT AT E2EBLICDZT, Z0
FMEEEZRATEL Twaics, HBREMNBEI T A b
OBV R E & TREREHRE LTS D %,
L L, HBORL (2003b, 2004) TIXEERRIHH & BETE
W UBHET, 7AMNDEOHEEABERH CEE Y
5235 ERBHELTBY, FEEMT A MGHEGL
THBEERST LI LI, BELHMRAZEEZLGN
Do
7 MAFVREME B FRAROME—FEHE
Ik DENRER—

INFTRTELEIIC, TANAOBEIGIKEL T,
FEABWECEZET A HMENEW—F, 7A M

BRMETEE NI CPEEREASFE R TRV,

O ERERCII B I LB TERVIES I,
ITHENRESE LT, “FEABICL AENTE
BFLIEMNTEDL, ZORMTIE, 7AFDEWVI,
FEABICGEEORERSZ 20 L, CfEE
(7 4 =2V AN IEFE A EEN Uiz, BEORR
LivEzkwnwe®Ez s, #LT, 7 A HGTRET5
TEBEREEL TULRLOE, BEREL VWS, 7R
FAOFEIGEEEC LR L TR W EEZ v
TWwansThh, FEARTRTERNILEL T
5D, FEAE WD, 7R b~ E E MR
TEHEERAOTH LS LHET S, B, 7
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AMEROFHOEOHEZRCELFECEZEELE 25
EREZITL, BAT270 AL L TESHBO
EAERRETHORIFLEDE I cBbNn 3,

Murayama (2005) X, 7 A FEASEHRDFEE/ T 5
4 LT, FEAKECEBREOMEAEZREEL, DK
HEEERS UL, BN, 7 A MOTFHDE:
B, BrokPEEAEREEN LT, FERECS
ZBENETVERS Ui, XREEASZAEER2H
NTBEFNRE R, BT T VECHALR
EFNE Rz (cf DeSteno, Petty, Wegener, & Rucker,
2000), FER A FIGURE]1 TH B, 7 A MEROFHIDE
WA FERCEEL, ABEROECEIT7 3 —<
VAREEREZTWAIENRENIZ, —H, TA
MERDOFHN N7 4 —F Y ARBEOEERSZT
V5 E WAL R & it o 7 (x31)=051, #s)y &
DERIFEEHFRC L 2ENMEBFP /T HLO0TD
5,

7 A NSRRI L FEABPTITIC I, PTEEST
54 LDENHKEL, RO T CIREE MR
ENTEREWEL, A TFhict k, FEHBIC
LAEMEMOBEL S, ZhE THEZITHONT
&7z “F A MERIRIET ¢ “EEH AR %,
HEWZIERLED ELIEATH D, FHEED “TR
FADBEE” RIEZZDHICL, SBIIVSHE
FIafEEd W LR BARYIC 257255,

T A P AOEICHEHH THERE LOMBES

BTk 7T A + ~OBEGW T 2 EEEL & LT,
FAMChbEEEAROEEIER L, AT
X, TOZEEFROTLEWVI AH =X L% EEHHND
2, TAMAOHECHEAHTHEFER LOMER %

BRERTR b
EEET A b
TARERD
FHADEL
*p<.05 **p<.01

Bate 3, TORIAFELTC, 7TAMDBELEVD
WReNT 2 & DML EEREDIV, BEMIICIE,
“SBITHOMLE" £ "FUNOGHE” 02 O0FRD
BT, BEEGTOIEET S,

FBETHOEH

EROEHERBLTHREWESd T A M EEmL
ok, ¥FEENFOFTAMCHELLTL 20, Eo
WEOZBEARZEZHEELTLEIZ LD D
ily, 2003a, 2003b, 2004), T BT A PADHEMIE, F
BHMGE o B TE R AT T 4 T ARCERS
TTLEOEEEMER-> T3, IO EF, IhE
THFETRTCELEIMRTHRBEEIN TSN, £

HoTwb,

B 721, 1970-1980 ERX D7 AV AT, T A b ~DiH
G E2EOEEN 1 DOESMEL o7, RO
TRAYATIE, BEOTHYYEIT 4 OFwm» E
2D, BEERRET, BEAT A P PREERRE
F A b {minimum-competency test) Z FEHE 3 5 D3 b o
77 (Jaeger, 198¢ ; Madaus, 1983), Z D7 A PDEH X%
&R OMIRE L D& L vz, Madaus (1988)
X, 0L EELT X P SHMOBIEREREY
FEwrEZ25RBCETAHABEO VY —%T, TR
FBSANA o AF A4 2 A (high-stakes) TH BT E, FE
HEOFBEANBEMRDHDTLE SN, ZO7 A Mizftb
LIEROEHAIAFNEEBRKERTLESD TS
ZEERFRL, N cATATZARTAMNEWE, %
DOEEBADFRLERRE L, RELEEr ZT
SIBTFAMDI ETH D, Cannell(1988) 12, 7 X VU
ADEDME BT, FHEMT A POFHTL, 7
AV ANOFEHSE (207 A Fo3fEfL s L EDFH

BRERARO
EWERARO
mEABO

FIGURE 1 7 A PERD FHHOE DS, FBEAFEN L TAAT7+ -7y ACE 2 58H
¥) Murayama (2005) &0, FEEEK T 2BHEH, YBT3, BEXRRERLTHS,
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B EDEBBEWINNT FEyALRRRERML, £
DEBICEIT A FNDLDOEE - FF (7 A b~D#)
bidh s EHEE L, £/, Frederiksen (1984), Hala-
dyna, Nolen, & Haas (1991) % Mehrens & Kaminski

(1989), Smith(199DTH Z D & 5 wiE#ELT X M OE
FECHELT, OB SEMBEN TS,

OAENTS 7 A M ~OHEEHEEECEZE LS
2B EPEFEaN TS, G IEFERBEAENT
& 2 WBAYE 20 SE(1887 ), BEMIEESMETL
B2l “EETEOZREEFTBRO/H LB —L
EEICN O E & CATREENGR IO A 230 THRE
A% EHE T REFOREICE & THREIBIDORES I
ZLEREREZ 2T O BEEREEIEHY”
Ewvofr, FTAMPERDEFEZERSETLEIC
EOEBBEEANT LD (BERHERAS 1970, TFE
TIRBEEQDY, 7AMCHOETHS DFERNE
FBRHEEBMERETLES IR T LiE"
Y, ZORMESEEEL W5,

PEDXdic, 7AMZbbe/iFRITE#OENE,
BROBENTHBRTED LI BT AN EERLIZE
B, AT 4 T hERRLEEFLZOND, TAL
~OBEE, FETHOBKEEL S 5T EZA
BLTWBDTH5,

ZUMOEE

Vo EBTHOGREE, TNERSHETS
BRFTEL, TANORYBICLEDRE RS
rEZOND, Tabb, FEECHOE CEETH
PEEERLEIERED, FOTAMTHEL WD
DUANDBEENRMENTBAL, 7A FOZHELE
TTamfEREIELSND, FIZE, 7R FA~DHEG
WL o TEBENRERET L 21, “vPvORD AD
EFE” Lo BREEATAMSECEAZSELZE
27 % (eg., Broekkamp, Van den Bergh, Van Hout-
Wolters, & Rijlaarsdam, 2002 ;
Wolters, Van den Bergh, & Rijlaarsdam, 2004), ¥ 7z, 7 A
M BHhE TEBTH EEEL ¥ OEXD HIEICIRE
THI L, 7AMEEESRLGEE LW FET
U ARERTSLI TS,

7 A MANOFICIT BT, T A~ DELHELSEEIC
s BRI ZNIEZ T TR Ry, SITREs, 72X
FI7AXFAETAMAFLE LI BEREZEHLIZG,

FTAPMITAZXAR T APFTA XA R (test-wiseness)
i, TAMNSFEOFE» D EFALT, TAPOS
EEHAHIEMTE 28D I & THSH Millman
Bishop, & Ebel, 1965 ; Sarnacki, 1979 ; Towns & Robinson,

Broekkamp, Van Hout-

1993), FRIZHEDT APV A X3 A, EET 0
DB E 27 < TH, EEDOWFE* LITFHI L
NTEDENERT. Fl2 i, ZEERA{OBET,
BIREOROWNEREIZI L5280, @nkElF
BREU>RIREERT LD e 528, —BOT
AMTAXRZXATHD, TAMIAXFRAK, 7TAL
T LBRBMOPTEEIND VDI LI I Lo
5zt o T b (Crehan, Koehler, & Slakter, 1974
Evans, 1984 ; Sarnacki, 1979 ; Wahistrom & Boersma, 1968},
Thabb, TAMNDBEEET A T4 ARXAGERK
REEZEFERSHLEFZ NS,

bL7T A P74 XA AEDNCEAZR SN, B
EORBARFESLFEED, 7TANTER>HEK
EFR-oTLES Z EWCE S (eg, Dolly & Williams, 1986 ;
Evans, 1984), fif> T, 7A N7 A XA AGEIOEANE
WEoTHELHED, 7AMOFEEEELSET
WAHAEEZ B EHMNTE D (Diamond & Evans, 1972 ; 72
72 L McMorris, Brown, Snyder, & Pruzek. 1972}, T b5,
FA PO, TANTA X3 RABEIENLT,
TAMOEEMIHEEEATHEEFTI ZEWPTE
s N

TRAPRAEN 7T ADAFIN (test-taking skill) &,
T AN CEBESESOENE T CRETE 2L
W A720DAF)IVTHY (Scruggs, White, & Bennion, .
1986), 7 A Mz B %M~ DEL (Vernon, 1962)
RN A BT O A F /1 (Scruggs et al., 1986) ¢ ¥
BEFOND, TOTAMAFIE, TAMEEDIR
LBZU 2R THERENZLOTHD, 7A MAOFE
L OFEFE» EE b s,

PRENVHLIDTAMAFNVEEAZESDNE, F
Uk IRBEN R oEEEDL, 7TAFTHE- M
WMER->TLEI LR D (g
Kulik, & Kulik, 1983 ; Deaton, Halpin, & Alford, [987 ;
Samson, 1985), > T, 7 A M AFILOEEIZL - THE
Ule oy s, 7A P OZFLEEELETT WS EFR
L EDTE D (Vernon, 1856), TbE, TAMAD
B, TAMAFAMSALT, TAMDOEHEKE
WrREZTWEENZ LS (Bond, 1989),

g LERTELELDE, 7R MAOFEGRE,
WDLDERFHENLT, TAMOELUECEEL
5ZTWBEEZLIENBTES, RELARTHEH
e DHERE ST TEE LY, HECEENT 5D
HE L (of Millman et al,, 1963), Wi &, 7 A
FADBIGIEFEITERHOBEREAE LS €520 TR,
TAMDELEHROERESZEDTH L,

Bangert-Drowns,
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FRIERRRD - DR

INFET, 7AMOBEGKELT “FETHORE
B o “FUMOFBET w2 00MESARDSC
EERIERELTEL, AETR, IS5 ORERRRT
512005 D2OREFRHL, ZOBEPRRLELC
DWTERT 5, CNOORSAFHEHECHTIZLZHD
T, HEREEL > TVWEHDTHS,
FAITAZXRAR + TR PAFILOBAEZEOHRR

SRk die, TAVTIAXAA~FAMAFN
OFAAETT A FOREBICEELEZ TWL EER
5Nb, TAFTHYEEOEVREIEET B2HICE,
I3V BAZORERHRL TR 2LEND S,

FAMIARZARBIABEAZORERRS TS
Bix2oEz2o6Nd, 1201F, TRTOFEEKCT A
FIAXRREBFRTHIETHD, g TOHR
T, AP A XX ADRENRBRC L > THIEES
ZEHMREANTWS (eg., Scruggs et al, 1986 ; Slakter,
Koechler, & Hampton, 1970 ; Wahlstrom & Boersma, 1968),
L L—AT, TAMN7A4 XA AENIIHEBREEHNT
WHOBRE S A FNDOEEHEI LD RS (Dia-
mond & Evans, 1972 ; Evans, 1984 ; Rogers & Bateson, 1991),
Dolly & Williams (1986) Tl¥, 7 A P77 A XHAD b
V- X, AT AMTA X R AR
=03, OBENOERRREI shho/zl %
BIHLTWwW3, #->T, TXTODEBHRKTALTA
AFRADETETI L, COBRERY»IEDLL
WERB B, 2201, TANTAXRANDOHETIMEL
BWFAMNEHFETBIETHD, TAPIAARRA
WEDLIRBHEOLONRHLHPICDNT, THET
DOPFRICIZE L OEE L H D (eg., Millman et al, 1965 ;
Towns & Robinson, 1993}, #HEHE Tid, HEREICIE
HIRMH 2, TN ExFE2 DL, RYH BB
EERALTTAINIARAAERHEHRTELDE, 7A
MERRENEELTTAMEERLEL S LT 5BED
FAu—FDHEM, IDFMTHS I,

FAFAFNVOMBMAZE, 7TAMDKBKL L->TH
LEERBTE S, FEECEFOMELH L (7 A
FERADEAR ) o T, BELEEC LT, T A
FAFNLOBAZEZESTLENDHD, TAMAFN
- FOEBERE L OMRTHRIATN D
(Bangert-Drowns et al., 1983 ; Bond, 1989 ; Deaton et al.,
1987 ; Samson, 1985 ; 727 L Scruggs et al., 1986), ¥ 7z, %
DL -y IBFAMORYYEEEIE D
ZEHBTREINT WS (Powers, 1985),

BHE E25E

DEDE>, 7AF~OFEGE>TEL HEH
OB T 270, TANIAZXAXAR T
APAFNEO L BEREERL, TOEAESTS
BRTHECRVES T A SOTER - Ef%E T 2 4E
BhHd, L, ZOLIBRIERBEFHLZELTY,
FAMANOBIGIZE T BN T RTHERE N D DT
Tk, PZ2E, BFlk7 A N AFVEDR, FE
NECITEIDIRE BN D, ZETHOERELELS
B B A[EEMEDIH 5 (Mehrens & Kaminski, 1989), 2D Z
Yit, 7AMEEREBESIELWEA T o X R EE
TERLVEWVIBRTEZYHOEEEZRMRIETLE
5, FACADBEIGIC L > THEUC AMESBIHT 512
DT, 22 THRAREEEST TR L, RIS~
LWFHEDEHA” & wotBE ELID AN TS
PDEBHBEIEAH D,

L VEHENEA

FA L AOBEGK &> T, FETEHHBERD DI
REXNTLESIZLD1IDOFERELT, ZDT A
ES, EROAFAMCI>THETETLE D H»
BIFE VI EMFETOND, EERREE, bLTA
FASEYIR B DR & 2EbNIE, TA MAOHEG I
REBRECBROBRMAFNVERT Z EIXRBIES I,

IOBEZHIFLLDOTI AR, FEEFHOE
2 TH 2 Popham i, 1980 FRCBEEFHDFEHE
fei# (Measurement Driven Instruction, MDI) & >33 %
FHEEH U, nig, BYaRhEEFMAAv o1
hif, BFOEELFEEOEFELUEINLGET
Y29 IR T H 5 (Airasian, 1988 ; Popham, 1987 ; Popham,
Cruse, Rankin, Sandifer, & Williams, 1985), & 7z, Wiggins

(1989) 1& “A true test” EFEINIFHIXDFT, F—
T 4 v 7 Ml (authentic assessment) & FEIEI 55FF
M asrRE Lic, A —t> 74 v 78I L, HE
FHEIAS, KAPHEMFRTEET 2 & 5 & HERRS
HTHA -T2 BXRT) R ENDEREFEWIE
RTHDB G 2003, ZDO LD BFHEDS L TR, &F
fili~ D EFE 2SR B RS REIBER A + VPR
OREFEHEEET LI LR D, iz, FHili~DFE
BT, FEESFBAEERELTLES 2 bl
Hick>Twiess, TOZed “HENZMERRD
B TCAPEEL FEBFEPIUSEINT 2" LtvwiE
EWRBHREFOIE LR D,

Wiggins D FiE RO 7 A M S BEICER %
BIF»I250THY, HEHIOE R FIcRKEZA
Vo7 MR, FRUEE, N7 4 —< 2 AT

(performance assessment)>:R— b 7 4 U A Fili (port-
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folio assessment) & U5 7237 LV >FHE O Bk 7z BRI
W ot, HLOLEMCEL T, B - R

(e.g.. Wiggins, 1998) %0, (EfElt - FLEL ECHE T3
HEOHZAEET (Ruiz-Primo & Shavelson, 1996 ; Yen &
Ferrara, 1997)7% &, % { OBFFRH3 1990 FRUEL &
T3, AFIZBWTH, o < EAEK (1981,1983) DF|
EEFMcETAEELI LD, K= 75V A4F
{fli (7GME, 2003 ; A, 1999), 257 4 — < > AFHEi (B
HOKLFRE 2LHEL COE Fu s 54,2004 22, WL D
b OEBA « REAZHFRLEINT LD @ENE Y
o & LT, 20022, 2002b)

FNTE, T30 FLOFHEOTAK, FEE
WY T 4 7TREEEHLS5LIBDELI D, 5
DORIT 4 THBEEREOI L 2HFELTHEALR
F A bRH L OFHEEL, BEICFEECS 2 2EE
DL EBL THEERZIE (washback effect, backwash
effect ; Alderson & Wall, 1993) & FE.3%, dTHEO I FKzhH
DFFFE % £ & 7= Cheng, Watanabe, & Curtis (2004)
i, WEHHBROFEMEBERERETHD, LHTLHER
LB OEENRBEOND ERESTVEVD I &%
FRLTWS, FE, FrILOE¥ET A FNOHAKET
LY RENBENE TR, TA ML - TEHMPFEFEES
EELZ I -EIRERE IR, TOEELREN
THaIEBREEN TV % (Alderson & Hamp-Lyons,
1996 : Wall & Alderson, 1993; Watanabe, 1996), £2HEARY 22 7%
HixBonls, B LIRS DEAE
CarWwiHHIR S H S (Shohamy, Donitsa-Schmidt. &

t G —k T 4oy 7 MG EENRTHE A E TR <, FHED
HEThod, cOEINA—rF 1 v 7EEi%=ERbETEAH
HBED—DWRNT 4 — S ATHETH B, 87 5 — 7 AF &
i, ¥EBCBEOEE (74 —<vA) FERL, T8
T x—< v ADLEEZOMEER 7 T+ A 2 Tl v 2 T
FETH 5, kKL, FOEHCITHE - PIRBFCL > TKRE
BEODH DL, B H0RROT A P RAT7 4 — 7 AFHER
S 3HEEbHNE, L0 EFNLES RO sEEICH
L CESCRHE 2 CTERPTI BHPL, AOTTVE Y
F—va i AENEY) OFFMEREKT 2880 H5, KE
RS (BEOHFEBOMR T — 7 PREFHHELE) #F-oT
bow, FRERT74+—F o AEARLTTEAALY T 5%
&bdHs (Rl BEIT),

s ORERIBEREE LT, BEEEOSFTHRSRINT
&7z {e.g, Cheng et al., 2004), UL I I TR, “W¥PF 47
RSP ERLUTERLF A PRHLLEEES, SieFE
BECEZ BHE 2R TATRE T NTCHEDROMRE L
TiZ, fAREBEL LV, HEEHETE, A>T 4 v
7 FHE & v o o L WEHBEO BEME 2 R L T 545 (Bailey.
1996), A—t > 7 4 v ZHMONELZ T R ERDRLEERD
T,

Ferman, 1996),

7 x - ATHEEADOZNE R BIHFETS, %
D & 9 B FHmEO BANER L E ORERR N =
EHD, BROBHGENEBDIZD LT
LT, F2-Fokitilsimon Tk, fld,
Firestone, Mayrowetz, & Fairman(99®) &, 37 3 —
2 VATHEEEA LT AV DOHHINOER & HHE
Lz, FOFER, 74— AFHEOE 277 L |HFE
DFAINDEZHEOECKERE vy 7B L0,
BB 7 4 — < AFAOBEE S B TE T,
R FEEE TS 2 2B ENEFICRENCZ > T
5 xBH LN (F8OE®E - LT Guskey, 1994), Tor-
rance (1993) iF, A4 ¥V A DOEHESFMERE (standard
assessment task, SATs) DSEEMREBHE W ED LD L
ErHEz TWwaLZEL THERT- 2, FHEFHER
BICRNS7 4 — < YAFEEBEENTVE, AEDRE
B, EENEEECEAR, HiMcrzOEHES
ZED, BB oHERT/EILNTEL L
ZEMFEENT, T, BN OTFERETHEEZDIK,
HEAERII =27« Ny = ICHH-> T L E W,
FBEEL LT LES ZEbTRE R,

FHLWHAOFEAR, ELIZT A MADHEGEWVD
REWHT 21 20BEERN I B35, Lo,
CITRTEREIIK, ZTOFHGA/-/Z@AREEAT
BT, FEHENSERLLHR2FEELVWER
bis, HLOLFHilEEA T 28T, Kicadh5 X
I3 A VT A—LETEAAY POEEERD LS
mE, HANTERAKEEZES S,

A7 +—LFT7RERRAA}

FLWEHBOZAD, FRITERT T 4 T hgEs
BoTwRWEHEEOD 1 2E LT, EHEEPEEED T
MEECTHHEE T 2508 OTREE T2,
MTED, A—k>rT 4 v /FEEZOESET A5
LW, BErKFBEOSROBEMERET 50
BEMENH B, TO—FHT, FHGOBESLPHFTDH
B, HHOEESELE S E R CEBEE TS,
KA WEWSHEESSL L ICRFIT NS, TOM
BTEEThIE, FEELED LS TEGL TLW
PG He T, BRELTEFEORBZELCZWVWIES
o

FLTERRETEHA Y 72—L F7 XA D
(informed assessment) & WHEZOEEMSE®FRLL
Vo AV T A —LRTEAAY N, FHliOBEHR
HECHLT, EMEE-ZUVFLOBMcL-o»DEL
TrHIHBOEE s SEXLRENR TV AL I RFHTEDOH Y

4
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FET, THILEA VYT +—AF7HAAVFEERE
U, BT s EETIILS, TARMT
HUFLWFEThN, FEBCRYT 1« 7Thelr
bl-od@Bici-T<L 3 BbN% (Spratt, 2009)%,

EREE, WL OLOWHFET, 7 A MPH LI
THHEOBEM R ETINRENTVWS, FlZE,
il 2005) 1, FEEOT A MR T 2 ML 7
A MERAF -7 LY, ZOHIEST A b ADBEIG
WWARERBE LRI LTWS L &R LI L2006
i, MCFAMTY, TAMERRAF—LENATS
PUT, ¥BEOTENGEVSR NI EEREL
Twb, %72, Firestoneetal. (1998) OFEFITE, ¥
L W RN 3 % BT O B AR 8 - Tz,
& 52, Fuchs, Fuchs, Karns, Hamlett, Dutka, &
Katzaroff (2000) i%, /%7 # —= > A 5§l D T B 4E
PERAICER 52 T, ¥EHEOFEVPREIND
TEBMELTWS, 23 LIHSE, 1 7+—4
F7EA X bEWITHEDH D FOBEME % RES
55DTHAI,

AT 3 —AFTXARAY MIBTBFMDHED
#HEIT, FEFLERFETREENBILDOTHIH, Fi
BahEgEELT, FNV—FETFTVv—¥ 3 (group
moderation) ¥FE 2 B I LB TE L, FNV—TET VL —
varviid, BENREE - ESOBH L FHiELE %
DEESLERYES, FHEEESHEL TWI{EHTD
WSS THS (L, A@RIG), Fuchs, Fuchs, Karns,
Hamlett, & Katzaroff (1999) ¥, 7V —7 7 v —
VarERLCHE N7 x— > AFHlic 3 5 B
BEED, 74— Y ATEMDEMNELEDFEE

4 LbEAATLOLTEHEOEANFNREFEYRY T4 7T E %
o Tl WERRFAIZ I TIREY, &bt 2 &5, T
DEBCHES> IAT+OMES H 3, £/, EEOREFHAT
i, FAMRSEEZRVARATHEEL TV S 2L HERD—
DELTHETEL, TERPERCBY 2 EHNFEOARE
i, $IELV_ADTF AN, ThbEAFRBRIKERTINER
03, HEVANTTFAMERELELTH, AFEBROWN
BREbSEHE, 2EE~OEBIRENCZ LEbh
%, 5, AZRBL_LOTAMBEb-TELTH, TH
BEEL~AOT A FPEFAOKAFICd RS iz
i, PRDFOMRERIFPULOIER LIS S, HEEE
RO SHERL VAT LELTOMESSSHT, —0
FATORBERHEEF S E LD, PRERETELRD S
f=O;d Lz, EEE, Firestone et al. (1998) T, flFEL
~ANDOBERD, 8T 4 — v ATHEOBERFH O - L EHE
LTwz, HEOREBIETT A OB EELLHE, &%
EERUVRLODERD, YATLELTEEHEEHTWEZ
L EEDRT 2LHENS D45 D (Frederiksen & Collins, 1989),

EoiE F2S

BEELIIEERELTVE, IDLIK, EFV—
Va3 FHEICRT 2 AR R FED, FHEiORY T 47
BEENET EHTTREEEF > T WS, £/, BE
DHEBEHTIIESARY, 8x&Fk “RIO8” %
BLTELND EWOIEKRT, HEEBWLEZRDOAE
W,

2RLZ LIE eI aA D, HEREETE
BELERE > TOLHARREESLETH S, Tor-
rance(1993) DEFH 5 bEAS m e & Sz, H L WLEHE
BEERIG TRhr PRI huEFRICE, Lk
A DOEEMH S (Black, 1994 ; Kleinert, Kennedy, &
Kearns, 1999), 7272 2 A b 235 & 5 7213 TR HIE[4HH9
Chsidnid, AEEBIEEETLIDEELWIES
3 (Guskey, 1994), BB E 7 F VT ATE LD, ¥
L WEHlZ B3 5 EAER R RRET b, SEEIENCITS
BERHBIEES,

RYEHESOR

INET, TAFOBGCHEYHEOBREELCS
HREEZTER, SRHELZES, 7R MADOHEIE
WWE->T, FUENEETLELTER, UL,
FOLIREZLZOTREL, 7TAMNNDEGE VD
ZEEHEFCANL LT, ZYEEMEBEEELET S
TELHREIE A D, Thbh, UKL WEL
WHLOBBETETWVLEON” & O HHEPEE
ETHAHH, “EHEMT A MSHELT S I L HFRIC
ATz BT, BIELIZWLOBEETETVLEON
ETHHATDH S,

F& 512, “FETEAOGEK " THLHEFCANR
T, ZLUMEESEHRTA I LA EEbR S,
Tibb, LEOLIRFZFCMZT, “ZOFHEH
FEHEIRYT 4 7 HBEREZ 57 bELHED
BHO—DETAREATH B, ZD& I FYEHME
Db ETIE, TOFTHOIFRZBHLZAEL TWHEHE
I FLEEIE RS, TOLT, FEHEDEXR
DFMEES P ERERRE N 2 RET 2 &L 5 28 e S
2500, L3 ZEETHbNLS,

295 Lo RUMEESOWER, TEOZYEWRD
BRI HERL TWa (L Ea—k LT Moss, 1992), Mes-
sick (1984, 1989, 1996) i, “fBFR - FEAOBYME" LW
FEED SEYMEER L LT, M6 rOFHEEE
FEL 72 2 Lo &k » THEU A HSR L BRPEIRIE D,
FLUO—oDHEE E Lz, TN EFBEIYME (conse
quential validity) ¥ ¥»%, Frederiksen & Collins (1989}
B, BMOBEHEPEEEOFE AR LD REES
¥ 25 L3R AT LS (systemic validity) @
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# 5 & FEA TS, Morrow (1986) i it RN BHFFTD
th T R 2 (washback validity) & W 93L& &2 H
L, BYF 4 7 RERSREFOPEVII LY, #
WHOBEEE L Uiz, FliB525HELEDTHY
ARSI LT RES v EERIZ, L Linn,
Baker, & Dunbar (1991 % E Tk anTwnads,
ZUMESEET 2 2 & T, D niHiikE—ERH
RIThEFNTELYTHE” Lo L EYEY
DOFEZHMOMHTE 5, BHMRE, FEHEDT A b
ADBISICE 2 TIAF I v 7 0ELTE2DTH 5,
FHERREIC L - C, FEELZFLEERET LI L
i, KELRBETHDL, TO& &, HEROENLEY
HOELFTIERL, 7R FADBEGEREICANT
B L MM ORA /T2 T B eBKRYIES D,
REMEYE~OER
ZBHECRS T 4 TEELE2 5 L5 LFNEH
ZBHBEBE, REMNZFSEE I HEALARTICAk->T
(B EHEDbNS, R (2005) X, 7ok 2 BEREHENIE
B R AT A P EFERLTE, FEE S
FHRF AP EVIRAMZERRNDATLEY, &
CRERFRRIDEE AR ER T 2L 06wt
REULE, CDZEE, FEBCLIOBEYSZHFHME
PERT O, AFLZTTRL, TOREHR
B2H (ThbbREANZYEE) LR EELILEND D
I EERLTWD (eg. Thiede, 1996}, ZH T, FEM
MZUHRICEDDOOFHEE LT, BEAZEHRS
NTIhdol, LML, 7AMADEGEWI TS
»H, TANPH UL EFEEE L OEEFREF
2l &, TOFHENEZZCEOL 1K "R2 57
D, KELREICE > TL %5 & Bhh s (i, B
s - Watanabe, 2001 ; Wiggins, 1989),

3 o)

KRETIE, “TAMANOTE” LnIPMEEELL,
FOEFEBLES T 5 EREFC, ZOfas
bl o THEER LORESC O T#HS L, £L
THREIZ, TOMBE2HEHET 2720002 DH
BEEREH L,

BT, ZOL ) A FLUEESOERK, TEFRRIES
H T & Tw %, Borshoom, Mellenbergh, & Van Heerden
(2004) &, “The concept of validity” 3 F A4 M IVDERX
DT, EEORUEOERSER LI TETVBLLT,
Messick 5DEa{b e <UL ZOLT, D “HiE
LEzWwbOREETETHE0HR” LI EEFHRART S
PEFEREL, BEEHREBAERORRABEFRE WO IENS
T EE T,

ZITHR- DR EE LT, RANEEOEE T
CBELTOERTH > LL, 7R PADBEIGIZ
L AEETHOELLE I ERIIZ IR TKEEE b
DTIRRWERDbDNS, F 112, BEREEOFHEI
LEAWEELS EEZ b5, BEMEMOAIER, £
5 LT FEEHORAMYLTHPACHREEH>TL
FHRITR, TAPAOHECOMETLIDREZHDHD
Wi B 77 A S (cf. McClelland, Koestner, & Weinberger,
1989), A TR IOAICET 2MEBITFLEALRE
o, SEBRE LTI LE DS EEbh
B, B2, WEFMAZD TR, LEHREL VT
DEEIE I SBEESECEEL L E L b, B,
REAEOHRTIE, BEEAET S I EHED, #
FAEZOTEREET L EBRENT WS (Chan-
don, Morwitz, & Reinartz, 2005 ; Feldman & Lynch, 1988),
DL BEROER, EFUMRHEPERLTLED
Z Lt %k, B4R EYE (self-generated validity) &
N3, ZOHEHCERITENL, HIEADOBEEE VD DI
T vy, HESHRAEECEEEZSGATWLHEY
IERT, KB TOXREBHTZMATHLEFZ
£

“F A M ADBEE, &% EROMBESES
LTw3, FEHEERTH L, ThrED L 3R
K89 A 71 = K LT LT B D2 b 3 RAILTRE

BRELHAS L TunE, ThBHEDZSEICED

LIREEEEZ TwahEwH LEHENZMED
bHd, &6, FLOWFHMEDOAEEZERL TH2HF
M BEEL L, FRINEEDL DI WKERD
PTENTHEWVIHETERNLHEIC O TRYEH S,
FRETEENIRE L EFEIC, PP LWEERT
bbb, A TRULEENLTREZ 28101, 5
B —BOWELNZINLILENDLIES D,

51 A XX R
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“Adaptation to the Test” : A Review of Problems and Perspectives

KoUu MURAYAMA (RESEARCH FELLOW OF THE JAPAN SOCIETY FOR THE PROMOTION OF SCIENCE / DEPARTMENT OF HUMAN
SYSTEM SCIENCE, GRADUATE SCHOOL OF DECISION SCIENCE AND TECHNGLOGY. TOKYQ INSTITUTE OF TECHNOLOG ¥)
JAPANESE JOURNAL OF EDUCATIONAL PSYCHOLOGY. 2006, 54. 265—279

When students expect to be tested, they often accommodate their method of learning to the test demands
or to their teacher’'s evaluation criteria. This phenomenén is, in the present article, called “adaptation to
the test.” In a review of the relevant literature, 3 issues are addressed. First, the critical role of learning
strategy was confirmed from a review of empirical findings on test expectancy effects and studies of learning
strategies. Second, the present review points out that adaptation to the test leads to 2 crises problems with
students’ learning behavior, and problems with test validity. Third, the following were presented as
possible ways to overcome these difficulties : (1) the elimination of individual differences in test-wiseness and
test-taking skills, (2) the introduction of alternative assessment methods, (3) informed assessment, (4) an
expansion of the concept of validity, and (5) a concern about face validity.

Key Words : adaptation to the test, test expectancy effect, informed assessment, test validity, alternative

assessment
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